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ABSTRACT OF THE DISSERTATION
Higher Education, Political Science Courses, and the Political
Socialization of College Students: A Review
and an Experimental Study
by
James Wilbert Lamare
Doctor of Philosophy in Political Science
University of California, Los Angeles, 1972
Professor Harry M, Scoble, Chairman

This study focuses on the use of poiitical science courses in the
political socialization of college students, It conceptualizes this
subject as a problem in educational policy facing political scientists.
To help understand this problem and to formulate solutions require a
sydleiiavie eaprurarion of =1l uspeets of the ivoblem aren, This agenda
includes an historical perspective of the various positions concerning
the problem, a summary of extant scientific evidence that relates to
the problem, and testing alternative means of solving the problem.

The historical overview and the inventory of available knowledge
were accomplished through an analysis and codification of previous
published views and research in the area of using political science
courses to inculcate political orientations in students. To address the
possible solutions to this problem an experiment in political education
was designed, The population investigated were the 314 students enrolled
in the introductory course in American government held in the spring,
1969, at the University of California, Los Angeles, The students were

divided into five experimental groups and one control group. The

viii
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experimental stimuli introduced--one for each innovative group=ewere
documentary films, nondocumentary films, music, doing scientific field
research, and personally trying to solve a political problem; the control
group simply read standard political science textbooks and attended the
lectures, Educational and political viewpoints were measured by ques=
tionnaires administered to the students at the beginning and the
conclusion of the course,

It was found that historically political scientists have taken
three views regarding political education in courses. One side argued
the need to train students in the classroom to be good, effective,
democratic citizens, A more recent perspective has urged that political
science courses be constructed to help students develop their political
interests. The third side disavowed any attempt to use courses to
incuicdie polibica} orientations in students,

Previous scientific evidence suggests that while going to college
does have an independent effect on socializing the political views of
people, coursework in political science is only a minor factor in this
process, The experiment run in this project supports the conclusion
that political science courses, and in particular courses which introduce
experimental teaching techniques, have no impact on the alteration of
the political orientations of students,

Conversely, the introduction of innovative pedagogical devices
does improve the educational reactions of the students toward the course,
Those students in the experimental sections were much more likely to
have said that they learned from their sections and that they enjoyed

their sections than their counterparts in the control group.

ix
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INTRODUCTION

This is a report on a case study in experimental education, The
setting is an introduetory course in American government conducted at
the University of California, Los Angeles in the spring of 1969, The
experimental stimuli introduced in the classroom included films, mﬁsic,
field research, and field political activity, The focus of this study
ig the relationship between the course and some political and educational
opinions, attitudes, and behavior of the enrolled students,

On the surface, this project empirically covers the impact of
formal coursework on one group of college students., Also it approaches
formal education in political science as a policy area beset with some
problems. The problems involve the use of the classroom to transmit
political ideology and disaffection among some students with the formal
political science curriculum, Hence broadly speaking, this study pro-
vides a rigorous inquiry into the effects of political education and a
stimulant to improve social policy in the field of education in political
science, To facilitate a presentation that unites empirical analysis
with policy proposals, an appropriate conceptual and methodological
framework is necessary. A useful approach has been provided by the
eminent social scientist, Harold D, lasswell,

Lasswell has advised social scientists to conceive of social be-
havior with a viewpoint that comprehends all aspects of the subject fo
be investigated, His charge calls for studying a social area with an
eye on what has happened in its past, what is occurring at present, and
what is likely to take place in the future, He asserts that "...the
sciences of society make their principle contrivution by moderating the

. . 1
grip of yesterday's practices upon today's assumptions about tomorrow,"
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Hence analysis of social concerns should focus on the overall context
of the area in question, Such 2 contextual approach adds depth and
vividness to any perceptions about the problem, It also takes account
of the history surrounding the phenomenon and forces attention on alter-
native solutions to the problem under inquiry, An appropriate nomencla-
ture for this approach is configurative,

The central tenets of the configurative approach are the following:
noting the historical trends relating to the area to be investigated;
reviewing and analyzing scientific knowledge to understand to the fullest
the area; establishing future goals or norms to be attained in the
area; and, evalvating and applying alternatives concerning the subject
investigated, A multitude of tools are necessary to complete a config-
urative analysis, Included would be historical surveys, inventories of
scientific knowiedge~-theories and evidence=-=, utilization of scientific
methods, such as experimentation and questionnaires, and a normative
discussion of desired end=-states.,

The project to be discussed herein will attempt to apply the
methods of a configurative approach., It is admitted that a complete
and thorough use of a configurative framework stretches optimism beyond
realism, The cautionary remarks of Greenstein, in evaluating the po-
ten¥ia1 application of the configurational analysis to educational
resesrch, are noteworthy:

"Most of our general propositions are not very general and

are at best hypotheses... By and large the hypotheses and

our descriptive trend data are based on limited studies of

limited populations,,. lMuch of the existing normative dis-

cussion, although soulful, does not go beyond the level of

platitudes,,, How do we draw boundaries around codification

of propositions, or our inventory of trends?,.. Even with
enormous social resources devoted to the problem of civic

-2 -
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education,.., if the relevani context had to be !fully’

filled in before taking action, either no action would

occur or, by the time we were ready to institute a

program, the situation would have changed,"?

To preclude complete disengagement from using aiconfigurative'agenda
because of the attendant difficulties, Greenstein's command to "'simply
begin!'" should not go unheeded,

It is in this pragmatic spirit that the configurative approach will
be employed in this university education project. Chapter one presents
a survey of the past and present literature on the role of teaching
political values to undergraduates enrolled in political science courses,
Chapter two analytically summarizes extant scientific knowledge about
the influence of higher education, particularly formal coursework in
political science, in the political socialization of students, Chapter
three is a discussion of methods approprizte to studying the impact of
alternative teaching techniques; Included is a brief commentary on the
normative goals directing this study. The last two chapters present an
analysis of the evidence collected on the impact of this experimental
course on the orientations of the students enrolled, The conclusion is
a summary of the study, including the findings and problems discovered,
Also some prescriptive statements directed at enhancing the educational
setting for students are offered.

Candor requires recognizing that many other important aspects of
educational policy will not be addressed, A partial list of the
omissions includes the fact that this empirical study is limited to a
specific introductory course, uses few experimental methods of instruc-

tion, applies to an unrepresentative sample of undergraduvates, and

measures an incomplete set of orientations. Another caveat is the lack

«3m
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of attention paid to the policy-making process in the area of education,
No attempt is made to review, examine, or evaluate decision-making over
curriculum, A final lacuna concerns the normative discussion presented,
In general, the prescriptive points are raised in conjunction with
empirical data, Because of the evidential anchorage, the normative
points offered are rather straight-forward and not terribly imaginative,
Hence those looking for a full treatment of educational policy stresse
ing the complexities and conflicts over values, and rich in creative
prescriptions, might be somewhat disappointed.

In sum, a configurative approach to investigating the impact of an
experimental course in American government will be attempted, Although
the framework is fraught with limitations, it is useful as a workable
guide both to understand the problems of undergraduate education in
political science and to investigate some possible solutions, Greensiein
has justified this approach, even with the difficulties it raises, on
the following grounds:

"Comprehensive formulations.,.provide,..not standards to be

attained, but rather useful background exercises-~intellectual

prophylactics, IMaster plans and other utopias are minde
stretching devices--ways of getting perspective and suggesting
connections and contingencies, In current jargon, they are
hueristic, Among other things, by setting up...goals, they

remind us to stretch outselves and try in our less-than-utopian

way to get the most out of our efforts, And, even though such

goals are unattainable in detail, the partially spurious sense

of 'vision' they provide serves to energize us for the_day-to-
day efforts that go into making incremental advances,"?
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NOTES INTRODUCTICN

1, H.D, Lasswell, "Strategies of Inquiry: The Rational Use of
Observation,”" in D, Lerner (Ed.), The Human Meanines of Social
Sciences (New York:s Meridian, 1959), p. 90 and passim,

2, F. Creenstein, Children and Politics (New Haven: Yale, 1970,
second edition), p. 182,

3. Ibid,, p. 189.
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CHAPTER ONE=--~USING FOLITICAL SCIENCE COURSES
T0 TREACE UND=RGRADUATES FOLITICAL
ORIENTATIONS: AN HISTORICAL PHRSPECTIVE

The role of teaching has historically been somewhat of an enigma
for American political scientists, Controversy has abounded on its
importance in the hierarchy of professional orientations available to
political scientists and on what is to be taught, and how,

Some political scientists have taken the position that other roles,
such as being a researcher, an administrator, or a community activist,
are to take precedence over the teacher orientation, Moreover, the
teaching enthusiasts are not a homogenous group., In the first place,
teaching covers a wide audience, Those to be "taught" include graduvate
and undergraduate students majoring in political science, other college
students, and a noncollege populace consisting of governmental officials,
precbllege students, and members of the general adult population,
Secondly, the subject-matter to be transmitted in the teaching of
politics is a source of variance, There are those who advocate the
teaching of any number of the following in the political science cur=-
riculum: known facts, empirical interpretations, normative analysis,
conceptual and methodological approaches, description of political
phenomena, and political ideology, especially transmitting to the stu=-
dents the primary value to be attached to a democratic political system.
Finally, the method of instruction has not served to unite those
emphasizing the teacher orientation. While most political scientists
are tied to the lecture as the most preferred pedagogical means, others
have argued the case for using different teaching techniques such as

audio-visual devices, student participation in "field" observations,

u6-
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and student engagement in ongoing political activities.

This paper surveys a vast array of historical evidence concerning
the role of teaching among American political scientists, The primary
emphasis will be given to those in the profession who have Been oriented
toward the teaching of undergraduates with the students' sociopolitical
Jerspectives foremost in mind, At appropriate times, the discussion
will focus on other professional roles, other goals of the curriculum,

 and other audiences to be taught.

The role to be given the lion's share of attention is narrow but
not without importance in the development and the current status of
American political science., The significance of this teacher-socializer
orientation has been noted by Somit and Tanenhauss

"While all academic disciplines tend to have common character-
igtics, in one respect Ameriman nolitieal science is miguem=

it has assumed the responsibility for transmitting to the
nation's youth the knowledge and the patriotic sentiments
essential for the successful functioning of our democratic
system,"?
The interest in this teaching orientation is reflected in the numerous
discussions of this topic permeating the political science literature,
Speeches, articles, monographs, notes, panel discussions, and special
professional reports have appeared on this subject.3 The remainder of
this paper is an in-depth analysis of the major themes, critical and
supportive, regarding the teaching of politics with an emphasis on the
sociopolitical orientations of undergraduates, This presentation will
be an historical tracing of this concern about political education in
the classroom from the early beginnings of American political science to

the present day.

With the formation of any organization comes the need to secure an
-7-
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autonomous standing within the surrounding environment, The birth of
the discipline of political science in the United States Qas no excepe
tion to this quest for independent status, Autonomy for political
scientists generally meant the establishment of their own departments
within universities, A frequently used argument supportive of autonomy
for a discipline emphasizes the peculiar nature of its subject-matter
which requires specialized attention, Advocates draw lines, usually by
definition, around the area to be covered by the discipline. Those
concerned with establishing independent politicél science departments
had an additional resource in their kitbag of arguments, Specifically,
it could be pointed out that the payoff of having a department of
political science would be the training of the masses for good, demo=
cratic citizeﬂship. The teachiné of politics would fulfill the plea
nade by a commenccuent speaker in 1885: ~

"Our University owes its existence to the government, Let

her pay the debt by teaching its principles, its history,

its purposes, its duties, its privileges, and its powers,"

Burgess in his struggle to create a political science department at
Columbia University averred that the curriculum would reflect his feel=
ing that it was the university's "duty to do something for democracy."5
Haines' committee on instruction in polities claimed that the primary
reason for having an independent curriculum in politics was to inculcate
in students the values and habits of good citizenship.6

With the advent of a formal organization of political scientistges
the American Political Science Associatione-came official sanctioning
of the importance of teaching, Albert Shaw in his 1906 Presidential
address to the Association advocated this position:

"in order that the scientific spirit may prevail in our
-8—
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public life, there must be an intelligent citizenship,

and for that reason the political scientist must always

and everywhere insist upon it that education in the

right kind and degree is the foremost concern of the

democratic state, Let education stand first, in logic

and practical statesmanship."7
Bryce's address to his colleagues clearly indicated the importance of
teaching democratic political values to the American public:

"If in every free country the chief problem of democracy

is to make the citizens intellectually and morally fit

to conduct their government, this is most clearly so in

the United States, where the ultimate control of public

affairs belongs to the mass of the people. To enlighten

their judgment by a large knowledge of facts, and show

them how to draw sound conclusions from facts would

be to render an inestimable service,"8
The political scientist's role in achieving this state of affairs was to
teach his students the importance of rationality and factual opinions,
To the critic pointing to the small number of people reached in univer=
sity politics classes, Bryce countered with a point irequently used o
boost the spirits of small cadres or potential reformers, If political
scientists enlightened only 5 percent of the population, the spillover
from these opinion leaders to the rest of the masses would justify the
teaching effort: ".,.you would be providing a substantial effect on
another thirty, forty or fifty percent, perhaps a majority of voters."9

The early view emphasizing the importance of political education
in the classroom pictured many benefits, The masses would gain in
knowledge, rationality, and intelligence, The political system would
be composed of citizens possessing norms necessary to have democracy.
Political scientists, appreciated for their socializing services, would
be rewarded in the form of independent status, a means to make a living,

and 2 culture tolerant of free inquiry, It is no wonder that political

scientists worked hard to promote this end-state,

-9
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The search for ways to implement these goals took place in commite
tees established to investigate instruction in politics, The first
committees were constituted by the American Political Science Association
in 1905=1907, The initial call for a committee came from the eventual
chairman after he had discovered that his students ",,.had only the
vaguest and most untrustworthy information concerning even the simplest
rudiments of our governmental system."1o The committee sought the
causes of these findings through mailing out questionnaires designed to
uncover the quantity and quality of instruction in politics at the high
school level, The results suggested that the high schools were guilty
of not adequately preparing students in politics, The solutions offered
by the committee included commencing instruction in politics at the
elementary grade level, establishing an independent high school currice
ulum in government staffed by teachers trained in political science, and
making government courses a requirement before admission to college was
granted, "

Within a year a new query about the teaching of politics arose, In
Haines' words: "Is Sufficient Time Devoted to the Study of Government
in Our Colleges?“12 The committee established to address this question
surveyed the nature of undergraduate education in politics. They dis=
covered that, compared with other subjects, political science had a
1limited curriculum inadequately staffed with trained personnel.13
Analyzing this situation, the committee asked the following question:
"Can a2 nation whose government is constructed on the principle that the

people shall rule afford to devote three to four times as much energy

upon the study of the classic languages, making them the basis of the
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superstructure of higher education, and fail to find time or opportunity
to present the principles and practices of its own governmental system
except to a small minority of those who benefit by our higher educa=
tional institutions?"14 To rectify this negatively appraised situation,
the committee recommended, among other solutions offered, a list of
courses basic to a political science curriculum, independent departments
of political science, the inclusion of at least one full time trained
political scientist on college faculties, and the suggestion that a one
year basic course in American government be offered in all colleges.15

In short, a number of political scientists in thg early stage of
the discipline consciously favored the teaching-socializing role., Re-
corded opposition to this position is not evident., It is probable that
in this formative stage of political science only the most irascible
soul would venture to ¢rivigue a position that promotea pesitive rewards
for the discipline, Moreover, political scientists were probably sine
cerely attached to the value of presenting their students the virtues
of the tenets of representative democracy, Most political scientists
were schooled in the democratic philosophy of the liberal 19th century
English philosophers, In addition, the political and intellectual
environment of America in the first decades of the twentieth century
reinforced a commitment to an ideology of representative democracy.,

On the other hand, it is not clear that the recommendations regard-
ing the teaching of politics were directly instrumental in the expansion
of political science.16 There had been some suggestions to homogenize
the introductory curriculum in all colleges.17 Yet, by the 1920's,

18 ..
diversity in topics presented to undergraduates was the norm, Finally,

it is quite likely that the majority of emergent political scientists
1=
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during this period did not hold the teacher~trainer orientation as a
primary professional role, Somit and Tanenhaus observe, in retrospect,
that graduate training in political science did not emphasize this role:

"All but the most obtuse graduate student quickly realized

that books and articles, rather than scintillating lectures,

~ paved the road to advancement.,., Z:7romotions and raises

somehow had a closer relationship to the length of one's

bibliography than to the quality of one's pedagogy."!9

During the 1920%s and 1930's many political scientists were commite
ted to the socialization role of teaching, During this period the
American Political Science Association established its Committee on
Polic:y;20 a committee that was to be highly instrumental in establishing
the agenda of bugsiness for the discipline of political science until
around 1935, Included within the policy guidelines of this committee
was the charge to be concerned with political education in the classroom,
Two reports emerged from the sub-committee designated to study this
area.21

The first report covered another survey of the status of instrup-
tion in politics at the college 1eve1.22 Compared to previous reports
it was found that some progress had been made in the establishment of
autonomous political science departments, On the other hand, most
colleges had not made the course in American government a prerequisite
for graduation, nor were there many majors in political science, and
there was dissidence over both methods of teaching and the content to

be transmitted in the introductory course, It was recommended that the

American Political Science Review serve as a conduit of communication

on the problems of teaching and the use of innovative techniques in the

classroom,

~1 2—
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In brief, the second report involved the improvement of political
science instruction in specialized colleges, namely, teachers' schools
and colleges of engineering and commerce.23

Absent in the texts of both reports were rhetorical accolades pro=-
moting the teaching of democratic values, Nevertheless, the interpreta=
tion of these reports supplied by Chairman Reed extolled the need for
teaching good citizenship, Reed, appalled that ",,,the influence of
political science on the education of youth for citizenship is at a
minimum,"24 urged that "adequate instruction in school, colleges and
universities, can alone prepare for the foundation of sound public
opinion."25 Yet the long term proposals offered by the Committee on
Policy ignored civic training in the colleges choosing to emphasize
this type of socialization at lower educational levels and over the
radio.26

Hence citizenship training continued to be viewed as a legitimate
professional orientation valued by political scientists, But dissent
concerning this role also was aired in public, Much of the criticism
came as a reaction to the sentiments expressed in the work of the Com=
mittee on Policy, At issue were the roles to be stressed in the
discipline., The critics conceived of professionalism in terms of builde
ing a sound body of political knowledge. They stressed the importance
of research and objective methodology to their colleagues.27 They were
opposed to the emphasis placed on political activism in the Committee
on Policy's suggestions to political scientists, According to Somit

and Tanenhaus:

"Many had grave doubts about the whole 'better minds for
better politics' notion, Some, especially among the

-13-
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science-oriented, regarded much of what he /Reed/ sought
as irrelevant to the discipline's main purpose, Others,
believing that the Association should be composed of
versons having a common professional interest, were
alienated by Reed'§7 scheme for bringing in lay members,"

28

The dissidents also turned their attention to the content of the
introductory course, They sought a course which transmitted analytical
skills, a behavioral approach to politics, and a functional framework
of conceptualizing politics. In short, the classroom was to be a place
for scholarship training not citizenship training, The first sign of
discontent over the use of classroom time emerged in a round table
discussion of the introductory course at the 1926 meeting of the Amer-
29

ican Political Science Association, Disagreement was expressed on how
to teach the introductory course, One spokesman suggested that the
behavior of the masses and the elites be the focus of the course, A
second advocate restated the need to train students in democracy: A.B.
Hall ",,.suggested that the purpose Z;f the courqé? is the development
of a better citizenship."30 A third participant advocated that a func-
tional approach to conceptualizing government as an agency interrelated
with its social environment be the norm among teachers of the introe
ductory course.31 The panel concluded having "...arrived at no concrete
pronouncement upon the questions it had itself sta’ced."32
The dissident argument is best illustrated in an article written
by Spencer.33 It was his contention that a functional perSpecfive
should be utilized in the classroom, Functionalism was described as
bothapedagogical method and a psychological disposition on the part of
the instructor. The teacher was to stress the follbwing: (1) a funce

tional conceptualization of government which emphasized the interaction
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of the political system with its surrounding environment and the resulte
ant problems of stress, demands, social conflict, and change and stability;
(2) the presentation of scientifically valid knowledge of politics; and
(3) the techniques available to construct theories about politics and to
collect data, Moreover, using the functional approach would *,,,exclude
a number of notions and practices often observed"54 in the teaching of
the introductory course, The instructor would avoid offering remedies
and reforms of the political scene to his students, Finally, "it
Zfou;§7 scarcely be his function to teach any brand of 'citizenship! or
YAmericanization' or any other--ization or--ism."35 Students would
", eelearn to recognize the superficialities of political opinion and
aufhority, to prick bubbles of dogma..., to ...question,.,., the gaps in
our field of positive knowledge, and to distinguish between political
Kknowledge and political expediency."36

The momentum of the critics of the teacheretrainer role was slowed
down as the country came closer to entering World War II, Reflecting
the national shift in priorities in order to fight a war, some political
scientists commenced a campaign to reemphasize the primary importance of

37

citizenship training in democratic values, Part of this professional
reaction might have been in response to outside criticism of the educa-
tional process, For instance, one sage warned that "the most serious
threat to democracy is the positivism of the professors, which dominates
every aspect of modern education and is the central corruption of modern
culture, "’

Renewed interest in the teacher-trainer role sparked a round table

discussion at the annual American Political Science Association meeting

-1 5-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



in 1940,%7 While denying full responsibility regarding the development
of political orientations in students, the panel did some soulesearching
into the political reactions of the students to coursework in political
science, The issue raised concerned the continuation of teaching
students liberalism, It was contended that liberal principles, defined
as praising the spirit of criticism, logic, objective thinking, and an
g?ens-mindedness, fostered students who were negative, critical, or
confused regarding their government, War time, it was argued, required
emotional attachmenis to America, According to one participant, "while
it may be scholarly to debate the principles of navigation while the
ship is sinking, it is probably not very sensible."4o A generation of
students that was cynical, disinterested, and not committed to democratic
values was inappropriate at this time of emergency, "It would be most
unfortunate if instructors were so completely objective that...[?thicql7
judgments were not formulated, for then our colleges would be in real
danger of becoming beleagued islands of open-emindedness, and our
students would graduate to take their place as citizens without sincere
convictions about anythinge~good material for the demagogue."41

Numerous teaching proposals were made at the round table discussion,
It was argued that students should be given (1) a positive orientation
toward American government, (2) a picture of political scientists agree=
ing among themselves on the desirability of democracy, and (3) an
opportunity to participate in decision=making on campus "to provide those
experiences which might lead Z%he§7 to a2 real understanding and appre=-

ciation of democra.cy."42 Finally, the panel presented a resolution

urging their fellow political scientists to adopt the role of teachers
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of democratic values:

"Whereas: the American Political Science Association recognizes,

in the present crisis, the unique responsibility resting upon its

members for cultivating in the youth of this land an abiding
faith in the democratic system of government,

(1) We rededicate ourselves to the continuing task of
promoting an understanding of democracy, and gen=
erating confidence in its institutions;

(2) We call upon all our colleagues to honor now, with
all the vigor at their command, their solemn
obligation=~as teachers, scholars, and citizense=
to clarify the nature of those forces, external
and internal, which are threatening the destruc-
tion of our American way of life;

(3) We record once more our conviction that democracy
is Jjustified in calling upon its people everywhere
to defend it by word and by deed in whatever
measure of devotion may prove necessary,"43

In short, the dispute over the teacher socializer role that emerged
before the Second World War presents the first problem faced in deciding
on the content of the political science curriculum, The opponents of
using courses to inculicate political views stressed the need for polite
ical scientists to value the gathering and dissemination of information
without coloring this experience with political dogma. There are many
possible reasons for some political scientists to adopt this detached
ideology.

In the first place, political scientists became more aware of the
importance of approaching their subject-matter as a scientist. The
scientific approach stresses minimizing the interjection of values into
the analysis and the discussion of politics and places a high priority
on the discovery of objective truth regardless of personal ideology.
The spirit of scientific inquiry had already made serious inroads into

other disciplines, such as economics, sociology, and psychology, con=

cerned with human behavior., Moreover, it could be argued, that the
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general social system was promoting academicians who had the skills to
feed social institutions impartial knowledge about man and to transmit
technical information about social and economic needs to students, The
academic and social environment thus probably served to reinforce a
neutral, detached view of the job of political scientist,

Additionally, the events in the time period between the two World
Wars pointed to the ability of the United States to maintain a democra=
tic way of life in times of stress, Such strength might have the
consequence of lessening the felt need among political scientists to
maintain a vigilant guard against the loss of democratic beliefs, Ac-
cordingly, once a threat to democracy were perceived as dangerous, one
would expect a reaction such as the concern expressed about the polite
ical values of students as the United States aporoached World War II,

Lastly, maybe the conflict between teaching democratic values and
approaching political science with detachment should not be porirayed
in an absolute zero-sum fashion, The neutralist position could be
conceived as a variant of the teacher-socializer position, Recall that
the latter perspective valued the transmission and discovery of factual
knowledge, Certainly, the dissidents were engaged in that activity. It
might be that the neutralists did not want to embellish their concern
with rational imowledge with the political coloration of democracy, but
the end result was not totally at odds with the wishes of the proponents
of the teacher-socializer role, Nevertheless, there was enough disagree=
ment between the two camps to continue to engage the attention oi the
discipline after the conclusion of World War II.

Writing in 1947 as the Chairman of the Committee on Undergraduate

|8

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



.

Instruction of the American Political Science Association,44 Wilcox
again noted that the primary goal of the introductory course was to
mold the values of the students:

"The introductory course, in the first instance, should be

designed to meet the needs of the great mass of students on

the campus who may soon become responsible citizens...BEvery

year we have the opportunity to encourage thousands of budding

dentists, docters, engineers, and scientists into the paths

of good citizenship, We ought to make the most of it,"45
This objective was to be implemented by increasing students' awareness
of government and public affairs, by heightening their sense of political
varticipation, by developing their abilities to analyze and evaluate
public policies, and by strengthening their appreciation of the demo=
cratic way of life, These ends would be accomplished if teaching were
", ..made more realistic, more human, more dynamic."46 Field trips,
artnal marticipation in polities and in the formulation of educational
policy, the use of novels, short-stories,biographies, and audio=visual
aids, were all advanced as pedagogical tools useful for the desired
objectives of the introductory course.

A strong argument always present to bedevil the advocate of using
classroom time for the purposes of inculcation of values is the charge
that such activity constitutes blatant indoctrination, It was Rossiter's
task to confront this issue directly, His position was based on his
assessment of the reality of teaching politics, According to llossiter,
", ,.it is the political scientist who is least able to present the facts
and theories of his own field without wrapping them up in a bundle of
nd7

value judgments, however flimsy the wrapping may appear. Since some

form of indoctrination is unavoidable in teaching politics, it would be

most desirable if democratic values were transmitted to the students,
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particularly those enrolled in the introductory course., "Since we are
willy-nilly in a position to teach more than facts," argued Rossiter,
"we not only can teach good citizenship but we should teach it."48
Specifically, the teacher should inspire his students to respect deme
ocracy and to realize that there are some basic aspects of our system,
such as a constitutional form of government, freedom of expression,
separation of church and state, freedom of elections, and equality
before the law, which ",,,are no longer open questions."49
Some opposition to the emphasis placed upon the socialization role
of the teacher also reappeared during this period, Herring, for instance,
in assessing the future of political science, stressed the importance of
another objective, "The systematic study of government," he contended,

w0 In

" ..i8 the unique duty of the political scientist as such,
another place, while addressing his colieagues in his role as president
of the American Political Science Association, Herring described the
qualities of the good teacher:

"The highest form of teaching is that in which the teacher

performs as a scholar and shares with his juniors in learning

his own excitement and sense of integrity in the pursuit of

knowledge, I see no need on the teacher's part to proselitize

for citizenship or indoctrinate democracy.">1

Yet the post World War II period in political science was a time
when professional interest in the role of teaching political values was
very strong, The center of the stage became occupied by two groups of
actors, each determined to convince its audience that teaching political
orientations was a primary goal of political scientists, The script of
one group emerged from the committee structure of the American Political

Science Association; the entrance of the other group was financed by

private and public grants and stimulated by the hard work of Thomas
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Reed.
The Committee of the Advancement of Teaching, formed by the Amer-
ican Political Science Association, released a statement in 1951

ambitiously entitled Goals for Political Science.52 This document

represented a united front among the committee members.53 Chairman
Dimock noted that: "We started with the initial agreement that this
was to be a consensus Report, which meant that no one was to be allowed
to ride his hobby."54 The conclusions of the document were based on
questionnaires and letters of inquiry sent to political science departe
ments, personal visits to campuses, and discussions among the members
of the committee, Numerous, varied recommendations were offered in the
area of teaching politics. One of the foremost concerns involved the
training of students to become effective citizens.55 Political scien=
tists who were surveyed by the committee ranked this end as the primary

56

objective in teaching, Moreover, the tenor of the report, as heard
by some of its readers, emphasized ",,,the major goal of political
science as 'citizenship education'."57 The training of citizens was
to be accomplished through analysis of government, by the inspiration,
not indoctrination, of the teacher, and by student participation in
politics, not just observation of the political scene.58
The other major thrust into the teaching of values to undergraduates
came from the Citizenship Clearing House, later called the National
Center for Education in Politics.59 This group commenced its activities
in 1946 under the direction of Dean Arthur Vanderbilt and aided by a
grant from the National Foundation for Education., Throughout the next

decade, funding from various foundations and agencies was generously
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bestowed on the Citizenship Clearing House, Moreover, Thomas Reed, in
collaboration with his wife, took the helm of the program and continued
his previous work to encourage an activist association between the
political scientist and the surrounding population,

The underlying assumption of the Reeds' work was that a representae-
tive democracy composed of a two party system was the best form of
government, worthy of preservation and proselytism.60 To enhance the
viability of a democratic system, it was important to train college
students to understand, and more importantly, io participate in its
institutions, especially parties, Hence the Reeds concluded ",..that
preparing students for participation in politics should be a primary
objective of every American college."61 The Reeds' task was to suggest
the pedagogical tools which would provide the "launching speed" necessary
to push students into political participation, It was contended that
direct contact with political officials and actual participation in
campaigns and party work were desirable methods of teaching studentg
about politics,

The continuation of calling on political scientists to use their
courses for the purpose of inculcating democratic values suggests the
strength of the proponents of this position, Even in face of the opposi=-
tion of those advocating an impartial approach to teaching and studying
political behavior, the teacher-socializer enthusiasts were able to hold
their ground. Their commitments were maintained probably because some
were in key positions within the American Political Science Association.
Moreover, outside funding to delve into and practice classroom trans-

mission of democratic ideology was available, But funding for these
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activities began to diminish62 and, equally important, a great deal of
heated criticism of the socialization-teaching role began to be a.ired.63

Dissenters argued that indoctrination in any form is not an appro-
priate role for the political scientist to play, Once a political
scientist attempts to influence the values of his students he has, in
effect, entered into the world of propaganda, It is mere sophistry to
distinguish indoctrination from euphemisms such as "inspiration" if
one's goal is to inculcate values in students, A stress on the goal of
citizenship training will, in fact, serve to legitimize the activities
of the classroom propagandist, As argued by Fesler:

"™y fear is that 'citizenship training' as widely understood,

covers our sins as well as our virtues, It provides a ready

rationalization for those who exhort and preach, for those

who mostly communicate their own biased reactions to the day's

headlines, for tiiose who concentrate on inducing student dis=

cussion without inducing first a student effort to become
informed on the subjects to be discussed,"04

In addition, disagreement was expressed over using classroom time
as a staging area for training political activists. For instance,
Hallowell questioned (and answered) this push toward encouraging the
political activism of the students:

"Ig it the proper function of the college or university to

encourage partisan political activities? Politieal science,

it seems to me, is primarily an intellectual discipline, a

body of knowledge, Its proper function is to impart knowledge

about politics, not to give practical training in politics."°5
This propensity toward activism was especially anathema to the scientists
in the discipline, "[:7bme influential political scientists, particular-
ly among the behavioralists," assert Somit and Tanenhaus, "had grave

66

reservations about the entire activist thrust."

Overall, the above criticisms of the inculcation role indicated a

basic disagreement about the goals of political science, Other ends

23
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were to be siressed in the profession and in the classroom., Along this
line, Hartz argued the following positions

"The first thing we must do, it seems to me, is give up the
proposition that the function of political science education,
even on the undergraduate plane, is the creation of good cit-
izens, Its function, like that of other types of liberal
training, is to communicate to students the experience of
thought, and is therefore, in one sense, purely formal, The
job of the political science teacher is not to produce a
good citizen but to produce an intelligent man, It is not
to give a student values but to develop his talent for value
ation, If education contributes to citizenship, then it
does so indirectly, and not as the central goal of its
effort,"67

A final point of dispute centered on the inability of the advocates
of the teacher~trainer role to investigate whether, in fact, formal
coursework had any bearing on the political orientations of the students,

Empirical analysis of the effect of course content or teaching style on
€8

stndents! walues wags not at hand, One skeptic seriously guestisned
the likelihood of any impact:

"T venture to doubt whether the generality of students who

take courses in political science are more inclined toward

good citizenship than the generality of students who do not

take such courses, This Republic, it should be remembered,

had a patriotic and energetic citizenry in the days when,

outside the law scnools, there were no courses in political

science, ,,"69
A summary of some data available on the inculcation process viz the
curriculum supported this skepticism.70 As noted by Somit and Tanenhaus,
"211 have come to much the same conclusion: there is no persuasive
c s 1
evidence that any of those undertakings achieve their intended ends."7

Conversely, one faint sound extolling the virtues of the teacher=~
socializer role was aired by Redford during his presidential address
made at the 1961 meeting of the American Political Science Association:

", ..it has been a responsibility of political scientists

2=
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to educate people for the tasks of citizenship.,.. This is

a tremendous responsibility and one which we must forever

cherish,"72
But the words were vacuous in light of the relative lack of activity
designed to implement this responsibility, For instance, committees of
the American Political Science Association turned away from advocating,
or even discussing, the teacher-trainer role, The 1962 report of the
Committee on Standards of Instruction never mentioned this role.75 It
was urged by the committee that the introductory course be more than a
repetition of the descriptive materials about politics covered in the
high school curriculum and be designed to promote the intellectual develop-
ment of the students.74 Intellectual growth, not political grodth, was
the goal of coursework, Moreover, a survey of political scientists,
conducted in 1963, revealed the low valuation placed on teaching in
general as a means to professional advancement, ' When queried about
the factors instrumental in attaining successful careers, political
scientists ranked teaching last. Finally, a look at published articles
in the 1960's on the teaching role also suggests the lack of enthusiasm
among political scientists for this orientation, Benjamin noted that:

"A survey of five major political science journals for the

nine years from 1960 to 1968.,. reveals that in no single

year was more than one article on teaching published, and

that in four of the nine years none were published, iure

thermore, in only one of these nine years was a relatively

major effort made at the annual meeting of the APSA to

deal with the problems of teaching political science,"76

Yet the matter was not to rest in peace. Recently the social sciences
have been again criticized for not being concerned with teaching and not

constructing a curriculum with the students' sociopolitical values fore=

most in mind, The advocates of this position are often students.

«25m
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For the students, this is the time of Mario Savio and the Free
Speech Movement, People's Park, the days of Moratorium, Kent and Jackson
State, and a call for the "reconstitution" of the university; in short,
it is a period of expanded politicization of the college environment, A
partial list of political phenomena of concern to students includes for-
eign policy, the domestic problems of poverty, racism, differing life
styles, a dismay at political institutions perceived as unresponsive,
and a growing disaffection with higher education itself,

In the evolving ideology of the college young, often called the
ideas of the "new left," the university is a key component, It is pere
ceived by some as an unresponsive bureaucracy, characterized by a
dehumanizing impersonality and an authoritarian style of operation, The
college is perceived, in essence, as a microcosm of the society at large.
'he classroom, according to the Dolbeares! analysis of new left thought,
is not immune from this criticisme

"Here, the mechanism is the use of exams and grades as a

system of sanctions rather than as tools for teaching and

learninge.. Z:7he environment is structured so that the

human qualities of creativity and spontaneity are stifled.

Competition rather than cooperation among individuals is

fostered... thudent§7 are taught to fit into, rather

than to challenge, the prevailing institutions."77

Many students respond to the college setting, it is contended, by
investing their time and energy in activities other than intellectual
pursuit, They turn to cultural activities, athletics, a lively social
life, or politics to find some identity, In some cases, this move from
intellectualism is at the root of educational apathy, In other instances,

this withdrawal is coupled with feelings of estrangement and hostility

toward higher education, "The students own word for their conditionm,"

w2be
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state Wolin and Schaar, "is 'alienation' by which they mean a number
of things, especially a sense of not being valued members of a genuine

78

intellectual and moral community," This sense of disaffection may
push the students in two directions, On the one hand, the alienated
might carry his apathy toward formal education to the point of leaving
the college setting, On the other hand, he might aim his frustration
directly at the institution which to him creates this estrangement, In
either case, the result is a serious challenge to the established
structure of American colleges,

Specifically targeted in the current criticism of formal education
is the teacher of social sciences, including of course the teacher of
politics, At issue is the inability of the social sciences to be sensi-
tive to a frame of reference peculiar to some students, It is argued
that some students have been socialized in their intimate environments
to value a humanistic, idealistic, particularistic and ascriptive mode
of relating to their social world, But when these students, possibly
more attracted to the social science curriculum than students from dif-
ferent intimate environments, come into the classroom, they are presented
with an approach to society which siresses formalism, objectivity,

79

research, and impersonal analysis, Out of this disjuncture in exper-
ience has come the criticism that formal coursework is irrelevant or
lacks meaning for some of the students, For instance, it is claimed
that political scientists, as teachers, have failed "...to confront the
crises of the day, and,,. to introduce students into meaningful confron-

tation with the ‘'real' issues."80 Stated in other words: "Not since

the Children of Isreal were required to make bricks without straws has
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& generation been faced with such a ludicrous disproportion between the
social tasks and the tools provided."81

The results, so the critique goes, are the following, In the first
place, the methods currently used in political science courses have
probably ".,,driven the innovators, the concermed, those desirous of
change, out of the classroom, out of the diseipline, and even out of
the university."82 More ominous is the observation made by Hampdene
Turner: "It is hardly surprising that the social science students, who
more than those in any other field value altruism, are in open revolt
from campus to campus."83 Those remaining in political science, and
not in open discord with the university, have been portrayed as less
efficacious, less socially concerned, "and a more conventional type
undergradua’cel'84

In short, the coileges have been criticized for not vaiuing the
interests of the students in the intellectual aspects of higher educa~
tion, Student reaction to the college setting has ranged from withdrawal
to rebellion, Only those students who are themselves insensitive favore
ably react to their educational experience, At the heart of this
critique is the inability of educators to build a curriculum founded
upon the social values and interests of the students. Hence values
again confront the teacher of politics. This time, however, the issue
is not whether the political scientist should preach values but that he
should not ignore the political orientations of the students. Working
to construct a curriculum relevant to the values of the students would
produce an exciting intellectual experience in the classroom.

Entering the 1970's, political science manifests a renewed interest,
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albeit on a relatively small scale, in the teaching of undergraduates,
Drawing again from the research of Benjamin, the following description

indicates the reemergence of this interest,

"During 1969-70 the newsletter of the association ZZherican
Political Science Associatio§7, PS5, has established itself
as something of a forum for the discussion of problems and
techniques in teaching political science; more articles
(eight) on teaching have been published in its pages than
were published in nine years in the five journals reviewed
for this study., At the annual meetings as well a trend

is discernable, Due in part to the efforts of the Caucus
for a New Political Science three vpanels on teaching were
included in 1969, For 1970 the program in this area was
significantly augmented, with eight panels planned,"85

Most of the published work on teaching, however, has focused on the
cerebral relationship between teacher and student, That is, the concern
has been with improving the transmission of a body of knowledge about
politics within the classroom setting through cognitive means alone,
Heuce the topics raised in inese notes on teaching iuclude the elimuunation
of grades to promote learning,86 and the development of pedagogical tools
which facilitate cognitive learning such as the use of primary sources
for term papers,87 individualized instruction,88 having the students do
field research,89 and the stimulation of the students' intellect through

90

using interesting analogies, In these proposals the sociopolitical

values of the students are ignored,
The recent report of the American Political Science Association

committee on undergraduate education argued that "the enduring goal of

undergraduate instruction in political science is conceptual analysisS--

to make the student conscious of and promote training in modes of

crs 1
analysis, so that he is able to think analytically about polltlcs."9
The means to this end include instruction in conceptual definition,

clarity and usage, and how to work with evidence, Again the students!
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sociopolitical orientations play no role in this approach to teaching
political science, Along this line,a critic of the report wrote:
"The Report...indicates an aporoach to the problem so

narrow as to be irrelevant,,, Students' demands for
relevance and action are ignored,"92

One exception to this trend isprovided by Parente and McCleery.93
Taking cognizance of the sociopolitical concerns of the students, these
commentators propose an approach to the introductory course that promotes
relevance and analytical skills, The course, they contend, should be
designed so as to avoid a formalistic approach to teaching about politie
cal behavior, Instead the students are to be confronted directly with
current issues-eissues to which they can easily relate, The student
should be encouraged to choose the problem area that he is most interested
in, The instructor is to create a setting which facilitates an analytical
approach to solving the problem,

In detail, the student should confront a social situation that is at
variance with his expectations, Field work (direct contact) and media
presentations of social phenomena are offered as methods to facilifate
these experiences, The student's surprise, outrage, and amazement are
the foundation for an analysis of the social situation, The student
should be encouraged to survey information about this problem, to under~
stand clearly the complexity of the problem, to construct some explanae
tion to account for the situation, to test and judge the adequacy of his
theory by collecting data, and to apply the lesson learned to the
governance of social conduct. The combined aspects of relevance and

analysis would, it is contended, enhance the educational experience of

the students enrolled in introductory courses,
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Overview

This chapter has taken stock of the historical trends in American
political science in the policy area of teaching undergraduates, espec=-
ially those enrolled in the introductory courses, with the sociopolitical
interests of the students foremost in mind, The main purpose of this
survey of published views was to identify various positions that
political scientists have historically taken on the role of using the
classroom for the inculcation of political orientations in the students.
Three viewpoints have been uncovered,

In the first place, some political scientists have strongly encour=
aged the teaching of good, democratic citizenship to students, The
democratic ideology to be transmitted included instruction in the value
of having representative political institutions, a rational and informed
electorate, and a public that is dedicated to the preservation and
extension of basic freedoms, for instance, those freedoms contained in
the Bill of Rights., Failure to socialize students into these democratic
norms might contribute to the disintegration of a democratic political
system in the United States and to public disenchantment with political
scientists for not preparing students for good citizenship.

A recent perspective on the correct curriculum again emphasized the
need to construct classroom activity on the basis of the sociopolitical
concerns of students. The political scientist is charged with the res-
ponsibility of designing his courses to engage, and help in the develop=-
ment of, the political interests of the student. The result, it is
contended, would be a stimulating intellectual experience and the

accentuation of a democratic, humanistic ideology in the students, The
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concept of democracy offered in this recent orientation is somewhat
discrepant from the view outlined in the above paragraph, The new
emphasis to be transmitted in the classroom is the value of social,
political, and economic equality.94 Students, it is argued, should be
given the opportunity to explore how to attain egalitarian goals. Such
an educational experience would have the effect of firming up their
beliefs in the virtues of equality and humanism, Not to design courses
in this manner has resulted, and will continue to result, in apathy or
hostility on the part of some students toward their teachers and the
university.

The third view uncovered stated that any socialization of the po-
litical orientations of the students is beyond the purview of the
political scientist. Political scientists should, instead, concentrate
their efforts on building an impartial, sound body of political knowledge,
and without political bias transmit this knowledge, or how to go about
discovering it, to their students, Political detachment in approaching
the classroom is considered the key to good teaching, |

It is difficult to say accurately how many political scientists hold
to each of these three perspectives on the goals of undergraduate instruc=
tion without more systematic evidence than has been presented in this
chapter.95 Nevertheless, in addressing the design of the curriculum
for undergraduates, especially the course content and approach at the
introductory level, it is likely that conflict based on the differences

96

in these three perspectives would occur, As such, choosing a pedagog~

ical approach becomes a policy choice among competing alternatives,

To aid in making this decision, some information about the consequences
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of that policy choice would be vital, This project is an attempt to
gtart building knowledge about thg effects of choosing one curriculum
over another, A beginning in this direction.is to review the existing
regsearch that pertains to the effects of coursework on sociopolitical
views of the students, This evidence will be reviewed in the following
chapter by addressing the following questions: (1) Does college have
any impact on the sociopolitical orientations of students? and (2) Do

courses in political science have any effect on the students' views?
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NOTES CHAPTER 1

1. The materials analyzed for this chapter (see the bibliography for

Chapter 1) were drawn from a number of sources:

a., Kenneth Janda, Cumulative Index to the American Political
Science Review, Volumes 1=57: 1906=-1963 (Evanston: Northwestern
University Press, 1964) was a valuable guide in this research,
Certain keywords were used to uncover articles written on the
socialization-teaching role of political scientists and indexed
by Janda., The keywords were: "citizenship training," "educa~
tion," "teaching," "instruction," and "curriculum,"

be A Somit and J, Tanenhaus, The Development of American Political
Science: From Burgess to Behavioralism (Boston: Allyn and
Bacon, 1967) was useful for the authors' review and for the
references cited,

¢. R, Connery (Ed.), Teachinz Political Sciencet A Challenge to
Higher Education (Durham: Duke University Press, 1965),
especially the bibliographic essay, was a useful source of
materials,

d. The Presidential address for every President of the American
Political Science Association was read,

e, Recent materials were collected in a more ad hoc fashion, P.S.,
the table of contents for the 1965 through 1971 American
Political Science Review, The Journal of Politics, the Western
Political Ouvarterly were reviewed for articles on political
education in the university classroom, In addition, analysis
of tne thoughts on the educaiional process that appear in
reviews of the ideology of the "new left" was undertaken,

Each written piece was read with an eye toward any comment about
what are to be the goals in teaching undergraduates political
science in colleges., From these comments I have selectively chosen
representative views of the various positions on this matter, I
have also tried to cite in the footnotes additional places where
comments on a point appear,

It is not contended that these materials are an exhaustive lisiing
of all materials in this area, The bibliography is, however, the
most complete documentation of publications that address the proper
role in teaching undergraduates that I have yet to uncover,

2, A Somit and J. Tanenhaus, The Development of American Political
Science.ss 0p, cit., Do 45,

3, See the bibliography for Chapter 1,

4, Somit and Tanenhaus, op. cit., p. 45.

5, The views of Burgess are presented in Ibid., pp. 46-47.

6, The other goals of political science, in descending order, were the
following: to prepare students for professions such as law,

journalism, teaching, and public service; and, to train experts
and prepare specialists for government positions. Almost as an
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10,

11,

12,

13,

14,

15

..

-
o

afterthought, the committee noted that training for research
"might be added" to this list of functions. "Report on Instruce
tion in Political Science in Colleges and Universities," Pro=
ceedings of the American Political Science Association, 10
119155, p. 264, Other early statements on the importance of
citizenship training appear in C.G. Haines, "Is Sufficient

Time Devoted to the Study of Government in Our Colleges?",
Proceedings of the American Political Science Association, 7
(1910), pp. 202-210; W.A. Schaper, "Report of the Committee of
Five of the American Political Science Association on Instruction
in American Government in Secondary Schools," Proceedings of the
American Political Science Association, 5 (1908), pp, 219=257;

E, Dawson, "New Proportions in Political Instruction," Proceedings
of the American Political Science Association, 10 (19135, PPe
234=2423 and Somit and Tanenhaus mention five additional advocates
of this goal in their The Develoovment of American Political
SCienceo.o, 220 Eiio, ppo 45-480

Presidential address to the Third Annual Meeting of the American
Political Science Association vrinted in the American Political
Science Review, 1 (February, 1907), p. 184,

J. Bryce, "The Relations of Political Science to History and to
Practice," American Political Science Review, 3 (February, 1909),
p. 120

Ibid., pe 12, Indicated in the next chapter is the fact that this
two step flow of opinion formation has not been empirically dise
covered; the higher educated keep their political orientations,
even their democratic views, to themselves, and are thus different
from the rest of the American public,

W.A. Schaper, "Report of the Committee of Five of the American
Political Science Association...," oo. cit., v. 220, For the
results of Schaper's survey of students'! political information
see "What Do Students Know About American Government, Before
Taking College Courses in Political Science?" Proceedines of the
American Political Science Association, 2 (1905), pp. 207=-228,

W.A, Schaper, "Report of the Committee of Five...," op. cit.,
D, 250-2570

C.G, Haines, op. cit.

C.G. Haines, "Report of the Committee of Seven on Instruction in
Colleges and Universities," American Political Science Review, 9

(May, 1915), pp. 353=374.

.G, Haines, "Is Sufficient Time Devoted to the Study of Government
ooc?"’ op. ﬁo, P 207,

See Haines, "Report of the Committee of Seven...," op. cit. It
was not contended that this one year course be required,
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16, There is some evidence that recommendations to improve high school
instruction in politics were at least paid attention to. See
J.L., Barnard, "Method and Material in Political Instruction,"
Proceedings of the American Political Science Association, 10

(1913), pp. 243-248,

17. The call for unity in the introductory course is found in Haines,
"Report of the Committee of Seven...," op. cit.; and E. Dawson,
"New Proportions in Political Instruction," op. cit.

- 18, See R, Story, "The Content of the Introductory Course in Political
Science," American Political Science Review, 20 (May, 1926),
PP 419-428; and American Folitical Science Association Report,
"The Study of Civies," American Political Science Review, 16
(February, 1920), pp. 116=125,

19, Somit and Tanenhaus, The Development of American Political Science..e,
9B, gites Do 39

20, William Munro officially initiated the Committee on Policy after
its need had been expressed by Charles Beard. Appropriately,
Beard was named the first chairman of the committee, After his
resignation in 1927, Thomas H, Reed was the new chairman, See
Somit and Tanenhaus, The Develooment of American Political
Sciencessey OV, Cits, DP. 97=93, The financial support of the
pommittesle work was ausmented by a $75.000 erant from the
Carnegie Corporation spread over a six year period.

21, Serving on this subecommittee were William Munro, Harold Dobbs,
Earl Crecraft, and quite frequently Chairman Reed,

22, W,B, Munro, "Instruction in Political Science in Colleges and .
Universities," American Political Science Review, 24 (February,
1930), pp. 127-145,

23, E,W. Crecraft, "Political Science Instruction in Teacher=Training
Institutions, Colleges of Engineering, and Colleges of Commerce,"
American Political Science Review, 24 (February, 1930), pp. 146~
172,

24, T, Reed, "Report of the Committee on Policy," American Political
Science Review, 24 (February, 1930), p. 12.

25, Ibid., p. 3.

26, In order to improve citizenship training before college, political
scientists mingled with educators at various conferences. The
pet project of the Committee on Policy, especially Chairman Reed,
was a radio program called "You and Your Government," This
broadcast, heard for 30 minutes (later 15 minutes) each week,
brought the voices of eminent political scientists into the homes
of radio-owning Americans. Reed called the program "the greatest
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27,

28,

29,

30,
31,

32,

33,

34,
35,
36,
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-

movement for adult education that our country has yet seen,"
American Political Science Review, 26 (February, 1932), p. 147.
The radio broadcasts were also used for pedagogical purposes in
at least one college. Students in an introductory course were
required to listen to the show to ",,.be induced to realize that
political scientists actually live, that there are experts in
government, and that political science is something more than
80s8ip,.." G.W, Rutherford, "Radio as a Means of Instruction in
Govergment," American Political Science Review, 27 (April, 1936),
P. 265,

This is not the place to discuss in detail the insurgents and their
success, A good survey of this movement and the conflict intro-
duced into the discipline is presented in Somit and Tanenhaus,

The Develovment of American Political Science..., op. cit.,
Chapter 9.

The reference to "lay members" concerns both professional educators
and politicians whom Reed had desired to enlist in the American
Political Science Association, Ibid., p. 99.

These events are reported by F.G, Bates, "Instruction in Political
Science on Functional Rather than Descriptive Lines," American
Political Science Review, 21 (May, 1927), pp. 402-405,

Tbid,, p. 403,

Adherents to the functional approach included Charles Merriam, R.L.
Mott, A. Gordon Dewey, and Leonard White; the critics of this
position included Kirk Porter, William Anderson, and Francis
Coker, Ibid,

Ibid., p. 405,
R.G. Spencer, "Significance of the Functional Approach in the

Introductory Course in Political Science," American Political
Science Review, 22 (November, 1928), pp. 954=966,

Ibid., p. 958.
Ibid. s Do 9620
Tbid., e 956.

See the following: F.0, Wilcox, "Teaching Political Science in a
World at War" American Political Science Review, 35 (April, 1941),
PP 325-333; W. Anderson, "The Roie of Political Science,"

American Political Science Review, 37 (February, 1943), po. 1-16;
E, Kirkpatrick, "The Political Science Curriculum in WarTime,"
American Political Science Review, 36 (December, 1942), pp. 1142-
11463 W.C.H. Laves, "The Next Decade in Political Science Teachirg,"
American Political Science Review, 34 (December, 1940), pp. 983-
986; and P, Odegard, "The Political Scientist in the Democratic
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40,

41,

42,

43,

44.

45,

Service State," Journal of Politics, 2 (1940), pp. 140164,

Quoted in F.0, Wilcox, "Teaching Political Secience in a World
at War," op, cit., p. 325,
Ibid,
Ibid., p. 327,
Ibid., ps 329, Not all of the round table participants agreed with

the need to preach democratic values in the classroom. Wilcox
spoke of some dissensus "concerning the desirability of deliber-
ately basing our teaching on democratic philosophy," Ibid.,

r. 327,

Ibid., p. 331.

Ibid, The participants in the round table were James Pollack,

Kirk Porter, John Vieg, Francis Wilcox, H. Schuyler Foster, Jr.,
Grayson Kirk, Rodney Mott, and Ralph Page., The resolution was
agreed to by those present, It is not clear who was present,
however, The first four names signed the resolution since they
drafted it, Other political scientists adnering to the senti-
ments of the resolution included the following: E.M, Kirkratrick:
"We should seek to vrovide those experiences which lead ZE%udenté?
t0 a real understanding and avpreciation of the democratic way

of life..." Op, cit., v, 1145; William Anderson: "We are res=-
ponsible for teaching our fellow citizens the principles and
methods pf free and popular government," Op. cit., p. 8; and
Peter Odegard: we are "...to instruct those wno come under our
tuteledge, not only in the structure and mechanics of polities
and administrationbut also in the fundamental principles unon
which modern democracy rests," Op. cit., pp. 157=158.

Other members of the committee were: Charles Aiken, Ethan Allen,

Herbert Briggzs, Asher Christensen, Finla Crawford, Royden
Dangerfield, Marshall Dimock, Harold Dorr, James Fesler, George
Graham, John Russell, Harvey Mansfield, Roscoe Martin, Charles
McKinley, John Millett, Victoria Schuck, John Vieg, Robert
Walker, Benjamin Wright, and Charles Post,

F.0, Wilcox, "The Introductory Course in Government," American

Political Science Review, 41 (June, 1947), p. 492. Similar

views expressed at tnis time are found in other writings,

Langdon Rockwell averred that ".,.the function of most political
science departments is not primarily to train political scien=
tists, but to educate responsible citizens in understanding the
problems of government in contemporary society." "Toward a More
Integrated Political Science Curriculum," American Political
Science Review, 41 (April, 1947), p. 315. Also political
scientist Robert Walker advised that college "graduates must be
first of all good citizens in a democracy," "Citizenship Training
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47.

48.

49,
50,
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54.

55,

56.

5Te

8.

59

and the Colleges," American Political Science Review, 42
(February, 1948), p. 17,

Wilcox, op. c_it.-, P 495.

C. Rossiter, "Political Science I and Political Indoctrination,"
American Political Science Review, 42 (June, 1948), p. 543,

Ibid., pe 544, A direct criticism of this position is offered by
W.A, Robson, "Goals for Political Science: A Discussion,"
American Political Science Review, 45 (December, 1951), pp.
1120-1021, Rossiter's retort is in "!'Goals for Political Science:
A Discussion': Replies and Comments," American Political Science
Review, 46 (June, 1952), p. 506,

Rossiter, "Political Science I...," op. cit., p. 545.

P, Herring, "Political Science in the Next Decade," American
Political Science Review, 39 (June, 1945), p. 765. -

P, Herring, "On the Study of Government," American Political Science
Review, 47 (December, 1953), p. 964,

(New York: William Sloane, 1951),

Mamhare Af tha Anmmittan wvanas Manahrall MNimanls [Mhaivman)  Tawald
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Dorr, Claude Hawley, E. Allen Helms, Andrew Nuquist, Ruth
Weintraub, and Howard White,

M., Dimock, "'Goals for Political Science: A Discussion': Replies
and Comments," American Political Science Review, 46 (June, 1952),

p. 504,

Goals for Political Science, p. 24.

Tbid., D. iX.

J.JW, Fesler, "Goals for Political Science: A Discussion," American
Political Science neview, 45 (December, 1951), Pe 998; Also see
the discussion of Louis Hartz, Ibid., pp. 1001~1005,

These points are covered in Goals for Political Science, ov. cit.,
pD. 169'2190

This section on the Citizenship Clearing House draws heavily on
Somit and Tanenhaus, The Develovment of imerican Political Science,
op. cit., op. 195=199, At first, the Commitiee on undergraduate
teaching of the APSA and the Citizenship Clearing House had
cordial relations, "By=1950's, though, the atmosphere seems to
have become rather strained..." Ibid., p. 197. Part of the
reason for this tension was that the Citizenship Clearing House
was emerging as a potential rival challenging the viability of
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60,

61.

62.

63,

64.

65.

66,

67,

68,

the American Political Science Association in maintaining and
attracting supporters,

See the reports submitted by Thomas and Doris Reed to the Citizene
ship Clearing House entitled Evaluation of Citizenship Training
and Incentive in American Colleges and Universities (1950), and
Preparing College Men and Women for Politics (1952), This
section relies on the latter report.

Ibid.,, p. 109,

The last important organizational effort was the work of ihe
Citizenship Clearing House, But this group received its last
two year grant--$600,000 from the Ford Foundationeein 1961,
In 1966 it ceased to function, See Somit and Tanenhaus, The
Development of American Folitical Science, op. cit., p. 198,

These points are drawn from the reactions to the report offered by
the Committee for the Advancement of Teaching (see "Goals for
Political Science: A Discussion," op, cit., pp. 996=1024), and
to the work by the Reeds (see Somit and Tanenhaus, The Develop=
ment of American Folitical Science, op, cit., pp. 195-199),

JoW. Fesler, "Goals for Political Science: A Discussion," op, cit.,
Pp. 998-999, LEmphasis in the original., Similar views are found
in Ibid,, by Hartz (po. 1001-1005), Hallowell (op. 1008-1009),
and Robson (p. 1020).

Tbid., p. 1009,

Somit and Tanenhaus, The Development of American Political Science,
op. gite, De 198

L, Hartz, "Goals for Political Science: A Discussion," ov. cit.,
pp. 1001-1002, A similar sentiment was expressed by Fesler:
“our task, as is that of the other social sciences, is to master..,
the knowledge in a field, develop informed insights, transmit the
most significant knowledge and intuitions to our students, develop
in them understanding, and encourage them to think critically
about social phenomena," Ibid., p. 998.

This is not to say that political scientists were not concerned
with measuring the impact of coursework on students. For
instance, Wilcox, in 1941, made the following observation:
"Political scientists have failed to utilize many of the newer
techniques of evaluation which, if developed, should throw much
light on the attitudes, abilities, interests, beliefs, and
knowledge of our students, Armed with a better understanding of
students, we should be in a better position to diagnose their
needs, stress those areas of learning and those experiences
which call for special attention, and, in general, give real
direction to our teaching, At present we know in only a crude
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70,
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12,

13,

14,
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764

7.

way just what effect our course in American government has on
those who sit in our classrooms, Many of us, indeed, would be
disappointed and chargrined if the results of our efforts were
objectively measured," "Teaching Political Science in a World
at War," op. cit.,, p. 332, Also, see Wilcox, "The Introductory
Course in Government," ov. cit., p. 499; J. Millett, "The Use

of Visual Aids in Political Science Teaching," American Political
Science Review, 41 (June, 1947), p. 518; and, V.0. Key, "The
State of the Discipline," American Political Science Review, 52
(December, 1958), p. 962,

L. Rogers, "Goals for Political Science: A Discussion," op, cit.,
p. 1022, —

A complete review of these studies is presented in the next chapter
(Ch. 2, pp. 66-70)0

Somit and Tanenhaus, The Develooment of American Political Science,
op. cit., p. 199,

E, Redford, "Reflections on a Discipline," American Political
Science Review, 55 (December, 1961), p. 756, But see V.0, Key's
presidential address, "The State of the Discipline," op. cit.

"Political Science as a Discipline," American Political Science
Review. 56 (June, 1962). pv. 417-421.

Ibid,, pp. 418=419, Intellectual development was not clearly

~defined, Hence no specific means for attaining this rather
vague goal were offered, Connery, writing in 1965, supported
this approach to the problem of teaching the introductory course.
"It does not seem nearly as important for the profession as a
whole to agree on the goals as it is that each instructor set
his own goals before he begins to teach a  political science
course," Teaching Political Scienceee,oncit., p. 249.

Somit and Tanenhaus, American Political Science (New York:
Atherton, 1964), ch, 8,

G. Benjamin, "On Making Teaching 'U'," P.S., 4 (Winter, 1971),
pe 42, This lack of interest in teaching prompted Somit and
Tanenhaus, writing in 1967, to note that this area as a
n, ., .field lies fallow." The Development of American Political
Science,esy OD. cit., p. 198,

K., Dolbeare and P, Dolbeare, American Ideolosies: The Competing
Political Peliefs of the 1970's (Chicago: Markham, 1971), p. 164,
Bradford Cleaveland pictures the matriculation or the average
college student as follows: "eight semesters, forty courses,
one hundred twenty or more 'units', ten to fifteen impersonal
lectures per week,... one to four oversized discussion meetings
per week led by poorly paid and unlearned graduate students.,
[He/ is examined on more than one hundred occasions, and is
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expected to write fifty to seventy~five papers.," His performance
is marked by a mere gloss of the readings, "regurgitated" exams,
and writing which is, at best, superficial, and at worst, pla=
giarized, "Education, Revolutions, and Citadels," in S, Lipset
and S. Wolin (Eds.), The Berkeley Student Revolt: Facts and
Interoretations (Garden City: Doubleday, Anchor, 1965), Many
of the following points regarding student criticism of higher
education are found in my "University Education in American
Government: An Experimental Approach to a Growing Problem,"
Experimental Study of Politics, 1 (February, 1971), pp. 123-126,

78, S, Wolin and J. Schaar, "The Abuses of the Multiuniversity," in
The Berkeley Student Revolt, ov. cit., p. 360,

79. See R, Flacks, "The Revolt of the Advantaged: An Exploration of
the Roots of Student Protest," in R. Sigel, (Ed.), Learnin
About Politics: A Reader in Political Socialization (New Yorks
Random House, 1970).,

80, VW, Parente and M, McCleery, "Campus Radicalism and a Relevant
Political Science," Journal of Higher Fducation, 39 (June, 1968),

p. 319,
81, C.Hampden~Turner, Radical Man (Cambridge: Schenkman, 1970), p. 15.
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83, Hampden=Turner, Radical Man, ov, cit., pp, 14=15.
84, Parente and McCleery, "Campus Radicalisme..," op. cit., p. 320.
85. G, Benjamin, "On Making Teaching 'U'," op, cit., p. 42,

86, S.D, Krasner, "A Defense of Conventional Grading," P,S., 3
(Fal1, 1970), pp. 651=652,

87. J.B. Morris and F.J., Macchiarola, "Analysis Using Primary Sources
for Term Papers in the Introductory Course," P.S., 3 (Summer,
1970), pp. 336=340.

88, J.J. Hanus, "An Experiment in Individualized Instruction in
Political Science," P.S., 2 (Fall, 1969), pp. 600-603,

89, R.Y. Fluno, "The Group Case Study in Political Science Teaching:
A Report," P.S., 3 (Winter, 1970), pp. 2225,

90, T.W, Casstevens, "The Caucus-Race: Teaching Cyclical Majorities,"
P.S., 3 (Winter, 1970), pp. 26-27.

91, Report of the APSA Committee on Undergraduate Education, "Conceptual
Analysis," P.S., 3 (Summer, 1970), p. 351, Emphasis in the
original,
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92, Irene Tinker in a letter to the P.S, editor, P.S., 3 (Fall, 1970),
Dp. 675'676

93, W, Parente and M, McCleery, "The Introduction and Structure of
Political Science," Western Political Quarterly, 22 (June, 1969),
PPe 350-364.

94. It is farily difficult to note with certainty the political ideology
the students are supposed to have or secure in the educational
process, Most recent critics of the social science curriculum
are regrettably vague on this point, I have chosen to label the
ideology in question a variant of democracy that emphasizes
equality and humanism., Two of the sources that promoted this
decision are: (a) the discussion of the "new left" provided by
the Dolbeares', American Ideologies..., op. Cit., ch. 4; and (b)
the analysis of what is on the minds of discontented students
found in C. Hampden-Turner, Radical Man, op. cit., ch, 1,

95. From this review of the content of recent publications in this
area, I would venture to say that the prevailing view of officials
in the American Political Science Association is the detached,
impartial orientation, The recent view ar second view is probably
held by a minority of political scientists, many of whom identify
with the Caucus for a New Political Science. The original con=-

cern to teach students about representative democracy has not
ThaAamnm ASwmad maner mananmd wuhl 3 Aands ana had v-n.‘kn'k'lw -:n :-J- 11
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held by a significant number of political SCIEﬁtlStS teaching in
American colleges. To be more accurate in assigning perspectives
to political scientists would require a systematic surveying of
their views about the goals of teaching undergraduates.

96, Of course, a public airing of the conflict can be avoided by shifting
the decision of course structuring to each teacher. S?ill per=-

sonal conflict on what to do in the classroom might bedevil the
instructor,

“43=

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



CHAPTER TW/0--HIGHER EDUCATION AND POLITICAL SOCIALIZATION

This study is an empirical investigation to be added to the ever=
growing compendium of work in the area of political socialization,

While not as global or expansive in perspective, this research has
benefited from the ground fertilized by the wisdom of political philos-
ophers, such as Plato1 and Rousseau,2 and mapped by modern cartographers
such as Hyman,5 Easton,4 and Greenstein.5 With such widespread utility,
a discussion of the key terms involved in the concept of political
socialization is in order.

Simply stated the analytical construct of political socialization
refers to the learning of politically relevant values, attitudes,
opinions, and behavioral respcnses, Within this definition are complex,
important conceptual properties. As a point of ingress into a conceptual
discussion, reference is made to the who, what, when and how of polit-
ical socialization,

Vho? The who dimension refers to the socialized and the socializer,
Everyone learns orientations7 ﬁhich are relevant to the political
process=-even if the orientations learned result in nonpolitical behavior,
The socializers include any actor who influences the learning of polit-
ical orientations. Foremost in any list of agents of political social-
ization would be the family, peers, the school environment (teachers,
curriculum, administrators), political officials, and political
interpreters including media personnel and referent groups., Variations
in political socialization might depend upon the number of agents
important in the socialization process, the similarity or dissimilarity

in cue presentation, and the major agentis responsible for learning
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about politics.

What? The socialization into politically relevant orientations is
a particular subdivision of a person's general learning process, The
focus of political socialization is the learning of orientations that
affect, or are affected by, the political system. By way of denotation,
these orientations would include the following: whether to, how to, and
the effect of, participation in the political process; and the acceptance
or rejection of political and parapolitical leaders, institutions,
policies, and ideologies.

In addition, the concept of political socialization refers to
orientations which are ostensibly nonpolitical but are, in fact, influe
ential in the learning of political orientations, For example, a child's
feelings about his father on the surface may notlbe of interest to the
student of political socialization, However, if the orientation toward
a nonpolitical authority figure colors and shapes the child's view of
political authorities, such as the president, it then becomes a part of
the kitbag of the political socialization researcher.8

When? The question of vwhen introduces a time dimension into the
process of political socialization, The time variable has two components,
In the first place, the historical period of time in which a person
lives may be a crucial factor in understanding differential socialization
between dissimilar age cohorts. The recency of data collected in the
area of political socialization is the probable reason for the relative
neglect of generational factors in these studies. ‘

The second referent of time involfes the developmental sequences in
a person's life cycle from early childhood through old age. Hence to

study the learnirg process completely one needs to pinpoint accurately
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the originé, reinforcements, continuities, extinctions (desocialization),
and alterations (resocialization) of political orientations within a
person's life, There is an emphasis in the political socialization
literature on the importance of early childhood socialization in the

9

development of political orientations,” Conversely, ambiguity abounds
on when contemporaneous, situational factors are to be inéluded within
the conceptual parameters of the political socialization construct, It
is not clear when proximal stimuli that might affect political orienta-
tions fall within the ambit of politieal socialization concerns, It is
probable that the cutting edge occurs when immediate cues form stable
orientations of social or psychological importance to the holder,

How? The question of how focuses attention on explaining the
dynamics in the political socialization process, To address this query
we would need ",,.actual observations of socialization processes...
taking into account both the socialized and the agents of socializationﬂﬂo
Understanding the socialization interactions involved over time and.with
different persons requires theories and methods geared to the question
of how,

Criticism has been aimed at those researchers who study the develop=-
ment of political orientations through the stages of a person's life for
not adeéuately providing insight into the dynamies of political social=-
ization, Understanding experiential sequences in the political
socialization process has usually been handled in empirical research
designs either by asking respondents to recall earlier experiences or
by including in the study respondents from various age groups. These
procedures have raised two overall criticisms: one methodological; the

’

other theoretical,
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The method of reflection is open to criticism on the ground that
it introduces distortion and bias., Hence recall information may be
neither reliable nor valid in constructing an explanation of develope-
mental political socialization, The use of a cross~-sectional snapshot
of various age groups freezes time and assumes similar sequential
patterns of development will in the future turn the younger of today
into the older of today., Yet, to make the analysis of the role of
development more complete and meaningful, empirical investigation of
socialization over time should replace assumption, The methodological
devices of panel studies, repeated sequential cross-sectional surveys
in the same universe, and controlled experimentation might help fill
this empirical vacuum,

The theoretical criticism points to a weakness in explaining
sequential learning, Political socialization studies tend to be strong
in descriptive information but weak in presenting theoretical statements
accounting for the learning processes uncovered, Candidates offered
to bolster the development of a\theory of political socialization include
applying the propositions extant in psychological theories of learning11
and development.12

Involved in answering the how of political socialization is aware-
ness of the methods of learning and teaching.13 Learning methods have
been categorized under two classifications-~direct and indirect,
Indirect learning refers to the development of orientations in response
to nonpolitical influences which then affect later political orientations.
Nonpolitical orientations become relevant to politics when they are

transferred, generalized, or applied to political objects, Direct
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methods of learning would include the following: imitation, identifica=
tion, or anticipation of the political orientations of others; exposure

to explicit political education; and, responses to experiential contact

with the political process,

Methods of teaching politics to others may be either intentional or
unintentional, Intentional socialization refers to deliberate attempts
to structure or mold the political orientations of another, Uninten-
tional teaching refers to methods not used manifestly to influence
political socialization,

With these major properties outlined, it is clear that a suitable
definition of political socialization must reflect the complexity of
this construct, The description which best meets this criterion has
been offered by Greenstein:

"Political socialization.... would encompass all political

learning, formal and informal, deliberate and unplanned, at

every stage of the life cyele, including not only explicitly

political learning tut also rominally nonpolitical learning

that affects political behavior, such as the learning of

politically relevant personality characteristics," 14
One advantage of Greenstein's definition, besides being fairly exhaus~

15

tive, 7 is that it avoids confusing socialization with acculturation,
Acculturation refers to the transmission of dominant values of the
society; as such, it may be viewed as a subdivision or type of social-
ization, If one equates these two conceprts, it follows that the only
socialized person is one who is acculturated, and that one who is not
inculcated into the dominant values, or rejects them, is not socialized,
Conceptual clarity requires the separation of the two constructs, Po=-

litical socialization, to be of maximum analytical utility, includes

any form of learning politically relevant orientations, Distinguishing
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between acculturation and socialization alse vitiates the eriticism that

", eepolitical socialization studies necessarily have a conservative

bias-=they are appropriate for illuminating processes of 'pattern=-
maintenance,' but not those of change."16

The study reported herein is a close examination of the dynamics
involved in the interaction between one agent of socialization and
potential respondents. The focus is on the impact of formal curriculum
of a political science course on the political orientations of the
enrolled students, The methodology employed in tracing the nature of
this interaction is experimentation., 3Before looking at the type of
experiment used (chapter 3) and the results found in the study (chapter
4 and 5), the remainder of this chapter summarizes past knowledge
accumulated regarding the relationship between the general college
setting, in particular undergraduate courses in political science, and

the political socialization of students, '

Collere Fducation, Political Science Courses, and Political
QOrientations

Education, for the purpose at hand, refers to "...,the formal
learning activities and experiences that take place under the auspices
of the school."17 The formal curriculum including the impact of text=
books, instructional methods used, the classroom environment, the
orientations (values, attitudes, and behavior) of the faculty, adminis-
trators, and students, and the formal and informal structures on campus
would fall within the ambit of this definition of education, The focus
of this chapter is the impact of a college education, especially formal

. . . 18
coursework in political science, on students,
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The impact of the demographic variable of education,

In recent years a wealth of empirical research facilitating the
testing of the relationship between higher education (at least some
college experience) and political orientations has been accumulating,

In prelude to the surveying of these results, note the summary statement
offered by Almond and Verba:

"As in most other studies of politicél attitudes, our data

show that educational attainment appears to have the most

important demographic effect on political attitudes,.,, The

uneducated man or the man with the limited education is a

different political actor from the man who has a higher

level of education,"19
Vhat follows is a brief description of the political orientations affected
by going to college., This survey points either to modal political orien=
tations among college attenders or at least viewpoints that show signi-
ances correlated with educationel atiainment, It is not

contended that these oriehtations are unanimously held by all who have
attended institutions of higher learning: "the ranks of the highly
educated,.,, are not homogenous."20
1, Political Participation: Rate and Feeling, Across educational
olevels there is agreement on the high valuation to be placed on the
general norm extolling an obligation to participate in politics.21 The
hiéher educated differ in that they act in accordance with this norm,
They are more likely to follow the accounts of politics,22 to discuss

24

politics with others,23 to join voluntary organizations, ' and, in
general, to engage in political activities.25 This political pattern is
best seen in voting behavior., The college segment of the population

consistently vote more, especially in Presidential elections, than the

less educated.26 Vhile the higher rate of turnout is partially a result
~50-
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of a strong éense of civic duty,  voting among the higher educated is
not mere rote behavior, for involvement28 and interest29 in election
campaigns also characterize the college group, Finally, the acts and
attitudes regarding political participation for these political actors
are correlated with feelings of efficacy and competency in dealing with
the political process.30
2, Political Opinions: Sophistication and Direction., The high level
of political participation among the educated is matched by this group's
avareness of governmental activities,’| familiarity with political

32

issues,”” and willingness to express a larger number of opinions on

political mat'ters.53 Moreover, these opinions tend to be more ini‘ormed34
and there is a greater likelihood that they are marked with a sophisti-
cation approaching ideological thinking.35

Regarding the direction of opinions, research has shown the college
educated to favor internationalism in foreign policy matters and conser-
vatism in domestic arenas, Looking abroad, the higher educated are more
likely to accept United States entanglements with other nations.36 Hven
in the area of Vietnam the educated, until a shift in governmental policy
occurred, were more opposed to the statement that the United States
involvement had been a mistake.37 These foreign policy opinions might
reflect the greater sensitivity of the more educated to prevailing
political trends. Key elaborates on this point:

"The relation between internationalism and education...

should not be taken to mean that education generally pre=

disposes people to an internationalist position, Rather,

the probabilities are that when a dominant view develops

on international policy it will be most notably present

among persons concerned and informed about foreign policy,

and these individuals are especially numerous in the
upper educational strata,"38

-51-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



vy

In the érea of domestic policy, conservatism, operationally indic-
ated by rejecting the intervention of government into domestic social
relations, is more peculiar to those exposed to college, For instance,
in comparison to other educational groups, the more educated oppose
governmental programs of medicare, financial aid to education, building

39 40

public housing, guaranteeing a job,”” promoting economic equality,

M

and providing a guaranteed annual income, Some equivocation in the
interpretation of these opinion stands is necessary because of con=
founding variables concerning socio-economic status, This ",,.hesitiancy
comes... from the fact that education is so closely correlated with
occupation that when one isolates a special viewpoint of the college-
educated..sy it is almost impossible to know whether that opinion
reflects the consequences of education or of the peculiar interest of
the business and professional group."42
3. Commitment to a Democratic Political System., The higher educated
appear, in general, to accept the political system and to promote its

43

democratic properties. The system is seen as trustworthy ™ and plurale
istic in power distribution.44 It is evaluated admirably as indicated
in the overwhelming positivity expressed toward governmental institu=
'bions.45 Those exposed to college are pictured as dutifully supportive
of the government: "They expect to obey its laws, pay its taxes, serve
in its armed forces=--~without complaint but without enthusiasm."46
Coupled to these supportive orientations is a commitment among the
higher educated to at least some of the aspects of a democratic political

47

somevhat less

49

system, These people tend to be less authoritarian,

racially prejudiced,48 less extremist in political viewpoints, '’ more
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willing to extend freedoms to political and social critics,so and,
in general, better able to accept the conflictual airing of political
perspectives.51

The profile emerging from empirical research portrays the well
educated person as being more able than the less educated to operate in
the ongoing political system, He is involved, informed, concerned, and
interested regarding the institutions open for political participation,
He is committed to political principles expounded in the Constitution,
including the Bill of Rights, Also, he is supportive of established
governmental institutions and fundamental social values, In sum, he
actively plays the game and is cormitted to its continuance, Radical
change is not in his repetoire of political orientations,

This description is oven to question from three fronts, Might
other demographic variables account for differences in political orien=
tations assigned to educational status? Are there other politically
important sub-types exposed to college that deviate from the typical
pattern? Is the current generation of students differentiated by the
educational variable?

A likely candidate to explain differences attributed to education
is social class. Research in this area indicates ",.. that education in
its ovn right, independent of class and status, does affect political

n2

behavior in several ways., In particular, with social class controlled,

the effects of higher education are still discernable on items measuring

53

political participation, political efficacy, 2 sense of civic duty,

54 25

authoritarianism,”’ and ethnic prejudice, Even in the area of opinions

on domestic policies, "... the data suggest that... with other things

=53=
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equal Zgbcial class controllq§7 the better educated tend to be more
56
"

conservative, The appropriate conclusion is provided by Almond and
Verba: "Among the demographic variables usually investigated--sex,
place of residence, occupation, income, age, and so on=-none compares
with the educational variable in the extent to vwhich it seems to deter-
mine political attitudes."57
Discussing the impact of college in generalized terms glosses over
important sub-categories among the well educated, Upon impression, for
instance, the moderate profile drawvmn of the typical college attender
does not fit current, media portrayed, images of activist, involved,
impatient students, It has been suggested that, to grasp the impact of
higher education fully, a distinction should be made between a unique
type of student, the "intellectual," and the umbrella category of the
"yell educated," "If by intellectuals," offers Bowen, "we mean those
people vhose primary skills are the manipulation of communicable symbols,
such as teachers, jdurnalists, or lawyers, then it is clear that under
certain conditions they do throw disproportionate support to radical

n28 Along this line theYankelovich organization, after

movements,
polling college students, divided the sample into students who valued a
college education for its practical benefits, e.g., as a means to make
money and to achieve a better position in society, and students who
visualized the college as an institution in the forefront of social
change.59 The "forerunner! group was mainly composed of students from
niddle to upper class families majoring in the arts or humanities,

vhile the "practical-minded" students usually came from blue=-collar

families and were interested in engineering, business, or the sciences.
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Politically, the divisions between these groups of students were quite
clear, As compared to the "practical-minded," the "forerunners" were

more likely:

21; to feel that ours was a sick society;

2) to call themselves doves, to feel that sending troovs to Vietnam
had been a mistake; and, in general, when thinking about the
Vietnam war to feel helpless, disgust at the government, and
sympathy for the Viet Cong instead of a sense of patriotism and
support for the nosition of the United States;

(3) to think that wars are not worth fichting in order to protect our
national interest, to contain the commvnists, to counteract aggres-
sion, to maintain our honor or our position of power in the world,
to protect our allies, or to meet our commitments abroad;

(4) to support the ideas that civil disobedience and draft resistance
are justifiable;

(5) to feel that the police action at the Democratic convention in
1968 was not justifiable;

(6) to believe that the governrent is doing too little to improve the
conditions of black peopnle.

To this point the college educated have been grouped without con-
cern for any generational differences., Systematic research comparing
the well educated of today with college attenders of earlier generations
has yet to be done.60 In this section evidence about the political
orientations of the current generation of college students will be
reviewved, In addition, a discussion about a possidle intrageneration
gap within the ranks of the young based on education will be presented,

The Gallup organization has uncovered some useful information about
today's college st;.ldents.61 Philosophically, present day students are
not inclined to label themselves conservative or extremely liberal, but
prefexr a liberal or a middle of the road identification., Students
continue to show an avid interest in politics, but not a high involve=

ment with party politics=-a majority prefer to be called independents.
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Most of the students feel "..,.that the American political system does
not respond quickly enough to meet the needs of the people." The
majority deplore the use of disruptive tactics, especially violence, and
give a low rating to extremist groups., Nevertheless, a majority agree
with the complaints of student demonstrators and over 407 feel that
social change will only come about through revolution and think that
violence is sometimes a legitimate tactic for effecting change.

For many students the college itself has become a major social
problem, Some 42 per cent feel that the biggest "gripe" that has led
to student demonstrations is "not enough say in the rumning of college."
Moreover, three-fourths feel that college students should play a greater
role in the operation of the college, including a say in the academic
side of college such as curriculum matters,

Another aspect relevant to the current generation of college students
is whether they are different from or similar to their age cohorts who
have not attended college, Converse and his associates, in assessing
the political environment of the 1968 election, claim to have discovered
a split among today's youth based primarily on educational status:

"...Z§;7ne of the most important yet hidden lines of cleavage

split the younger generation itself, Although priviledged

young college students ancry at Vietnam and the shabby treat=

ment of the Negro saw themselves as sallying forth to do

battle against a corrupted and cynical older generation, a

more head=on confrontation at the polls, if a less apparent

one, vas with their ovm age mates who had gone from high

school off to the factory instead of college, and were

appalled by the collapse of patgiotism and respect for the

law that they saw around them," 2
This gap in electoral behavior and political attitudes originated largely

because of the goals and strategies of college educated political act-

ivists, To quote again from Converse ef, al.,:
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"In the degree that the feelings and opinion reflexes of

the common man, including age peers of lower circumstances,

were comprehended at all by campus activists, they tended

to be a subject for derision or disdain, Strange to say,

such hostile postures communicate with great speed even

acr9ss.s?cia1’§ulfs, and are reciprocated with uncommon

reliability,"°
VYhile these statements about a intrageneration gap based on education
are provocative, they were not accompanied by a generous display of
supporting evidence,

The only data on a possible "head-on confrontation at the polls"
between the educated and the noneducated young in 1968 offered by
Converse et, al., vas the finding that 13% of the nonsouthern, under
thirty voters supported Wallace, Apparently, it was assumed that this
13% figure came from the ranks of the less educated, Yet an empirical
investigation of the Wallace support among the nonsouthern young, which
directly contfolled for education, did not find a statistically signifi-
cant relationship between amount of formal schooling and backing
Wa.llace.64

In exploring the possibility of an intragenerational gap in political
attitudes, Converse and his colleagues provided no evidence, Sears and
Kinder, however, in a study of Los Angeles suburbanites did discover
signs of a split within the ranks of the young based on educational
status, The lesser educated (up to hiéh school) were more conservative,
more likely to agree that Negroes shouldn't push themselves where they
are not wanted, more agreeable to the proposition that Negroes on vel=-
fare really don't need it, and more likely to believe that the sireets
65

weren't safe without a policeman around,

Yet to conclude that simply attending college creates a clean line
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of division in political attitudes among the young is overly simplistic
and quite dubious in light of other investigations of the intragenera-
tion gap hypothesis, Eckart and Lamare in their secondary analysis of
the 1968 Survey Research Center election data found a complex relation=
ship between amount of education and political attitudes.66 Young
people's positions on various political orientations were not a linear
function of educational status, On certain items, i.e., approving
legal protest marches and civil disobedience, liking college students,
and reacting to the amount of force used by the Chicago police at the
time of the 1968 Democratic convention, those who had graduated from
college were different from their less educated age cohorts, 3But on
other matters, such as feelings about policemen, Negroes, the Vietnam
war protestor, and disruptive political tactics, the college graduvate
exhibited a distribution of attitudes similar to his less educated
counterparts, Moreover, young people vho had attended college but not
graduated were at times attitudinally like the college graduates but
on other items closer to their age mates who had not gone to college.
Other research has confirmed the difficulty in concluding that a
mere presence on campus demarks the political views of today's young,
Yankelovich in his polling of college and noncollege students found
that political differences among the young were based on the college
student's perception of the role.of the university.67 Those who thought
that the college is to be in the avante guard of social change were not
only dissimilar from their noncollege peers but also were greatly
different from fellow college students who valued higher education

because of the practical utility of getting a degree. In short, the
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Yankelovich organization found:

", sesimilarities in the beliefs of the practical group and

those who have not been to college... On many questions these

?wo groups are much clgger together to each other than either

is to the forerunner,"

Moreover, Yankelovich has reported some evidence, though not in great
abundance, that on some political orientations, such as the justifica=
tion of draft resistance, negative feelings about war in general and
Vietnam in particular, and a critical attitude toward the American way
of life, the practical group of college students and the noncollege
students wvere moving in the direction of the attitudes of the college
students who see the university in the forefront of social change.69

In sum, college students today appear to be more liberal and more
critical of political behavior in America than college students of
earlier senerations. On some volitical attitudes there is a suggestion
that college students, especially those who graduate and those who go to
college for other than practical reasons, hold political views different
from other yvoung people. Yet an unequivocal conclusion that exposure to
college is a sharp tool of division among present day youth is not
varranted,

In this section substantial evidence indicating that the demographic
variable of education does have an independent impact on politicel
orientations, even given the qualifications concerning this generation of
college students, has been presented, A complete discussion of the
impact of education, however, requires knowledge of the development of
political Vviewpoints while a person is on campus. The next task is a

review of the literature regarding the year to year changes in political

orientations during the time spent in the college setting.
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The direct effects of college on political orientations

Empirical verification of the proposition that during college
political outlooks are altered requires studies tracing the yearly ma-
triculation process of the student, Feldman and Newcomb have compiled
an excellent comprehensive review of research in this area undertaken
during the last forty years (until mid-1967).70 A summary of the find-
ings regarding political orientations is provided in Table 2-1,

As is seen in Table 2~1, students after their freshmen year alter
many of their political outlooks. The overall direction of change is
toward liberalism, Liberalism refers to the following:

", .ethe liberal or 'radical'! position is one which favors

change., It is currently based on the desire for political

and social equality, full suffrage, civil liverties, labor
unions, welfare legislation, and pacificism,"71
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racial and ethnic prejudice, less ethnocentricity, and less dogmatism in
college students,

In general, vhere comparisons are possible, the profile emerging
from the studies on the direct impact of college on students is similar
to that drawn from demographic studies reported previously. One major
inconsistency lies in the area of socioeconomic orientations, Demo=-
graphic research indicates conservatism among the higher educated while
liberalism is found in direct impact studies, The discrepancy ray
reside in two sources, In the first place, to be included in the higher
educated category in demographic studies a respondent need only show
some attendance at college. It is possible that college dropouts
inflate the conservatives while those remaining tend toward liberalism,

The second explanation for incompatibility of findings concerns
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Table 2"1 ]

Political item:

The Impact of College on Political Orientations,

Net change between freshmen
and later years

Valuing politics

Community or political interests
as important life satisfactions
Political, social, economic
issues
Feelings
Feelings
Feelings
Feelings
Peelings
Feelings
Feelings
Peelings

toward communism

toward patriotism

toward U,S, Constitution
toward law

toward censorship

toward pacifism

tovard war

tovard civil rights

Feelings toward labor

Peelings toward Bill of Rights,
civil livertarianism

Authoritarianism

Dogmatism
Ethnocentrism

Prejudice~tolerance
Interest and involvement in
politics

Political philosophy

inconsistent to no change¥®

(pp. 7-10)

no change~-~low evaluation¥

(pps 11-16)

change=-~toward liberalism*

(pp. 20-21)
change==more
change=~less
change-=less
change==less
change==less
change==nore
change~=less
change~-=more

(pp. 21-23)
change==-more
change=~=more

(vp, 21=23)
change~=less

(pp. 30-32)
change=--less
change=--less

(pp. 49-56)

favorable*
favorable®¥
favorable¥*
favorable¥
favorable¥#
favorables*
favorable**
favoravle®*

favorable*¥*
favorable¥¥

D.
De
D,
D,
D,
.
e

(p.

authoritarian#

dogmatic** (vp,
ethnocentric®¥*

change-less prejudice** (pp,

inconsistent® (pp, 21-23)

change--more

1liberalicks

20
20
20
20
20
21
21

22)

49-56)

49=56)

* Source:

of Colleze on Students (San Francisco:

Volume I,

**

Kenneth A, Feldman and Theodore 1M, Newcomb, The Imvact
Jossey~Bass, 19095,

Source: Kemneth A, Feldman and Theodore M, Newcomb, The Immact

of College on Students (San Francisco: Jossey=Bass, 1969),

Volume 2,

¥¥¥%  Source:
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historical time differences, Most of the demographic studies are based
on measurements completed before 1960, Conversely, the direct impact
studies are more recent, Hence these days college influence is more
associated with socioeconomic liberalism, especially if students remain
on campus for over two years,

Confidence in the conclusion that colleges directly affect political
orientations is enhanced to the degree that two challenges are met, The
first problem~area concerns the methodology used to collect data on the
direct effect of college, Next, there may be alternate explanations
which account for the changes attributed to college, Foremost sources
of rival hypotheses are generational forces, maturational development,
and self-selection factors, Elaboration of these points is in order,

The major methodological criticism involves the use of cross-

2 mpis

sectional analysis to detect changes in students' orientations,
method only captures outlooks at one time period, Differences found
between freshmen and upperclassmen are assumed to be the result of class
advancement, It is quite possible that the upperclassmen as freshmen
were already different in viewpoint than the current freshmen, Moreover
even if all first year students were alike, regardless of the year of
entrance, change in the upperclassmen might be the result of selective
dropping out., Upperclassmen may be different simply because certain
types of students left campus.

A panel study of the same students at different times would meet
this methodological challenge. While most studies on the direct impact

of college are cross-sectional, findings secured using the panel tech=-

nique have been judged similar, Regarding this congruence, Feldman and

b2
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Newcomb note:

"Although the problems in inferring change from cross=

sectional differences remain, it is interesting to

observe that changes inferred from cross-sectional dif-

ferences are often about the same as those shown in

longitudinal designs. lMoreover, in any given change-

area, the consistency or inconsistency of directional

trends in longitudinal studies is generally paralleled

in the cross-sectional studies,"’3
Hence the methodological criticism, while important, does not vitiate
the conclusion that colleges do directly influence political orientations,

Among the alternate explanations accounting for change during cole
lege are generational and maturational forces that affect all young
people not just those in college. For instance, attitudes on civil

liberties among the young are more liberal regardless of educational

attainment.74 The historical-cultural forces influencing the younger

mananatdan mimhd ha nasnanathla fam thacs Tdhaamn] dondanada

~
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To test the impact of rival factors of generation and maturational
development would require a research design which includes investigation
of college and noncollege respondents during the same time period, "If
these [Eoncolleg§7 persons change in ways similar to college attenders,
it could be argued that the changes in both groups reflect general ma-
turational development within American society or are determined by
general cultural forces at work during the years under study, and thus
reflect a secular trend."76

There are only a few studies that are designed to test rival hypo=
theses concerning changes in college students, The most thorough
investigation of this type is a longitudinal study of 10,000 high school

students, Comparison is made between the outlooks on authoritarianism

of those who did, and those who did not, attend college.77 Although
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both groups showed decreases in authoritarianism, the college students,
especially those who had been on campus over three years, recorded
higher gains in nonauthoritarianism, Hence college effects some orien-
tations independently from other possible influences,

A final confounding factor to be addressed concerns self-selection
of those going to college, It is possible that those who attend college
already (at entrance) manifest political orientations attributed to the
effect of college exposure, langton and Jennings "...suggest that an
important part of the difference in political orientations between those
from different levels of education, which is frequently cited in the
literature and is usually explicitly or implicitly ascribed to the
'education process,' may actually represent a serious confounding of the

nl8 The

effect of selection with that of political socialization.
remainder of this section presents an analysis of evidence available on
this point.,

Langton and Jernings in their study of high school seniors disgov—
ered that those who intended to go to college were politically different
from their class mates, "Indeed, students who plan to attend college
are more likely to have knowledge about politics...; to express greater
political interest...and efficacy...; to support religious dissenters!
rights of free speech,..and elected communist's right to take public
office...; to read about politics in newspapers...and magazines...; to
discuss politics with their peers...; and they were three times as likely
to place the correct liberal-conservative label on the Democratic and

Republican parties as are those students who are not planning to pursue

Q
a college education."7’ The political outlooks of the college bound
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generally matches the viewpoints usually attributed to the college
experience, Hence there is evidence supporting the contention that
selectivity factors, and not the collegé setting, are responsible for the
political orientations of college students,

The literature on the issue of selectivity summarized in Feldman
and Newcomb indicates a more complex interaction between initial political
orientations and attendance at college. There is corroborating evidence
that the college bound do differ from those not attending college.80
Moreover, differences in political orientations may lead to differential
selection of the college to attend, For instance, some studies indicate
that students scoring low on authoritarianism and high on political lib-
eralism are more likely to enroll in private universities and least
found in private or public two year colleges.81 Yet the college chosen
does have some impact on political orientations. Apparently, the influ-
ence of the college is to push students farther in the direction that
they were tending.82 Hence nonauthoritarians and political liberals not
only choose particular colleges but exit these institutions with a firmer,
more intense commitment to these political orientations, This interactive
process between initial selectivity and the impact of colleges is des=
cribed by Feldman and Zlewcomb:

", ,.it is a matter of 'fit' between the individual and the

institutionally -rovided environment--a2 it {thal rewresents

a reciprocal adapiation of daifferential selection of student

recruits and the environmental characteristics provided by
the institutions,"C3

In sum, the independent effects of class advancement in college have
with some modifications, withstood numerous methodological and substan=-

tive challenges., Influence may be attributable to college in the
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development of political orientations, The next problem is to assess
the effect of formal coursework in political science on the political
outlooks of undergraduates,

The impact of political science coursework on political orientations.

Empirical studies of the relationship between courses in politics
and political socialization are not readily awailable, This is especially
disconcerting considering the great concern among some political scien=
tists about inculecating political values in students (Chapter 1), The
extant research that touches on this problem can be divided into two
types: student perceptual evaluations of the impact of curricular
factors; and, more rigorous investigations of the effect of coursework
on political orientations,

Students perceptually attribute important roles in the political
socialization process to courses and teachers, Middleton and Putney
discovered that some 305 of college students surveyed, especially the
liberals, felt that college professors were an important source in the

84

development of their political orientations, Additionally, Jacob has
noted that "students have been generous in crediting their courses or
college education as a vhole with... encouraging their civil participa=
tion==,,, making them more concerned about social justice«~increasing

their understanding of world affairse~,,, changing their ideas and
actions..."85

Direct measurement of the impact of the curriculum on political
views does not unequivocally support the perceptual information provided
by students, Rigorous studies of students in political science courses

have found them to be somewhat different from other students in

=66~

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



political perspectives, The students in politics courses rank either
in the middlégor in the higheséﬂcategories on political liberalism,
depending on the study. They are less authoritarian88 and more involved
in politics.89 The query to be addressed is what effect does a course
in political science have on students enrolled?

In measuring "effect," at least three indicators are possible,
Courses might resocialize, accentuate, or reinforce the political orien~
tations of students, Studies in this area will be reviewed under these
three headings.

1, Resocialization, Somit and his associates designed a quasi=-
experimental study to investigate the impact of introductory courses in
political science on attitudes of personal political participation.9o
The courses under study included one rather traditional introduction and
three "participation=oriented" courses, The experimental courses
attempted to stimulate the students' interest in participating in politics
by bringing in guest speakers (politicians), by having them listen to
recorded interviews with politicians, and by encouraging student par-
ticipation in workshops and election campaigns.91 The results, measured
by before and after questionnaires administered to the students in all
four courses, showed "...no significant change of Zgarticipato;i7
attitude was produced by any of the courses."g2

2, Accentuation, Tolitical science courses might.accentuate the
political orientations of the students, Indirectly this is suggested
in a study which found that the initial liberalism of students of govern=

ment was increased between their freshmen and senior years, more so than

Q
students in other disciplines.’3 A more direct study indicated that
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students who were enrolled in a political science course, and already
more involved in politics than other students, emerged from the class
even more interested in poli'l;ics.94

3. Reinforcement, Garrison designed a quasi-experimental study to
compare the impact of political science courses with a nonpolitical
science course in the political socialization of enrolled students.95
Most students, regardless of the course enrolled in, ranked fairly high
in political involvement when the classes began, The time of this first
measurement, however, was a couple of months before the 1964 Presidential
election, The second measurement was some four months after the election
and at the conclusion of the courses, Itwas discovered that the students
in the political science course were the only ones who had maintained
their interest in politics; the other students, after the election,
apparently lost interest, The suggested interpretation is that the
political science course reinforced the political interest of students,

In sum, the fev studies on the interaction of coursework in politics
and political orientations suggest a pattern of reinforcement and
accentuation, but not radical alteration. An emergent question is why
doesn't the curriculum have more impact on the political socialization
of students?

A possible reason lies in the notion that the cues or stimuli
introduced to students in these courses are redundent, ILangton and
Jennings, upon the discovery that the civics course has very little
impact on the political perspectives of high school students, offer the
redundancy hypothesis as an explanation, By redundancy they mean "...

duplicating cues from other information sources, particularly the mass

media, formal organizations, and primary groups."96 The more the

«f8-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



course presents redundant materials the less likely it is to stimulate
the development of political orientations, Yet the experimental design
of Somit et, al., included introducing students to nonredundant exper-
iences and it was still found that political attitudes were not affected,
An additional reason for this lack of impact concerns the nature
of attitudes in general, From psychological studies in the area of
attitudes and attitude change, it appears that both strongly and weakly
held views are most influenced either in response to strong external
pressures, perceived as important, or as a reaction to intense personal

o

experience, The traditional, formal classroom setting probably does
not fulfill these criteria, For instance, teachers, in general, are not
considered esteemed peers by most students.98 Neither is it likely that
faculty generate enough pressure to facilitate major attitudinal develop-
ment in students, IMoreover, most classes are not set up to offer intense
personal experiences conducive to attitude change, Vhere the college
environment has been important in the shaping of political orientations,
such as at Bennington,99 the influence of the formal courses and the
teachers has interacted with, or has been mediated by, pressure toward
change exerted by cooriented, highly valued peers.

It follows that the impact of coursework would be greater if the
curriculum vere novel, demanding of personal involvement from the students,
and perceived to be a source of pressure important to those enrolled,
Some supportive empirical evidence pertaining to this hypothesis appears
in studies of courses which require sociopolitical action on the part of

students, Usually the student must become involved with current

politics as a requisite of enrollment, The purpose of such courses is
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", ..to involve students in an experience which makes some social problem
vivid to them and requires a substantial investment of effort on their
part to do something about it."1oo The results, though fragmentary,
suggest that students exposed to this type of course increase their
interest in public affairs, have a greater sense of political involvement,
and are more interested in the course itself.101
Overview

In this chapter an attempt was made to summarize the empirical
literature regarding the effect of a college education on political
orientations, A special spotlight was shown on the studies concerning
the impact of coursework in political science on these orientations,

The purpose of this survey was to approach the second step in a config-
urational analysis i.c., a2 complete familarity with scientific research
available in the area under discussion,

In general, it was found that college did have an impact on the
political values of those who attended, Some equivocation was necessary
in discussing this generation and in discussing the proposition that
the college bound already differ from the noncollege populace, Political
science courses, in general, were not an important influence on political
values., There was, however, some suggestion that courses in politics
are influential in political socialization, In particular, courses
designed to be different, highly valued, and requiring personal involve=
ment on the part of the student, might have a direct impact on the
political viewpoints of students,

The next step in a configurative approach is to design a study

geared to evaluate different solutions to the problem under investigation,

Our concern is with undergradvate education, especially introductory
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experience, in political science, Hence the task at hand is to device
methods for gauging, and rationales for offering, solutions to the
problem, The next chapter is addressed to this area, It focuses on
the methodological and substantive justification for innovating in the

curriculum of political science,
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Plato, The Remublic, translated by B. Jowett (New York: New
Library, n.d, ).

Especially J.J, Rousseau, Emily (Everyman's Library, 1911),

H, Hyman, Political Socialization (Glencoe: Free Press, 1959).

D, Easton and J, Demnis, Children in the Political System (New
York: McGraw-Hill, 1969),

F. Greenstein, Children and Politics (New Haven: Yale, 1965).

Elaborated in F, Greenstein, "Political Socialization," in D, Sill
(Ed.), International jpcyclonedia of the Social Sciences (Few
York: Maciiillan, 1958), hevised edition., Vol. 14, pp. 551=555,

Orientations is an elliptical rubric covering opinions, attitudes,
values, and behavior,

A short discussion of this nrocess is presented in R, Hess and
J« Torney, The Develonment of Tolitical Attitudes in Children
(Chicago: Aldine, 1967), p. 203 also, see li, Dawson and X,
Prewitt, Politicel Socialization (Zoston: Little, Zrowm 1969),

Clle So

For instance, Faston and Dennis “,,.hold to the theory that [En
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retained and shape later attitudes and behavior," Children in
the Political Svstem, on. cit., D 9.

F, Greenstein, "A Note on the Ambiguity of 'Political Socialization'
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Politics, 32 (Movember, 1970), b. 972,

The use of learning theory is advocated in R, Sigel, Learning
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Ambiguity of 'rolitical Socialization.'...", ov. cit., pp. 974-

975.
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political socialization date in R, Merelman, "The Development
of Political Ideology: A Framework for the Analysis of Political
Socialization," irerican Political Science Review, 63 (Sentember,

1969) pp. 750-767.

An elaboration of the methods of learning is found in R, Dawson
and K, Prewitt, Political Socialization, on. cit., ch, 5.
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14, Greenstein, "Political Socialization," International Encyclovedia
of the Social Sciences, op. cit., p. 551,
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effects of the political socialization process on macro units
such as the nation, or other groups within a country. Easton
and Dennis, for example, argue that the payoff of socializa=
tion studies for political scientists is the insight they provide
into the overall operation of political systems, especially how
they persist over time and under stress, Children and the
Political Svstem, op, cit., part i, At this stage of inquiry
into the relationship belween political socialization and system
effects, there has yet to be an empirical study with an opera-
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her edition has: "a glaring omission,.. in the fact that no
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assumption behind political socialization thinking, namely that
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18, Previous studies on political socialization have explored the rela-
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Jennings and 1, iiiemi, "Patterns of Political Learning," llarvard
BEducational Review, 3€ (TFall, 1968), pp. 443=454; 1K, Jennings
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ment, 1949),

G. Almond and S, Verba, The Civic Culirre (Zoston: Little, Trowm,
1965), op, 315-316, Our concern is wiza deta illuminating the
educational impact on residents of the United States; for those
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types, favoring informal discrimination in certain areas of social
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picture is blurred, C, Stember, Iducation and Attitude Change
(New York: Institute of Human Relations rress, 1961),

A concise review of the impact of higher education on holding
extremist political positions is »rovided in D,0. Sears,
"Political Eehavior," in G, Linézey and E, Aronson (Eds,),
The Handbook of Social Psrcholosv (Reading: Addison-Vesley,
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unpublished manuscript,
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Angeles, April 15, 1970, Table 10,
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P, Converse, W.E, Miller, J.G. Rusk, and A.C. Volfe, "Continuity
and Change in American Political Parties and Issues in the 1968
Election," American Political Science Review, 63 (December, 1969),
p. 1104,

Ibid., p. 1105.

D, Eckert and J.W, lLamare, on, cit. The data used were collected
by the Survey Research Center of the University of iiicnigan in
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D.0. Sears and D.R. Kinder, on, cit., ©. 36.
D. Eckart and J.'/. Lamare, ov, cit.
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Ibid., p. 70,
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K.A, Feldman and T.M, Fewcomb, The Impact of Colleze on Students
(San Francisco: Jossey-Bass, 1665), Volumes 1 and 2, larlier
reviews of studies in this area may be found in the following:
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Ibid., p. €66, Laurence and Scoble present evidence that political
orientations associated with college education are to be found
among elementary school children of upper~status families,

"Tdeology and Consensus Among Children of the Metropolitan Socio-
economic Elite," ov. cit., pp. 151-162,
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Ibidc 9 pp. 141-1 44.
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Garrison, on. cit., p. 311,

Ibid.

Langton and Jemnings, op. cit., ». 5%,
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CHAPTER THREE=--EXPERIMENTATION: EMPIRICAL METHOD AND NORMATIVE GOAL

This chapter presents the experimental foundation upon which this
educational study is constructed, Experimentation is conceptualized
in two ways., First, the experiment is the methodological means of
implementing the project and gauging results, Secondly, experimenta~
tion encompasses the substantive notion of revamping the formal teaching
of politics,

To facilitate a clear analytical discussion of the concept of
experimentation, as used in this study, the dual components of this
term are employed herein, Nevertheless, the unity of the concept should
not be lost sight of, The combined properties of methodological test=
ing and of substantive innovation make experimentation a very desirable
tool in probing the area of educational research, Along this line,
Campbell and Staniey urge the use of the experiment %,,,as the only
means of settling disputes regarding educational practice, as the only
way of verifying educational improvements, and as the only way of
establishing a cumilative tradition in which improvements can be infro-
duced without the danger of faddish disregird of o0ld wisdom in favor of
inferior novelties."1 Additional support for viewing experimentation
as & notion referring both to normative and methodological inquiry
comes from a pioneer in the empirical investigation of political
socialization in the educational process, Greenstein warns those who
would make alterations in the educational setting that "rigorous
assessment of a project's strong and weak points (if possible by incore
porating some of the features of classical experimental design) iSe..
highly desirable" in order to prevent problems such as the likelihood

that ",..too many 'do-good! activities are vitiated by lack of firm
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information about their effects."2

Experimentation as Empirical Methodology

The experimental approach as a research tool is not encountered
mach in political science, There are few empirical political studies
utilizing a laboratory and a control group with the experimenter mane
ipulating the variables introduced to subjects, The reasons for the
reluctance of political scientists to use experimentation have been
ably noted by Verba:

"Political affairs, many have argued, are too complex to

be studied in the laboratory, The political scientist

cannot isolate a segment of the political process that

interests him, bring it into his laboratory and subject

it to the controlled manipulations that a medical ree

searcher applies to his guinea pigs. With some rare

exceptions.,,, the political process cannot be manipue

lated by the political researcher.%?

One area of exception where experimentation has been useful to
political science concerns the indirect application of research secured
in the laboratory to understanding political phenomena, For instance,
experiments by psychologists and sociologists in conformity, group prese
sure, obedience, decisionemaking, leadership and interpersonal power
have been vital sources of insight into the political process.4 In
general, the political scientist, usually more concerned with the
ongoing, real world of politics, has gained the following from these
more artificial, controlled studies, Iaboratory studies have generated
many hypotheses potentially testable in the natural environment, More=
over, the ability of the experimenter to treat concepts with more
empirical precision than is possible in the "field" has led to clarity

in major terms, Finally, data collected through controlled experimen-

tation have served as a baseline for comparison with information
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gathered in more natural settings,

Experimental methodology is more directly useful to the study of
politics if some of the moorings of pure experimentation are weakened.
Particularly, by moving the focus of the experimental setting from the
laboratory into the ongoing, outside world, more of the political pro=
cess might be studied by this method, Offered for this purpose is the
field experiment;5 its value can best be illustrated by examples,

One distinet advantage of the experimental approach is that the
researcher is able to introduce and manipulate stimuli presented to his
study population, For example, Gosnell's study of voting in Chicago
was designed to test experimentally the impact of an educational came
paign on turnout.6 Two comparable districts were chosen for investiga=
tion. In one of these districts, a concerted, organized (by the
experimenter) effort to stimuiate voting turnout was atiempied; the
other district was immune to this campaign, Hence the design permitted
a controlled analysis of the impact of variables valuable to under-
standing ongoing electoral politics,

At times, the natural setting is so structured that groups similar
on many points are differentially treated on one dimension, The logic
of experimental inquiry is met not by the ingenious manipulations of
the experimenter but by the environmental surroundings of a population,
In such a setting it is possible for the researcher to observe with
rigor the impact of the differential conditions on a populace, For
example, Litt, in his study of the political socialization of high
school students in Boston, was presented a situation where these
students, similar on many charaéteristics, differed on whether they were

enrolled in a c¢ivies course or not.7 By observing the students both
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before and after the period during which this instruction was given,
Litt was able to detect experimentally the impact of the civies course
on the political attitudes of the students,

The advantages of field experiments, as suggested in the above
examples, are numerous, Reliable knowledge about the political process
is attainable through methods permitting the researcher some control
over his study group before the analysis begins, "What is more impore
tant," asserts Verba, "by investigating behavior in ongoing situations,
many of the thorny problems of extrapolation from the experimental to
the real group are minimized."8 Nevertheless, disadvantages in the
methodology of field experimentation cannot be overlooked, For most
political scientists it probably is of limited value as a method of
inquiry, Only where accessibility and cooperation are found among those
to be studied is field experimentation practical or possible, Hence
unsuspecting, but cooperative samples, students (especially those of
political sciéntists), and others willing to be subjects are the most
susceptible candidates for study in field experiments., By no stretéh
of the imagination would this listing cover all the areas of interest
to political scientists,

A second limitation of field experimentation involves the imperfect
control still bedeviling the researcher outside the laboratory, The
lesser the precision that the experimenter has in his study the greater
the likelihood that extraneous factors might enter the experiment and be
a source that confounds a clear evaluation of the effect of the exper=
imental stimuli, For instance, in field experiments random assignment
of those to be studied usually is not possible, In most cases the study

universe is composed of naturally assembled collectivities, Without
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randomization the question of equivalence among groups in the experi-
ment becomes relevant., Nonequivalence introduces an extraneous factor
which might be a source of rival variables in interpreting the effects
of the experimental treatments,

Since field experiments are a step away from the laboratory (thus
introducing a greater margin of error), it is more appropriate to refer
to this methodology as quasi-experimental. The equivocation is not
intended to discourage field experimentation but rather ",..to make an
experimenter more aware of the residual imperfections in his design so
that on the relevant points he can be aware of competing interpretations
of his data."9 Hence it becomes incumbent upon the field experimental-
ist to confront directly the suspicions implied in the qualification
"quasi," The remainder of this section presents a methodological dise
cussion of the quasi=-experimental design employed to measure innovation
in thg American government course at UCLA,

In the spring of 1969, 314 undergraduvates enrolled in an experie
mental course offered in the UCLA schedule of classes as Political
Science 1==an introduction to American Government, Attendance at
lectures three times a week and at one hour of discussion per week was
required of all students over the ten week quarter, The lectures were
presented in a large auditorium and team taught by three professors;
each lecturer independently conducted a three week period of presentae-
tion, The topics covered included political power, voting behavior,
the politics of poverty, black politics, the Presidency, bureaucracy
(with a special emphasis on the police), the Congress, and a look at
the rights of racial minorities and due process rights secured through

Supreme Court action, No other aids but concise, structured presentations
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by the professors were used in the lectures,

The focus of the experiment was the discussion section of the
student, A graduvate teaching assistant was responsible for, in most
cases, three section meetings per week.m The type of stimulies
experimental or not-~presented to the student depended upon the teaching
assistant who taught the student's section. In total there were five
experimental groups and one control group.

A detailed listing of the materials introduced in the experimental
sections is presented in appendix A and will be discussed in the next
section, Each student participated in only one treatment, Moreover,
intersection transfer was strictly prohibited,

The control group was established to represent a traditional cone
dition under which many undergraduates experience an introductory course
in American government, Covered during the discussion meeting were the
.standard texts and the lectures, A paper on a topic raised either in
the texts or in the formal presentations was required, This group
served as a baseline to compare the effects of introducing innovative
techniques in the other sections: "Securing scientific evidence
involves making at least one compa,rison."" The measurement devices
used to map the impact of experimentation on the students' orientations
were questionnaires administered at the beginning and at the conclusion
of the course,

The immediate question to be addressed is how valid was the design
of this eJcperiment?12 Were the stimuli that were introduced in the
experiment the only variables to affect the political orientations of
the students? Might not factors extraneous to the experiment account

for the findings of the study? Such questions concern the internal
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validity of this study., In addition, it is appropriate to question
whether the results of this experiment are applicable to other popula-
tions and settings, The latter concern involves the external validity
of this experiment, These questions will be approached in a critical
fashion that points to the problems in claiming absolute validity of
this experiment,

As is the case in most experimentation conducted in natural settings,

.the students were not randomly assigned to the treatment groups., Admin-
istrative problems in registering for courses at UCLA prevented randome
ization, Hence it is possible that the treatment groups were not
composed of like students, Nonequivalence in groups may be a source of
factors that are not controlled in the experiment and affect the findings
in the study. For instance, if the control group contained students not
interested in politics, while the experimenial groups consisted of in-

. volved, active students, any findings discovered at the end of the
experiment about the differential interest in politics between control
and experimental students might be the result of the nonequivalent dise
tribution of subjects and not the impact of the stimuli introduced by
the researcher,

Two points can be offered to meet the problem of nonrandomization
in the experiment at hand., First, self-selection of treatment groups
was not a source of nonequivalence, There was no advance notice of the
nature of this course, The experimental stimuli were not introduced
until two weeks of the course had passed, Transfers from one group to
another were strictly prohibited, Secondly, a demographic analysis of

a variety of political, social, and educational characteristics of the
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students in each treatment section suggests that the distribution of
students closely approached equivalency across groups; these findings
are presented in Table 3=-1,

The information in Table 3-1 points to very little variation between
students in the control group and those in the combined experimental
groups13 on items measuring race, sex, age, religious preference, social
class, high school and college grade point average, year and major in
college, political party pfeference, interest in politics, and rate of
political activity, The chi square test of significance (two tailed)
reveals that differentiation between the experimental and the control
samples was significant (at the .05 level) only regarding membership in
social organizations, Students in the control group were more likely
to be joiners than their counterparts in all of the five experimental
samples,

Examining the social, educational, and political characteristics
of the students in each of the six groups without concern for statisti-
cal tests of inference uncovers some additional variation between the

14

samples, For example, about 10 per cent more of the students in
each experimental group were found to be in the lowest category on the
item measuring high school grade point average than students in the
control group, In general, however, these percentage variations were
random and few in number, There is little evideﬁce to suggest that
any one group consistently differed from another.

In short, a demographic breakdown of these students in each treat=

ment group reveals, in most cases, equivalency across samples on a

variety of sociopolitical characteristics,
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Table 3-1, Social, Educational, and Political Characteristics of
the Control and the Experimental Groups.

Control Experimental x2*
a. Social characteristicss

Race? % N % N

white 86,2 (50 85,6 2190;
non=white 10,3 2 6 14,0 21

not ascertained 3,4 2 4 (1)

Total 99,9%% (58) 100,0  (222) NS
Sex % N % N

male - 5649 33 63.1 140

female 43.1 2 36,9 82

Total 100,0  (58) 100.0  (222) XS
Age % N % N

17 6.9 4 6.0 14

18 34,5 20 36,0 82

19 34,5 20 31.5 69

20 8.6 5 13.5 30

21 or over 15.5 13.0 2

Total 100,0  (58) 100.0  (222) %S
Current Religious

preference? % N % N

Roian Catholis 1,5 (oY 4z ( 20)

Jewish a1 (185 11 (38

Protestant 17.2 10 2745 61

Other or Atheist 39,7 23 37.4 83

Not ascertained 3.4 2 445 10

Total 99.9%* (58) 100,0  (222) ¥S
Membership in any

Social Organization % N % N

yes 44.8 26 30,2 67

no 59,2 2 69.8 1

Total 100,0  (58) 100.0  (222) S
Social Class® % N % N

no class identification 41.4 24 37.8 84

upper class 3.4 2 4.5 10

middle class 48,3 28 48,6 106

lower or working class 6.9 4 8.1 19

not ascertained 0.0 .9 3

Total 100,0  (58)  99.9% (222) NS
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Table 3=1 continued,

Control Experimental x2*
b, Eduecational Characteristics

High School Grade Point
Average % N % N

3000 - 3029 1702 10 5105 70

3030 - 5.49 22.4 13 20.7 46

3,50 = 3,79 36,2 21) 25,7 57

3,80 or over 19.0 11 16,2 36

not ascertained 5.1 5.8 1

Total 99.9%% (58) 99.9%* (222) NS
UCIA Crade Point Averagel % N % N

1,99 or below 0.0 343 7

2,00 = 2,49 15.5 (9) 22,9 51

2,50 = 2,99 34.5 220 24,8 55

5.00 - 5049 27.6 16 22.1 49

3,50 or over 6.9 § 4 8,1 é 183

first quarter at UCLA 10,3 6 18,5 41

not ascertained 51 (3 .4 (1)

Total 99,9%% (58) 100,1** (222) NS
Year in College % N % N

under one year 50,0 29 49.5 110

one to two years 29,3 17 26,1 58

two to three years 12,1 7 15,3 34

three to four years 5¢2 3 6.8 15

over four years 5.4 2 2.3 5

Total 100,0  (58) 100,0 (222) ¥s
Major in College % N % N
Political Science 15.5 9 19.4 45

Other Liberal Arts 18.9 11 23,0 51
NonelLiberal Arts 51.7 30 40,0 87
undecided 3.8 (8) 16,2 36

not ascertained 0,0 1.4 3

Total 99.9% (58) 99.8%% (222) NS
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Table 3«1 continued,

=90~

Control Experimental xz*
¢. Political Characteristics
Political Party Preference % N % 1|
Strong Republican 3.4 2) 7.6 17
Weak Republican 3.4 2) 6.7 15
Independent but leaning
toward Republican 12,1t (7)) 10.8 ( 24)
Strong Democrat 17,2 gwg 12,1 5 27
Weak Democrat 5¢2 3) 10,8 24
Independent but leaning
toward Democratic 20,7 (12) 17.1 ( 38)
Independent or no
preference 34,7 (20) 27.5 ( 61)
Other .7 (1) .9 ( 2)
Not ascertained 1.7 (1) 6.3 (. 14)
Toial 100, %% (56] 9%.9%  (2zz) WS
Interest in Politics % N % N
very interested 36,2 (21) 42.8 (95
somewhat interested 44,8 (26) 43.2 é %6
only a little interested 15,5 9 9.9 22
not interested 3,4 (2) 3.1 7
not ascertained 0,0 .9 2
Total 99,9%% (58) 99.9%%  (222) NS
Political Activities® % N % N
very active (over four
political actions) 20,6 (12) 28,8 ( 64)
moderately active (two or
three political actions) 41.4 (24) 48.6 ( 52)
little activity (one
political action) 24,1 (14) 16.7 37
no political activity 12,1 g 7) 5.5 12
not ascertained 1.7 1 .4 1
Total 99,9%% (58) 100.0 (222) NS
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b,
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d.

€,

Table 3«1 continued.
Notes for Table 3e1

The significance level for the Chi square test was set at .05 (two-
tailed test of significance), S means significant at .05 while NS
means not significant at the .05 level, A fuller discussion of the
use of Chi square is found in appendix B,

Table does not sum to 100% because of rounding error,
Respondent’s race was determined by the teaching personnel,

Current religious preference was measured by asking the student:
¥What religion do you consider yourself now?"

Social class was measured by asking the student to designate his
class identification, Two items were employed: (1) "Do you con-
gider yourself a member of a social class?" and (2) "If 'yes',
please check which class?" The choices were "upper class, middle
class, working class, (and) lower class,"

High school and UCLA grade point average was determined by asking

the student the following questions:

(1) "What was your overall high school GPA (assuming 4.0 for 4,
3,0 for B, 2,0 for C, 1,0 for D, and 0,0 for F)?"

3.00 to 3,29 3,80 and over
3,30 to 3.49 other (please explain)

350 to 3.79

(2) "As of the end of the winter quarter (1969), what is your
overall UCLA grade point average?"

1,99 or below . 3,00 to 3.49
2.00 to 2,49 3,50 and over
2,50 to 2,99 this is my first

quarter at UCLA

The political activities index was constructed on the basis of
"yes" answers to the following questions:

"During the 1968 election campaigns did you do any of the following?

1, contribute money to a political party, an electoral interest
group, or to a particular candidate?

2, distribute literature, wear a button, display a bumper sticker,
for any candidate?

3, talk to other people (strangers) about the merits or failings
of a candidate or party?

4, talk to closer associates (e.g., friends and relatives) about
the merits or failings of a candidate or political party?

Aside from the activities listed above, have you engaged in any
other political activity within the last two years?"
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The experimental stimuli might still have to compete with confounde
ing factors other than nonequivalence of treatment groups, The ten
week time period of this study meant that the students were for the most
part beyond the control of the experimenter, Hence it is quite likely
that the political orientations to be gauged during this time were
affected by factors extraneous to the stimuli of the experiment., For
instance, two widely publicized political eventseeevents that presumably
engaged the interest of the studentsee-occurred during the time of the
experiment, The dispute over "People's Park" in Berkeley filled the
media with stories about confrontation, death, injuries, mass arrests,
calls for student strikes on campuses throughout California, and a
large march of protest in Berkeley, In addition, the populace of Los
Angeles witnessed a high stimulus mayoral election in which the incume
bent, Sam Yoriy, upset the black challenger, Thomas Sradley, It is
conceivable that the students' reactions to these historical events had
an effect on the political orientations of the students measured in this
experiment,

The length of time needed for this experiment was long enough for
the students to mature emotionally, cognitively, and biologically, The
experimental design did not include any means to gauge the likelihood
and extent of such maturation, It is very possible that this type of
growth would have an impact on the political orientations of the students
in the experiment,

Finally, the testing methods employed in the experiment could have
influenced the results of the experiment more than the stimuli intro=

duced, Questions asked at the commencement of the course might have
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affected the students! political views in two ways: (1) simply being
asked to comment on a political matter could exacerbate or alternate an
oriencation; and (2) a respondent might strive for consistency between
his pretest and posttest response simply for the sake of symmetry,
Again the experimental design provided no direct way to investigate the
independent influence of testing on the political outlooks of the
students,

In sum, historical events, maturation of the students, and the
testing devices of the experiment are potentially rival sources of
explanation in determining the effect of the experimentally introduced
materials on the political socialization of the students, The experi-
mental design only provided for an indirect method of settling the pos-
sible dispute between competing explanations of the findings, To wite
if a difference is observed between the experimental group and the
control group, assuming equivalence across groups, this variation could
not be accounted for by historical events, maturational occurrences, or
testing influences since "the main effects of these variables,,.would
be effecting both the experimental and the control group."15 Yet this
still begs the question concerning how much influence factors associated
vith history, maturation, and the testing of students had on any results
of this study,

Turning from the problems of internal validity to those of external
validity, the experiment is open to a major criticism. It is difficult
to generalize from this case study to other environs. Regarding other
student populations, it is tenuous even to compare the students to their

counterparts on the UCLA campus, not to mention other campuses. No
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attempt was made to discover if the participants in this study were
representative of the student body at UCIA, ﬁbreover, the materials
introduced in the experiment were only some of the possible stimuli
that could be used in the political science curriculum,

Conversely, insights applicable to a wider universe in the form of
hypotheses might be drawn from conclusions reached in this study, More-
over, this experiment may stimulate others to engage in innovative
research in this area, including replication., As such, the value of
this experiment viz generalization is that it is a step in the construc=

tion of a firm data base on innovative education in political science,

Experimentation for Substantive Goals, Another connotation of the

concept of experiment emphasizes innovation, alteration, or change,
Implicit is the use of experimentation to accomplish a new normative
endestate somewhat at odds with the state of affairs of the statusequo.
This project can also be classified under this type of experiment, One
goal of this innovative course in political science was to enhance the
educational experience of the students enrolled in the experimentall
sections, The second goal was to socialize in the experimental students
a set of political beliefs emphasizing the properties of humanism and
democracy.,

The need to improve the educational experience was motivated by the
criticism of spokesmen that for some students coursework in political
science was not interesting, not intellectually stimulating or produce
tive, and not en,joyable.16 To offset this negative appraisal of the
educational process, it has been contended that the student must be

exposed to a curriculum where he can ",..relate to something he knows,
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experiences, or will experience in his life," A literal interpreta-
tion of this assertion implies the forbidding task of gearing courses to
the diverse, unique pecularities of each student, A looser reading of
this contention points to the need of structuring the curriculum so

that a student becomes personally involved in the subject-matter covered
in the course, Along this line, the educational process might not be

a valuable learning experience if the course content is simply relayed
to the student through the impersonal devices of formal lectures to
large audiences or reading a textbook, The hypothesis then is whether
drawing the student personally into the educational process enhances
the learning experience, The methods of this experiment were designed
to both achieve this goal and measure its accomplishment, or not,

The second normative goal sought in this study was the inculcation
of certain political orientations, The model to be inculcated followed
the lines of humanistic democracy., Basic to this model is a commitment
to humanism defined by Bay "...very simply as a commitment to the sance
tity of human life prior to all other commitments."18 Attendant prope
erties of this model would include attitudes promoting social justice,
political, economic, and social equality, tolerance and respect for the
actions and rights of others, and empathetic identification with one's
fellow man, especially the oppressed, Those holding these views would
probably favor change and be willing to engage in actions designed to
upset the status quo, though short of violating the sanctity of human
life, They would most likely call themselves radicals and be opposed
to any political system that does not promote humanistic democracy.19

Humanistic democracy is a philosophy that places a priority upon
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psychologiéal development and worth, It also transcends social factors,
such as class position, religious preference, national identity; race,
sex, age, and regional influences, that are usually important in the
political socialization of people, Widespread belief in this transe
cendental ethic might help bridge the chasm that divides people because
of differential socialization based on the above social factors, Cere
tainly, in the streets of America during the 1960's enough evidence was
presented to suggest the violent outcome of continual ideological
division and lack of humanistic concern, The educational process ought
to be the social institution that attempts to unify men through incul-
cation of humanistic ideology. The student would not only be promoting
a more equitable and just social system, if this goal were accomplished,
but he would also be challenged to grow psychologically, Along this
iine, Bay, cchoing the sentimenis of Camus, claims that #,..to become
fully human, a constant tendency to be revolted by and rebel against
oppression and injustice is required.“zo Finally, it might be that this
generation of college studentscomes to campus wanting to be exposed to
and stimilated by a humanitarian approach to life, Failure to respond
to this need, if it be there, would mean a serious gap between educators
and educated, Again calling on Bay, it is suggesfed that "in most
American student populations it should be possible, by gently pointing
out evidence of apparent indifference to the plight of underprivileged
people, to stimulate among them the development of manifest conce:cn."z1
The questionnaires given to the students (see appendix C) and the
methods of innovative instruction (see appendix A) were chosen to test

and to fulfill, respectively, the goals outlined above, At this point,
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the discuséion will turn to a detailed description of the techniques
employed in this study and a rationale for their use,

As previously mentioned, the control group in this study devoted
its attention in discussion meetings to the texts and the lectures; as
such, a conventional approach to introducing politics to the students
was the norm, In reaction to a traditional approach, critics have
warned teachers against the use of old techniques to transmit informa=
tion to this generation of students. For instance:

"we are faced with a revolution in communications, elements

of which have recently surfaced in the press under the term

McIvhamism, It now seems possible that both classroom lecture

and,,.the excess of print will become increasingly obsolescent

in the task of undergraduate education,"22
The experimental groups were designed to introduce new methods of
instruction.23 Bach will be discussed,
ilms, CFive motion picrures wade fur coumercial
release were shown in five successive weeks, The theme in each movie
concentrated on the costs and benefits of individuals engaging in
political actionweparticularly political action challenging the status
quo, The students were required to attend these films at night, Dur-
ing their regularly scheduled, daily discussion meetings the main fask
was to relate these films to concepts raised in the lectures, the read=-
ings, and the section., As a term project, the students wrote essays on
how situations or characters in the films related to their perceived
political position in the United States.

2, Documentary films, Five documentary films made for television
or public release were shown, discussed, and used as a basis for papers

in a mamner similar to the commercial films, The documentary films

focused on domestic political conflict and presented various strategies
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used in confiictual situations,

The choice of each visual presentation was somewhat ad hoc, Movie
reviews, economic considerations, availability of materials, and satiae
bility on the part of students were important considerations in making
the choices, Additionally, it has been argued that to present a serious,
realistic portrait of power politics (the struggles and conflict in
attaining, securing, and maintaining power) to the student, emotional,
personal motives involved in political activity need to be conveyed
clearly in the educational process. '2[:7h this regard, the use of
artistic media such as novels, feature films, T,V, documentaries would
help to offer more holistic and human conceptions of polities than the
Constitution and textbooks provide."24

3, Commercial music. A small group of students (23) listened to,
discussed, and wrote papers on contemporary music-=folk and rock, The
music contained political and social themes such as the need for change,
alienation, apathy, cynicism, revolution, protest, repression, sociale
ization, and adopting privatism as a value in reaction to the ongoing
political system. Throughout much of the history of American pop music,
especially the last twenty years, the interest of the young have domine
ated this medium of communication; Armed with the economic power of
middle class affluence, young people have been able to influence signif=
icantly the type of music distributed, With some degree of latitude
in structuring content, the lyricists have written about the concerns
and interests of the younger generation, In the 1960%s lyrics shifted
from the romantic fantasy of vague, unreal love relationships to serious

social problems, According to an analyst of recent popular music:
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[T/ne second half of the decade saw a full efflorescence
of...topical songs, written by young people for their
peers, Z:7hey provide a wide=-ranging critique of
American life, Listening to them, one can get a full-
blown picture of antipathy that the young song writers
have toward many American institutions,"25
Utilization of this mode of communication, familiar to students, in
the formal curriculum might facilitate the educational process. It was
felt that enhancement, not dilution, of the curriculum in political
science would result, Support for the use of music as a pedagogical
tool comes from Rosenstone:
"It is interesting to note that popular music also puts the
youth in touch with serious, intellectual critiques of American
life, Perhaps it starts only as a gut reaction in the song
writers, but they have put into music the ideas of many American
social critics, Without reading Paul Goodman, David Riesman,
C., Wright Mills, or Mary McCarthy, youngsters will know that
life is a 'rat race', that Americans are a 'lonely crowd,"
that *white collar' lives contain much frustration, and that
the war in Vietnam is far from just."20
The remaining two experimental groups were designed to confront the
students directly with political processes and problems, A fillip for
incorporating these direct contact conditions into the research design
came from two sources: (1) a recurring emphasis among those calling
for innovation in political science courses to expose students to politics
in the field, outside the walls of the classroom; and (2) some attitud-
inal research in social psychology that points to the likelihood
", ..that our attitudes regarding war, art, minority groups, etc., are
determined to some extent by direct contact with the target object."‘?7
McCuire's summary statement on this research notes "...that frequent
direct contact with the object can have considerable impact on one's

attitude toward that object, though perhaps by intensifying it rather

than by changing its direction."28 The final two experimental sections

«99-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



differed in that one group was to confront the political process with
objective appraisal, while the other group stressed subjective reactions
in its interaction with real world polities,

4, Fmpirical study of reputational power at UCLA., These students
were introduced to scientific methods in studying politics, Their dis=
cussion leader covered the scientific approach in section and directed
a field research project designed to gather information on who was
reputed to have power on the UCLA campus. Equipped with structured
questionnaires, each student was required to inierview two or three
campus activists including administrators, faculty, student leaders,
and members of campus organizations, In order to complete a term pro=
ject, the students pooled the data and each student was asked to submit
a paper empirically testing his own hypothesis from the evidence
gatherea,

5¢ Individual problem solving, The last experimental group spent
the quarter facing a problem or concern experienced as a siudent in the
university setting, Working with the teaching assistant, each studént
was to define his problem,29 to develop strategies designed to secure
a favorable outcome, to attempt to implement the solution, and to write
about the experience in a term project.

For each student, regardless of the type of section he was in, a
common final examination was required,

As noted above, questionnaires were the instruments employed to
tap the orientations of students. At the beginning of the course
(during the first week), each student was asked to complete a 22 page
questionnaire and return it to lecture within five days. During the

last week of the course, the students were again requested to fill out
«~100=
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a shorter version (13 pages) of the initial questionnaire. Eighty=six
percent of the 314 students enrolled in the course returned usable bee

30

fore and after questionnaires, Completion rates are similar across
all of the discussion sections,
Overview

The major concern of this chapter was a thorough discussion of the
role of experimentation in this study. 4s a method, the experiment is
a useful tool for analyzing the effect of different treatments to an
area of concern, Hence it is an important empirical means in applying
a configurative approach to a social problem. Moreover, experimentation
or innovation implies normative goals to be sought in a policy area,
Both the methodological and normative aspects of the concept of experi=
mentation guided this project, It is now the point to begin an analysis
of the evidence that was collected in the experiment, .

The data display is divided into two chapters, The immediate dis-
cussion will center on the findings relating to the impact of the course
on the educational orientations of the students, The major focus wiil
be the evaluative feelings of the students toward the course as a learn=-
ing experience and as an emotional experience, In addition, the impact
of the course on other educational viewpoints, such as cynicism about
teachers of politics and doing more work in political science, will be
analyzed, The second data chapter will look at the relationship between
the course and alteration of the general political orientations of the
students. At the core of the data analysis is the influence of the
experimental teaching techniques on changing political orientations.

Hence type of section attended will be the independent variable
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to be investigated; and, the rate and direction of change on a variety

of political outlooks will serve as the dependent variables,
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trination," American Sociolorical Review, 28 (February, 1963),
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Campbell and Stanley, Experimental and GQuasi-Experimental Designs
for Research, op, cit., p. 34.

10, Among the six assistants, one held only one discussion section; the

other five each conducted three sections a week,
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11, Campbell and Stanley, op. cit., p. 6.

12, This discussion of validity centers around points raised in
Ibid., passim.

13, The experimental sections were combined to facilitate a concise
presentation of the data. On most items, disaggregating the
experimental groups does not alter the conclusions reached when
they are combined, For instance, analyzing each of the above
sociopolitical items (Table 3=1) with the experimental sections
disaggregated, revealed no statistically significant (using a
two tailed, x° test with .05 as the level of significance) dif=
ferences among the samples on any of these items,

14, Instead of employing a statistical test of significance, each
sociopolitical item was analyzed using a 10 ver cent variance
as the guide to discovering variation among the samples,

15, Ibid., p. 48.
16, This criticism is discussed in Chapter 1, pmp 26-28,

17. J.A., Foley and R.X., Foley (Eds.), The Colleme Scene: The Students
Tell It Like It Is (New Yorks Cowles, 1969), p. 86,

18, C, Bay, "Human Development and Political Orientations: Notes
Toward a Science of Political Education,” in G, Abcarian and
J.W. Soule (Eds.), Social Fsycholoey and Political Behavior
Columbus: Merrill, 1971), p. 155 (Emphasis in the original).
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Bay, "Political and Apolitical Students: Facts in Search of
Theory," Journal of Social Issuss, 23 (July, 1967), pp. 76=91;
C. Bay, "Civil Disobedience: Frrerequisite for Democracy in Mass
Society," in D. Spitz (Ed.;, Political Theorv and Sccial Change
(New York:s Atherton, 1967); C. Hampden-Turner, fadical lian
op. cit.; J. Block, N, Haan, and M.B. Smith, "Socialization
Correlates of Student Activism," Jourral of Social Issues, 25
(Autumn, 1969), pp. 143-178; R. Flacks, "The Liberatea Generation:
An Exploration of the Roots of Student Protest," Journal of
Social Issues, 23 (July, 1967), pp. 52=75; H. Kariel, "Creating
Political Reality," American Political Science Review, 64
(December, 1970), pp. 1088=1098; K, Keniston, fne Youne Radicals:
Notes on Committed Youth (New York: Harcourt, Brace and World,
1968); L, Lipsitz, "If, as Verba Says, the State Functions as
a Religion, What are we then to do to save our Souls," American
Political Science Review, 62 (June, 1968), pp. 527=535; and J.W,
Trent and J.L. Craise, "Commitment and Conformity in the American
College," Journal of Social Issues, 23 (July, 1967), pp. 34«51,

19, This opposition would apply to many aspects of the American political
system, See T, Lowi, An End to Liberalism (New York: Norton,
1969), chapters 3 and 12; H. McClosky, "Consensus and Ideology
in American Politics," American Political Science Review, 58
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(June, 1964), pp. 361-382; and H, McClosky, P.J. Hoffman, and
R, O'Hara, "Issue Conflict and Consensus Among Party Leaders
and Followers," American Political Science Review, 44 (June,
1960), pp. 406427,

C. Bay, "Political and Apolitical Students,..," op., cit., pp.
88«89, ‘

C. Bay, "Human Development and Political Orientations,..," ov. cit.,
p. 171. e ——

W. Parente and M, McCleery, "Campus Radicalism and a Relevant
Political Science," Journal of Higher Education, 39 (June, 1968%
p. 317,

Bmphasis on the texts was less in the experimental sections,

Fred Newmann in a panel discussion of political socialization
presegted in the Harvard Educational Review, 38 (Fall, 1968),
P. 536,

R.A, Rosenstone, "'The Times They Are A~Changin': The Music of
Protest," The Annals of the American Academy of Political and
Social Science, %82 (March, 1969), p. 133.

_'U_J_i@_- s Do 143,

W.J. McGuire, "The Nature of Attitudes and Attitude Change,"
in G, Lindzey and B, Aronson (Eds), The Handbook of Social
Psychology (Reading: AddisonsWesley, 1969, Revised Edition),
Vol, III, p. 166.

Ibid. [ p. 1670

Each student met with the teaching assistant to discuss the former's
problem, The assistant’s impression was that some 50% of the
students perceived no problem at first; only after discussion
did a problem for these students emerge.

Eighty-nine percent of the students (280) completed the first
questionnaire, Nine students for a variety of reasons, such
as leaving town before the last week of the course, refusing
to £i11 out the second form, and simply failing to return the
after questionnaire, only completed the pretest. The 280 figure
will serve as the basis for all computations in the next two
chapters, A copy of both the pretest and the postiest is pre=-
sented in appendix C,
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CHAPTER FOUR--EDUCATIONAL REACTIONS TO THE COURSE

One of the goals of this project was to enhance the educational
experience of the students, Experimentation was employed to accomplish
this end, The success of the experiment in this area would be indicated
if students enrolled in the innovative sections benefited from the
course more than their counterparts in the control group, In this
chapter the course impact on various educational orientations ranging
from reactions to the classroom experience to feelings about the general
university environment is empirically investigated.

Liking and Learning From the Course

At the conclusion of the course, the students were asked to respond
to a series of questions about their reactions to the classroom exper-
ience, Specifically, they were to indicate how much they "learned" from
and how much they "enjoyed" the lectures, their section, and the readkgsj

Beginning with the reactions to the lectures (Table 4~1), the data
suggest that the use of experimental materials in the discussion sections
did not vitiate the importance of formal presentations to the students,
In general, the students, regardless of section, felt they learned from
the lectures and, to a lesser degree, enjoyed these presentations,

Moving to the reactions to the readings (Table 4-2), there is some
sign of a disjuncture in evaluvation, While the readings were perceived
as a source of learning irrespective of competition from other pedagog=-
ical devices, some students in the experimental settings did not affecte
ively appreciate them, The control group exhibited a more consistent
pattern between learning from and liking the readings; for some in the

experimental sections, however, inconsistency between these orientations
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Table 4=1, Comparing the control group with the experimental
group on subjective learning from and enjoyment
of the lectures,

Experimental* Control
Subjective learning:
learned very much 43,7% 43,1%
learned somewhat 39.6 43,1
learned very little 8,1 6.9
learned nothing 1.4 1.7
not ascertained 7.3 5¢2
Total percentage 100, 1%%* 100,0%
¥ not significant at the .05 level,
gamma = ,08
Exverimental* Control
Enjoyments
enjoyed very mch 30,6% 37.9%
enjoyed somewhat 43,7 379
enjoyed very little 12,2 8.6
enjoyed not at all 2.7 6.9
not ascertained 10,8 8.6
Total percentage 100,0% 99, 9%%*

x2 not significant at the .05 level,
gamma = ,08

* Disaggregating the experimental group on the basis of each
stimuli introduced does not reveal any significant varia=
tions either between the control group and each experimental
section or among the five different innovative groups.

%% Column does not sum to 100% because of rounding error,
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Table 4=2,

Comparing the control group with the experimental

group on subjective learning from and enjoyment of

the readings.

Experimental¥* Control
Subjective learning:
learned very much 14,9% 22,4%
learned somewhat 4.4 41.4
learned very little 24,8 24,1
learned nothing 762 6.9
not ascertained 6.8 5.2
Total percentage 100, 196%+% 100,0%
12 not significant at the .05 level,
gamma = ,10
Experimental** Control
Enjoyment:
enjoyed very much 9,0% 17.2%
enjoyed somewhal 20,1 3T6%
enjoyed very little 35.6 22,4
enjoyed not at all 22,1 17.2
not ascertained T2 5.2
Potal percentage 100,0% 99, gFH*K

2

x~ not significant at the ,05 level,

gamma = ,26

*  Disaggregating the experimental group on the basis of each
stimuli introduced does not reveal any significant variations
either between the control group and each experimental sec=

tion or among the five innovative groups.

*%¥ On enjoyment of the readings some variation within the

experimental group was found,

In particular the students

who saw the documentary films were the least likely to enjoy

the readings (71% enjoyed them very little or less). Addition
ally, the students in the problemesolving section approximated
the evaluations given by the control group (46.4% in this
experimental group enjoyed the readings very little or less),
The student in the problemesolving group read books other
than the texts used in the other sections, See appendix A
for the reading list,

#%% Column does not sum to 100% because of rounding error,
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emorged, Perhaps students in the control group balanced their perceptions
of the readings: their feeling of learning from the reading was conso=
nant with favorably coloring this experience, The introduction of new
teaching techniques might upset a congm_zent linkage between subjective
learning and liking the readings.

'1'9 explore the consistency of reaction to the readings more exten=
sively, each student's feeling about the learning from this medium was
crosstabulated with his affective rating of the material, The results,
vith section (experimental versus nonexperimental) controlled, are
presented in Table 4=3, The correlations lend limited support to the
contention that more consistency between these orientations marked the
control group (tau b= ,51) than the experimental subjects (tau b= .41).2

Table 4=3, Comparing the control group with the experimental

group with regard to the correclation between learm=
ing from and liking the readings,

Subjective learning Enjoyed readings Enjoyed readings very
from readings somewhat or more little or less

Control Experimental Control Experimental

Learned somewhat

or more 50, 9% 34.5% 16.4% 31,1%

Learned very little
or less T3 3.4 25.5 31,1

Most of the discrepancy within the ranks of those students exposed to
innovative stimuli lay among those who positively evaluated the readings
as a cerebral experience but negatively rated them on the affective

dimension,

The most interesting findings are those concerning reactions to the

diseussion sections (Table 4-4). Students who participated in the
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Table 4=4, Comparing the control group with the experimental
group on subjective learning from and enjoyment
of the sections,

Experimental¥* Control
Subjective learning:
learned very much 35,1% 15.5%
learned somewhat 43.7 32,8
learned very little 13,5 29.3
learned nothing 2.3 15.5
not ascertained 5.4 6.9
Total percentage 100,0% 100, 0%
x° gignificant beyond the ,001 level,
gamma = ,47,
Experimentali¥® Control
Enjoyment:
enjoyed very much 57. 7% 22,4%
enjoyed somewhat 28,8 32,8
enjoyed very little 5.9 20,7
enjoyed not at all 1.8 17.2
not ascertained 5.9 6.9
Total percentage 100, 1%%* 100,0%

x2 significant beyond the ,001 level,
gamma = ,56

* On both subjective learning from the sections and enjoyment
of the sections the students in the empirical project section
were some 10 per cent less enthusiastic about the section as
a learning experience, These students, however, were still
significantly more positive about their sections than the
students in the control group.

*% Column does not sum to 100% because of rounding error,
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experimental groups felt they learned more in these sections, and enjoyed
these sections mo:r:e.3 Variance among the experimental groups was not
pronounced; in general, each experimental stimulus was well-received by
students in these sections., Before overetating the success of introduce
ing innovative teaching techniques in courses, two qualifications need
to be addressed,

First, it could be argued that the major reason for the discovered
discrepancy between the control and the experimental group was because
of the personal skills of the graduate teaching assistants, This pose
8ibility was empirically explored by asking the Summer quarter students
of a teaching assistant who led an experimental group (commercial films)
in the Spring quarter the same eva.luafive questions about the discussion
section, The students queried were enrolled in an introduction to
American government course taught at UCLA without any experimental aids,
Table 4«5 summarizes the responses and compares them to the responses
given to the control sections and the experimental group who viewed the
commercial films, The reactions of the summer siudents were somewhat
more positive than those recorded by the students in the control group
in the experimental course. More importantly, however, in comparing the
reactions of students of the same teaching assistant at different times,

Table 4=5. Comparing student reactions to the discussion
sections taught in the summer, in an experimental
group, and in the control group,

Commercial films Control

Perception of sections Summex Svring Spring

Learned somewhat or more 58,0% 80,0% 48,3%

Enjoyed somewhat or more 65.3 86,7 5942
1=
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experimentation appears to have improved the reactions to the discussion
section, Hence there is some suggestion that the variance between the
evaluation of the discussioﬁ sections noted in the innovative course
were more the result of the experimental stimuli introduced than the
personal abilities of the teaching assistants,

The second disclaimer is that the experimental groups were favorably
responded to simply because they were different and somewhat at odds
with the expectations of the students. As such, it could be contended
that what really happened in this experiment could be labelled a
"Hawthorne effect."4 The "Hawthorne effect" refers to the possibility
that changes and differences noted at the end of an experiment were not
the result of the stimuli introduced by the researcher, but were caused
by other uncontrolled factors such as the climate created simply by
experimenting or doing something different, In this project the source
of differences in the reactions to the discussion section might have
been the student's awareness that a special environment had been created
for the course and not his response to the specific innovative stimuli,

There is some evidence suggesting a "Hawthorme" interpretation.
Recall that the reactions to the sections were similar across the experi-
mental groups. The major distinction in section evaluation was between
whether the student was in the control group or not.5 Hence simply
changing the setting of the section might have produced these reactions
regardless of the stimuli introduced.

On the other hand, the unique environment surrounding the students
vas not confined to the discussion sections of the students in the

experimental sections, The lectures were also somewhat different, There
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were three lecturers who team taught the course, The questionnaires
vere administered during the lectures. As such, something new was intro-
duced into an arena where all the students participated, Yet in
responding to the discussion sections it wag those students who had been
exposed to innovation who showed a more positive reaction, This suggests
that something more than a climate of change in lecture was necessary

to produce a favorable evaluation of the section,

Moreover, it seems unlikely that virtually any change from the norm
of classroom experience would produce a favorable reaction to course-
work, For instance, innovation requiring dull, repetitive, innane tasks
of the students would probably not be positively responded to,

Unfortunately, the questionnaire and the research design did not
facilitate a direct testing of the "Hawthornme effect" beyond drawing
inferences and speculation. To have systematicaily investigated this
matter the protocols should have contained some measure of the awareness
of the student with regard to his classroom experience., If most of the
students thought they were participating in the experimental sections,
then the differences in the reactions to the discussion sections could
not be attributed to the "Hawthorne" hypothesis, Conversely, if the
control students were aware of not engaging in the experiment while
their counterparts in the other groups recognized the special treatment
they were receiving, the differences in reaction to the discussion
sections might simply be a result of the "Hawthorne effect." 1In
addition, a discussion section requiring monotonous tasks of the students
would have permitted a further comparison of the effect of teaching

techniques,
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Withal, experimentation did differentiate the reactions of the
students to their discussion sections, What is not completely clear
is whether the specific stimuli introduced to the students were the
prime factors in the success of the experiment, It is felt that the
materials presented to the students in the innovative sections were
instrumental in creating a positive educational experience, Until
further research in experimental education is at hand, this contention
is based on a mixture of partial evidence and speculation; it is, in
effect, an educated guess,

A final weakness of this analysis is the lack of an objective
measure of learning, Leérning was defined through the subjective eyes
of the respondent. No attempt was made to correlate the student's pere
ception of his learning or not with answers provided on the final examine
ation, This omission was mainly because it could not be assumed that the
final examination given to all the sfudents was an objective measure of
learning, The final was an essay that required the student to interpret
and present facts about democracy in the American political system.

Without an objective gauge of learning it is impossible to say
whether the student's perceptions of learning (1) were accurate or (2)
influenced only by his affective ratings of the course, This is a par-
ticular problem in assessing the impact of the innovative stimuli on the
educational reactions of the students to their sections, Were the
positive feelings of learning noted by the students in the innovative
sections objectively correct,or the result of liking the section, or
both? Future research in this area should include both subjective and

objective measures of learning,
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Reactions to University Matters Beyond the Course

The next task is to see if the experimental experience affected
orientations to educational obje&ts beyond the major components of this
course in American govermnment. The investigation to be presented
focuses on a wide range of educational matters, Teachers, additional
coursework in political science, feelings about other students partici=
pating in school decisionemaking, and orientations about relations with
authorities at UCLA will be covered in the analysis,

The method of data presentation will follow a set format, Evidence
will be presenied on the amount of stability in each orientation; the
relationship between section a.ttended6 and alteration; and the net dir-
ection of snifting views.7

At the beginning of the course the students were asked if they felt
that the teacher of politics did discuss what was really occurring in
government, About 40% of the respondents indicated some doubt about the
message of the teacher.8 Recall one of the reasons for the innovation
in this project was to convey a realistic description of the political
process to the students, Hence it would follow, if this goal were
achieved, that the students in the experimental sections might be less
doubtful about the teacher of politics. The reactions of the students
after taking the experimental course are displayed in Table 4-6.

Over 40% of the students changed their minds about the teacher of
government, The greatest amount of alteration, however, occurred in
the control group, In tracing the direction of change, experimental
shifters and especially their counterparts in the control group were

more likely to have moved in the "more doubtful" direction, Moreover,
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Table 4-6, "In general teachers of gofernment don't tell
you what is really happening in government,"

Experimental Control Total

Pogitive change¥*

(less doubtful) 18,0% 12.1% 16.8%
Ro change 54.1 44.8 52,1
Negative change¥*

(more doubtful) 23.4 34.4 25,7
Not ascertained** 4,5 8.5 5¢3
Totals (222) 100,0%  (58) 99.80%%*(BOYY, 97wx*
Net proportion of
change '504% ‘2203% “809%
C.Re = 1,69 (p significant at the .04 level)

Tau b = =,09

* Wpositive change" refers to those students who moved to agree
that teachers don't tell about the reality of government or
gshifted from disagreement with this idea to the category of
"don't know/ depends;" the "less doubtful" moved to disagree
or from agreement to "don't know/ depends,”

¥* Unless otherwise indicated the not ascertained category of
all tables herein consists of respondents who either on the
pretest or the posttest gave no opinion on the item,

#%¥% Column does not sum to 100% because of rounding error.

the strength of association between section attended and altering feel=
ings about the teacher of government was low (tau b = =,09),

On the posttest the students were asked to indicate their intentions
concerning enrolling in additional undergraduate courses and undertaking
graduate work in political science, In addition, they were asked to
judge the influence of their class experience in American government on
their future curricular plans in political science, It was thought that
experimental exposure might favorably dispose students io engage in more
work in political science, The evidence presented in Tables 4-7 and

4=8 does not confirm this expectation,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Close to two-thirds of the students did plan to enroll in additional
undergraduate political science courses, While the majority of these
students credited the course with this decision, experimentation was
not the prime element in this choice, There is only a hinteea statis-
tically insignificant suggestione=that innovation pushed students to
additional undergraduate politics courses,

The vast majority of the students did not plan to engage in poste
graduate work in political soience, Neither the course nor the
innovative stimuli offset the disinterest among the students in attending
graduate classes in political science.

Table 4=7. The impact of section attended on taking more
undergraduate coursework in political science,

Experimental Control Net difference

More coursework plannede=

gourea had a lot of beaving 5. 7% 3 % +24 5%
More coursework plannedee

course had some bearing 39,4 31,0 +8.4
More coursework plannedes

course had no bearing 16,6 25,9 =9,3
No more coursework planned 32,4 36,2 -3,8
Yot ascertained 5.9 3.4

Total percentage 100,0% 99, 9%*

Total cases (58) (222)

x2 not significant; p = ,05,

* Column does not sum to 100% because of rounding error,
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Table 4-8, The impact of section attended on doing graduate
work in political science,

Experimental Control Net difference

Graduate work plannedes

course had a lot of bearing 0% 0% 0%
Graduate work plannedee

couse had some bearing 6.7 1.7 +5.0
Graduate work plannedee

course had no bearing 4,0 8.6 4,6
No graduate work planned 86,0 87,9 =1,9
Not ascertained 3.3 1,7

Total percentage 100,0% 99, 97%*

Total cases (58) (222)

x2 not significant; p = .05,

* Colum does not sum to 100% because of rounding error,

Extending the concern beyond the formal classroom setting, the
relative lack of impact of the experimental stimuli on educational
orientations is again noted, The indicators used to measure these ede
ucational feelings pertain to orientations about authorities at UCLA and
the desire for additional student participation in school decisione
making at the high school and college level,

Table 4=9 presents information about the student's relationships
with authority figures at UCLA. In the first part of the table, there
is only a slight suggestion that experimentation was responsible for
altering the students' views of student government, A number of siudents
changed their minds about the effect of student govermment on their lives
and the autonomy of student government from administrative dominance,
Only on the latter item, however, was there any sign that innovation was
related to change, Yet the correlation between experimentation and

change in view was still low (tau b = ,12), On the effect item the
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Table 4-9, Feelings about authorities at UCIA.

a, orientations about student government.

"Thinking about student government at UCLA, how much effect do
you think its activities=~the measures it passes, etc.==have on
your daily 1ife?"

Experimental Controi Total

Positive change
_(more effect) 9,8% 12,1% 10, 6%
No_change 5743 62,1 58.3
KRegative change

(less effect) 11,2 6.9 10,9
Not ascertained* 21,7 18,7 20,2
Totals (222) 100,0%  (58) 99.8%**. (280) 100,0%
KRet proportion of

change -1,4% +5.2% 3%
C.R. = .49 (p not significant at the .05 level)
Tau b = ,03

"Some peonle feel that stndent gnavernment at TCTA ie nothing more
than a puppet of the administration. Do you agree or disagree?"

Experimental Control Total

Positive change

(more asreement) 45,9% 27.6% 42,1%
No change 33,3 48,3 36.4
Negative change
(less agreement) 16,2 18,9 16,7
Not ascertained 4.6 5.1 4.7
Totals (222) 100,0%  (58) 99.9%%*  (280) 99.9%
Net proportion of

change +29,7% +8,7% +25,4%
C.R. = 2,28 (p significant at ,01 level)
Tau b = ,12

¥ The not ascertained category contains a large number of students
who answered don't know to either the pretest or the posttest,

#% Column does not sum to 100% because of rounding error,
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Table 4=9, continued,
b, Feelings about university authorities,

nif jou had a complaint to make to those with a position of
authority at UCLA, do you think you would make that complaint?"®

Experimental Control Total

Pogitive change

(no to yes) 13,1% 19, 0% 14.3%
No change 66,2 62.1 65.4
Negative change

(yes to no) 13,8 13,9 13,9
Not ascertained 6.8 5.1 6.4
Totals (222) 99.9%** (58) 100,1%* (280) 100,0%
Net proportion of :

change - T% +5.1% +od4%
C.R. = .54 (p not significant at the ,05 level)
tau b = ,01

"Thinking hypothetically. if you did complain would vou be treated

fairly?"
Exverimental Control Total

Positive change

(no to yes) 742% 1, 7% 6,0%
No change 68.5 75.9 70,0
Negative change

(yes to no) 11,2 10.4 1.1
Not ascertained* 13.1 12,0 12,9
Totals (222) 100,0% (58) 100,0%  (280) 100,0%
Net proportion of

change =4.0% -8,7% =5,1%
C.Re = .73 (p not significant at the .05 level)

Tau b = ,03
* The not ascertained category contains a large number of

students who answered don't know to either the pretest or
the posttest,

#* Column does not sum to 100% because of rounding error,
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"Would your point of view be given serious consideration?"

Experimental Control Total

Pogitive change

(no to yes) 12.6% 13,8% 10.7%
No change 50,9 55,2 51.8
Negative change

(yes to no) 13,7 18.9 16,8
Not ascertained* 22,9 11,9 20,5
Totals (222) 100, 1%%¢ (58) 99.8%**  (280) 99,8e**
Net proportion of

change -1,1% =5.1% -6,1%
C.Re = .48 (p not significant at the ,05 level)
Tau b = 003

* The not ascertained category contains a large number of
gtudents who answered don't know either to the pretest or to
the posttest,

#% Column does not sum to 100% because of rounding error.,

direction of change was similar and not unidirectional across sections,
Conversely, more students in the experimental group were moved to feel
that student government was an adjunct of the administration,

On the average some 25 per cent of the students shifted their pere
ceptions of how they would be treated by authorities at UCLA if intere
action occurred, There is virtually no indication that innovation was
related to alteration in views of expected efficacy (tau b = ,01),
treatment (tau b = ,03), or consideration (tau b = ,03) when dealing with
authorities, Moreover, for the shifters the direction of change was
similar in each group. On willingness to complain, the movement was
both positive and negative across sections. Moreover, most changers
vere moved to expect unfair treatment from authorities. Finally, those

who altered were about evenly divided into those expecting their views
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to be seriously considered by authorities and those not expecting such
behavior,

Finally, the students were asked how much participation high school
and college students should have in school decisione-making, As may be
seen in Table 4=-10, there was relatively little change during the Spring
quarter, There was a very limited relationship between change and teache
ing technique on the item measuring participation at the high school
level (tau b = ,09). Directionally, the only finding worth comment is
the greater movement in the experimental group to stress less student
participation in high school decisionemaking,

Table 4=-10, Feelings about student participation in school
decisione-making,

a, High school=="Do you think that high school students should
participate more in decisions made about such things as

gurrionlum, diccipline and oo on, at their sghools?™
Experimental Control Total
Positive change
(more particivation)*  5,0% 3,5% 4,7%
No change 77.0 86,2 78,9
Negative change
(less particivation)* 12.6 6.9 10,0
Not ascertained 5.4 2,4 6.5
Totals (222) 100.0% (58) 100.0%  (280) 100,1%**
Net proportion of
change ~7.6% ~3.4% =5,3%
C.R. = ,73 (p not significant at the .05 level)
Tau b = ,04
=122«
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Table 4=10==continued,

b, College=="How about in colleges, do you think that students
should participate more in making these types of decisions?"

Exverimental Control Total

Positive change

(more participation)*  5.,0% 3,5% 4.7%
No change 87.4 89,6 87.8
Negative change
_(less particivation)* 3,1 1.7 2.9
Not ascertained 4.5 542 4,7
Totals (222)100.0% (58) 100,04  (280) 100, 1%%%*
Net proportion of

change +1,9% +1,8% +1,8%
CuBs = 47 (p not significant at the .05 level)
Tau b = 009

% "More participation" included students who shifted to believe
that some or more participation was needed from an original
position of adequate or less participation; "less participation"
were students moving [rom some or more pariicipation to a
position of less or adequate participation,

** Column does not sum to 100% because of rounding error.

Overview

The first goal of this experiment was fo enhance the educational
experience of the students exposed to innovative teaching techniques,
The evidence collected from the students suggests that this goal was
nearly accomplished, Most of the students regardless of section were
positive in their cognitive and affective evaluations of the lectures,
The margin of success in this experiment occurred in the students'reac-
tions to their discussion sections; those introduced to innovative
techniques were significantly more likelj to value their sections as
measured by their perceptions of learning and enjoying, There is a

limited suggestion that the experimental stimuli did detract frdm liking
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the readings, however,

Most of the evidence also suggests that the effects of the experi-
mental stimuli were restricted to the immediate classroom environment,
There were statistically significant differences between the experimental
and the control groups on items measﬁring changing feelings about the
veracity of teachers of government in discussing their subject-matter
and about the independence of student governmment from the control of the
administration, Yet to impute any cause of the shift in these orienta~
tions to teaching technique is not warranted given the low association
between these variables, Experimental students were no more likely to
enroll in more political science courses, to become aware of the effects
of student government, to feel positive or negative about relations with
university authorities, or to support the idea that more student particie
pation is needed in high schools or colleges than their control counter=
parts,

Some suggestions about policy in education emexrge from this data
analysis, A classroom environment designed to engage the interest of
the student appears to improve the educational process, However, the
favorable reaction to the lectures suggests that a formal, cerebral
presentation is still valued by students, Hence a iwo=level approach
emphasizing teaching on an impersonal level and teaching that is directed
at substantially involving students seems the desirable means of struce
turing classroom experiences,

Innovators concerned about the possibility of effecting educational
orientations of the students that relate to matters beyond the walls of

the classroom will probably have mixed reactions to these conclusions,
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If one desires to use an innovative course experience to create a certain
type of student=—a type that is fashioned in such a way that he, in a
sense, is a new man in all educational environments-=these data are not
encouraging, Conversely, the classroom experimentalist who worries
about unleashing a totally revamped student because of his manipulations,
and is anxious about possible recriminations from others, e.g., fellow
faculty, administrators, politicians, and parents, might be fortified

by these findings. Needless to say, these observations should be
accorded the reaction given to any conclusions sorely in need of replie

cation and additional systematic research,
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NOTES CHAPTER 4

The questions read as follows:
"Please designate your estimate of how much you learned during
this last quarter in this course from the lectures, the discussion
section, and the readings," The alternatives for each component
of the course were: (1) learned very much, (2) learned somewhat
(3) learned very little, and (4) learned nothing.
"Please designate how much you enjoyed the lectures, section,
and readings," The alternatives for each component of the course
were: (1) enjoyed very much, (2) enjoyed somewhat, (3) enjoyed
very little, and (4) enjoyed not at all, See appendix C, ques-
tions 75 and 76 of the posttest. Admittedly, these questions
were open to multiple interpretations on the part of the students,
The questionnaire was not designed o provide a more in-depth
analysis of the thoughts behind the reactions to these questions,
In this investigation, it is assumed that the item on learning
captures the amount of knowledge the student perceived as intake
during the course., The enjoyment item, it is assumed, measures
the degree that the student liked or disliked the course, These
questions were completed before the final examination and the
announcement of course grades,

A discussion of tau b is presented in appendix B, If the reactions
to the readings are correlated without dichotomizing the reace
tions, the same pattern between control and experimental sections
is found, Garma for the control group is .87, while the gamma
for the innovative sections is ,78,

In each group, experimental or not, scores on enjoyment were
slightly greater than the scores on perceived learning.

A short, concise review of the "Hawthorne effect" is presented in
A. Etzioni, Modern Orsanizations (Englewood Cliffs: Prentice=-
H2ll, 1964), pp. 32=55 ‘

Separating the students into control and experimental groups, a
moderate correlation was found with regard to perceived learning
(gamma = ~.46) and in enjoyment of section (gamma = =,56),

In displaying the evidence, section attended is dichotomized into
experimental or control, Not only does this grouping create
some order in the presentation of the data, but also disaggre=
gating the experimental category does not differentiate students'
responses to any item analyzed, There was not a single item
presented either in this chapter or the next where the distrie
bution of responses across all treatment groups was significant
using chi square (.05) as the test of significance,

A more complete discussion of methods and statistics used in this
analysis may be found in appendix B.
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8, 'The remainder of the responses was: 32,5% disagree; 25,4% don't
knows and 1.8% not ascertained, Candor requires recognizing
some of the weaknesses of this question., First, the referent
"teachers of government" is quite ambiguous, It is not clear if
the teacher is a high school civics instructor, a university
professor, or what, Second, it is difficult to tell if a nega~
tive response indicates doubt, skepticism, or cynicism, The
question is to be considered a hueristic probe into feelings
about the teaching of politics,
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CHAPTER FIVE--THE EFFECT OF EXPERIMENTATION ON POLITICAL ORIENTATIONS

This chapter is concerned with the impact of innovation on the
political views of the students, In particular, the analysis will
focus on whether a humanistic, democratic political orientation was
transmitted to the students in the experimental sections, The central
tenet of the humanistic, democratic model is a commitment to the value
and importance of fellow humans especially in the political process,
Ancillary features of this model would include a belief in the political
competence of the average man, a feeling that the political system, as
it currently operates, does not respond to the general populace, a dis=
enchantment with current political leaders, a personal awareness about
politics, a sense of personal efficacy in dealing with the political
system, sympathy with those engaged in political activities geared to
alter the system, and a personal identification with philosophical
labels denoting change.1

Before proceeding to an analysis of the impact of the course on
political views, the problem of confounding influences must be addressed,
Specifically, to be determined is if any of the sections contained a
disproportion number of students already inclined toward change, The
questionnaire provided an indirect method of isolating changers, On the
first questionnaire the students were to designate the religion they
were brought up in and the religion they considered themselves now, In
Table 5-1, those who changed their religious preference since childhood
are crosstabulated with section, Eighty-four students had altered their
religious identification, mostly joining the ranks of the nonbelievers,

More importantly, the changers were not disproportionately found in any
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Table 5=-1, Change in religious preference with section controlled.

Change Stable Total

N % N % N %
Control 15) 25.8%  (43) 74,25  (58) 100.0%
Commercial films 17) 31.7 28) 62,3 45) 100,0
Documentary films 20) 32,2 42) 67,8 62) 100,0
Research project 16) 29.6 38) 70.4 54) 100,0
Problem solving 10) 24,3 31) 75.7 41) 100,0
Music 6) 30.0 14) 70,0 20) 100,0

x° 3 p not significant at the .05 level

one section, or unequally distributed between the control group and the
combined experimental sections,

Returning to the relationship between experimentation and political
orientations, the evidence to be presented centers on the rate and dire
ection of change on a variety of political views, The major independent
variable is the type of section attended by the student, All of the
tables in this chapter are constructed to show the amount of change on an
item, the relationship between innovation and alteration, and the direc-
tion of the movement.2

As a prelude to the complete analysis of the impact of experimenta-
tion on various orientations, it is interesting to note that about 63%
of the students said they felt their atiitudes had changed during the
Spring quarter.3 Close to 90% of those who perceived alteration attri-
buted at least some of this change to the course, Perceived change and
the feeling that the course had some bearing in the alteration were not
related to section exposure, In other words, the experimental stimuli
did not appear to be responsible for the students' subjective feeling of
change in political attitudes, The next task is to investigate the

reaction of the students on specific measures of their attitudes,
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Commitment to humanistic democracy. The initial investigation concerns

the movement of students toward a commitment to humanism and to democracy,
Two rather crude indicators were used to detect a shift in this direction,
A humanistic orientation would be suggested if the students agreed
with the statement that "human nature was fundamentally cooperative,"
Reactions to this proposition are presented in Table 52, Several points

Table 5-2, "Human Nature is Fundamentally Cooperative,"

Exverimental Control Total

Positive change* 22,0% 15,5% 20.7%
No change 52,7 62,1 54.6
Negative chance 19,4 17,2 18,9
Not ascertained 5.8 5.1 5.7
Totals (222) 99,97%% (58) 99.9%%* (280) 99,97+
Net proportion of

change +2,6% -1,7% +1,8%
C.R. = ,55 (p not significant at the .05 level)
Tau b = ,06

¥ Vpositive change" refers to those students who moved to
agree with this statement or shifted from dlsagreement to
*don't know/ depends.”
*#* Column does not sum to 100% because of rounding error,
are noteworthy, In the first place around 45% of the students changed
their view of human nature, Secondly, alteration in this view was
slightly associated with experimentation; the relationship, however, is
very weak (tau b = .06).4 Finally, the movement of change was not uni-
directional, The changers, regardless of whether they were exposed to
innovative teaching or not, were, in general, equally moved to a positive
and negative reaction to human nature,

To detect a general commitment to democracy, the students were asked

a question about community decision-making, Among the four choices
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provided, two alternatives could be interpreted as democratic orienta-
tions, Those students who moved to feel that mass participation or
consensus were to be given priority in decisionemaking were considered
to have altered to favor democracy, About 30 per cent (Table 5=3) of

Table 5=3, A Commitment to Democratic Community Decision=Making,*

Experimental Control Total

Pogitive change** 13,9% 6,9% 12,5%
No change 66,4 77.6 69,0
Negative change 10,7 8.6 10,4
Not ascertained 9.0 6.8 8,2
Totals (222) 100.0%  (58) 99.9%***(280) 100, 17%**
Net proportion of

change +3.2% -1,T% +2,1%
C.R, = ,20 (p not significant at the .05 level)
Tau b = =,03

* The question read as follows:
"Suppose there was a very sevious problem in your community,
which affected, in one way or another, most people in that
commmnity, In deciding on a public policy for dealing with
the problem, which of the following concerns should be given
most consideration? Participation in the deliberations by all
concerned; following the recommendations of experts in the
area; the speed with which the policy is to be arrived at;
achieving consensus or near-consensus on what the policy
should be,"

#% "pogitive change"was a combination of those considering full
participation and consensus as first priority in community
decision=making, A move from following the advice of experts
or from wanting speed to participation or consensus was scored
“pogitive change,"

% Column does not sum to 100% because of rounding error.

the students changed their position on this matter, The direction of
change, however, did not tend toward valuing democratic methods of come
mnity decisionemaking, These findings are at odds with the proposition

that experimentation, alone, would lead to a greater concern for dem=

ocracye
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Attitudes toward human competence in politics, Those committed to a

humanistic, democratic philosophy would probably be very optimistic
about the ability of the average man to engage in politics, Four items
from the questionnaires are analyzed to trace any change in this direce
tion among the students.

Table Se=4 reveals that between 43 and 53 per cent of the students
changed their views about the political competence of men, The direction
of this shift was not consistent, While changers tended to feel that
intelligence was not an important criterion for voting, they also were
slightly more likely to feel that the average man couldn't fathom the

Table 5«4, Feelings about Human Competence in Politics,

"Most people don't have enough sense to pick their
leaders wisely,"

Experimental Control Total

Positive change* 18, 0% 15, 5% 17.,4%
No change 50,4 53,4 51,4
Negative change 27.4 29,2 27,9
Not ascertained 4,0 1.9 3.4
Totals (222) 99.87%***(58) 100,0% (280) 100, 1%¥**
Net proportion of

change =9, 4% -13,T% ~10,5%
C.R. = .43 (p not significant at the ,05 level)

Tau b = ,02

“The main trouble with democracy is that most people
really don't know what is best for them."

Experimental Control Total
Positive change¥ 16.6% 27.6% 18,95
No change _53.6 43.1 51.4
Negative change 24,2 27,6 24,8
Not ascertained 5e4 1,7 4.7
Totals (222) 99.87%#(58) 100,0%  (280) 99.85%**
N:; ag;:portmn of .6 0.0% 5.0

C.Re = o77(p not significant at ,05 level) Tau b = =,08
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Table 5«4, continued

"People should be allowed to vote even if they
cannot do so intelligently,"

Experimental Control Total

Positive changetk 30.5% 29.3% 30.4%
No change 47.7 48,9 47.9
Negative change 17,1 13,8 15,0
Not ascertained 4.9 8.0 6.5
Totals (222) 100,250%%* (58)100,0%  (280) 99.8rbwx*
Net proportion of

change +13.4% +155% +15.4%
CeRe = ,20 (p not significant at the .05 level)
Teu b = =,01 .

"Politics and government are so complicated that
the average man cammot really understand what is

going on,"
Experimental Control Total

Positive change* 14, 4% 22,4% 15.3%
Yo change - 57.8 50,0 57.1
Negative change 22,0 22.4 22,1
Not ascertained 5.8 561 5.4
Totals (222) 100,0%  (58) 99.9%%** (280) 99,97%*¥*
Net propoxtion of

change ~T.6% 0,0% ~6,8%
C.R, = ,82 (p not significant at the .05 level)
Tau b = =,06

% "pogitive change" refers to those students who moved to

" disagree with the statement or shifted from agree to "don't
know/ depends."

¥* Pogitive change refers to those students who moved to agree
with the statement or shifted from disagreement to "don't
know/ depends."

#¥% Column does not sum to 100% because of rounding error,
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complexities of politics, was unable to choose his political leaders
with wisdom, and was in the dark when it came to knowing what was in
his best interest, Both rate of change and the pattern of alteration
were similar for all students, Hence, again, experimentation had no
discernable impact on resocializing the students to value humanistic
democracy.

Influence of veople in the political process, In rank ordering the

important factors that shape the political process today, the person
comnitted to humanism and democracy would probably not assign the prie
mary position to the influence of the masses, Either from a correct
assessment of the elitist nature of American politics or out of a
fervent desire to increase further the political importance of all men,
the democratic humanist would likely contend that the average man has
little say in the political process. He would probably argue that other
factors, such as money, were more instrumental in politics., Indeed, he
would likely hold that the leaders manipulated the masses, instead of
vice=versa, Table 5=5 presents information about the movement of
students toward the views attributed to the democratic, humanistic
perspective,

Change ranged from a third to close to a majority of the students,
depending on the item, The amount of change was not a product of sec=
tion attended, Directionally, the shifters rather consistently were
more likely to approach the outlook of the democratic, humanistic medel.
Yet the data suggest that this pattern had very little to do with

whether the student was exposed to experimental teaching techniques or

not,
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Table 5«5, Attitudes about the Importance of People in Politics,

"Generally voting determines how the government

will act,"
Brperimental Control ~ Total

Positive change¥ 24..3% 31,06 26.,6%
No change 52.3 46.6 51.4
Negative change 19.8 17.3 18,1
Not ascertained 3,6 5.1 4,0
Totals (222) 100.0% (58) 100,0% (280) 100, 1%%**
Net proportion of ‘

change +4:5% +13,T% +8,5%
C.R. = .94 (p not significant at the .05 level)

Tau b = «,05

"Dognle really hawe wery little centrel over vhot

happens in government,"

Experimental Control Total

Positive change*¥ 25,2% _32,8% 26.7%
No change 55.9 53.4 5543
Negative change 13,9 10.3% 13,2
Not ascertained 4.9 3.4 4,8
Totals (222) 99.97%%¥%(58) 99.97%***(280) 100,0%
Net proportion of

change +11.3% +22,5% +13,5%
CeRe = 1,20 (p not significant at the .05 level)

Tau b = =,02
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Table 5«5, continued

¥Money is the most important factor in influencing
public policies,"

Experimental Control Total

Positive change** 21,1% 29.3% 22, %
No change 541 43.1 51,4
Negative change 20,6 22,3 21,1
Not ascertained 4,0 51 4.6
Totals (222) 99.8%%%* (58) 99,8%%*(280) 100,0%
Net proportion of

change +.5% +7.0% +1,8%
C.R, = ,65 (p not significant at the .05 level)
Tau b = «,09 '

"People are frequently manipulated by politicians,"

BApErimeival Sontrol Tobal

Positive change*¥ 17.9% 19.0% 17.5%
No chanse 69,2 56,9 67.1
Negative change 8.9 22.4 11,8
Not ascertained 4.0 1.7 2,6
Totals (222) 100,0% (58) 100,0% (280) 100,0%
Net proportion of

change +9.0% ~344% +5eTh
C.Re = ,70 (p not significant at the .05 level)
Tau b = ,11

_ % “"pogitive change" refers to those students who moved to
disagree with the statement or shifted from agreement %o "don't
know/ depends,"

*% "pogitive change" refers to those students who moved to
agree with the statement or shifted from disagreement to
don't know/ depends."

#%% Column does not sum to 100% because of rounding error.
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Feelings about political leaders. Skepticism, if not outright cynicism,

toward the polifical leaders would probably mark the ideology of human-
ism and democracy, In Table 5-6, data concerning the students' reactions
to political leaders are displayed,

Table 5~6, Attitudes toward political leaders,

"Politicians represent the general interest more than they
represent special interests,"

Experimental Coﬁtrol Total

Positive change* 8,9% 25,6% 12.5%
No change 48,8 44.8 47.9
Negative change 37,7 24,1 35.0
Not ascertained 4,5 541 4.6
Totals (222) 99,955%%x (58) 99.875***(280) 100,0%
Net proportion of

change -28,8% +1,7% -22,5%
C.R. = 2,79 (p significant at the,003 level)
Tau b = =,04

"Politicians spend most of their time trying to get

reelected,"
Experimental Control Total

Positive change¥* 30, 1% 17.1% 27.5%
No change 53,3 65,5 951
Negative change 11.7 15.5 12,5
Not ascertained 4,9 1.7 4,3
Totals (222) 100,0 (58) 99.8:%**(280) 100,0%
Net proportion of

change +18,4% +1,6% +15,0%
CeRe = 1.89 (p significant at the ,03 level)
Tau b = ,10
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Table 5-6 continued,
"A large number of city and county politicians are political

hacks,"
Experimental Control Total

Positive chanme¥* 18,1% 15.4% 11.5%
No change 59.9 58,6 59.6
Negative change 16,6 18,9 17,1
Not ascertained 5.4 6,8 5.7
Totals (222) 100.0%  (58) 99,7%%%*¥(280) 99,97b**
Net proportion of

change , +1,5% =3.5% =%
CoRe = 422 (p not significant at the .05 level)
Tau b = =,01

"The trouble with American politics is that the higher you
go, the greater the necessity to 'sell out' your political

principles."
Rynorimantal Control Total

Positive chanme* 29,1% 32,8% 30,0%
No chanae 51.1 48,3 50,4
Negative chanme 15,8 15,5 15.7
Not ascertained 4,0 3.4 3.9
Totals (222) 100,05  (58) 100,0% (280) 100.0%
Net proportion of

change +13,2% +17.5% +14.3%
C.R. = .43 (p not significant at the ,05 level)
Tauw b = =,02

* "Pogsitive change" refers to those students who moved to dise
agree with the statement or shifted from agreement to "don't
know/depends, "

¥¥ Wpositive change" refers to those students who moved to agree
with the statement or shifted from disagreement to "don't
know/depends,"

#%% Column does not sum to 100% because of rounding error.,
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On each item measuring orientations toward political leaders a
large amount of change (from 40 to 52 per cent) occurred during the
Spring quarter, There is some suggestion that experimentation differ=
entiated the students who shifted views, but the analysis is complex.
Students exposed to innovative teaching varied from their control
counterparts on what the politician representede-special or general
interests=~and whether he spent most of his time in the pursuit of
electoral victory., DBut the direction of the shifting views of the
experimental students approached democratic humanism only on the item
regarding concern for re-election, Moreover, experimentation had no
differential impact on the rate or direction of change concerning
whether the political leader was a "political hack" or was prone to
"gelleout™ his political principles the higher he ascended in the po=
litical order, Hence there is only a sprinkling of evidence pointing to
an important role of experimentation in pushing students to a negative
appraisal of the political elite,

Personal relationship with the political system, A democratic polifical

system probably requires a citizenry that is both aware of politics and
feels efficacious in dealing with political actors and political insti-
tutions, At this point evidence pertaining to the movement of the
students in these directions is presented,

On both the pre and the posttest the students were asked to indi=-
cate how much effect the activities of sovernment at the local, state,
and federal level had on their everyday life., At the conclusion of the
course 34 to 44 per cent of the students changed their scores on aware=

ness of governmental activities (Table 5-7). The relationship between
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type of section and change is very weak, There is a minute hint that
change, regardless of section, was contrary to a democratic model and

in the direction of lessened awareness.,

Table 5«7, Effect of local, state, and federal government,

Los Angeles:
Iixperimental Control Total

Positive change* 18.9% 15,5% 18,4%
No change 54,1 60,3 55.4
Negative change 22.5 1743 21,5
Not ascertained 4,5 6.8 5.0
Totals (222) 100,0% (58) 99.9%*%(280) 100, 35%*
Net proportion of

cmge -506% -1.8‘}5 ‘3.1%
C.R. = .18 (p not significant at the .05 level)
Tau b = ,04

Californias
Evperimental Control Total

Positive chanme¥* 15,8% 13,8% 15,4%
No change 60,4 63.8 61.1
Nepative chanse 18,2 13,8 17.6
Not ascertained 5.4 8,5 6,1
Totals (222) 99,8556 (58) 99.%2*(280) 100, 2%%*
Net proportion of

change =2,4% 0,0% «2,2%
C.R. = .27 (p not significant at the .05 level)

Tau b = ,02
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Table 5=7 continued,

Federal:
Experimental Control Total

Positive change¥ 10,0% 15,5% 10,8%
No change 63,1 53,4 61,1
Negative change 21,1 24,1 22,0
Not ascertained 548 6.8 6,2
Totals (222) 100.,0% (58) 99,8%#%(280) 100, 15%**
Net proportion of

change -11,1% -8,6% «11.2%

CeRe = .29 (p not significant at the .05 level)
Tau b = =-,07 :

¥ "Pogitive change" refers to those students who changed to
believe that the governments of Los Angeles, California,
and at the Federal level had some or great impact on their
day to day lives,

¥*% Column does not sum to 100% because of rounding error.

It is difficult to assign a position to the democratic, humanistic
ideology regarding importance of the individual in dealing with polit-
ical leaders and institutions, On the one hand, it could be contended
that such interactions, given the reality of the political system, will
have the result of frustration and poor treatment for the citizen,
Conversely, a democratic humanist might value and encourage a sense of
efficacy when interacting with actors in the political process on the
ground that without such orientations feelings of apathy, not feelings
of activism and competence, would result, The goal of experimentation
was directed toward this second view of political efficacy, It was
hoped that the students would come to be critical of the current role

of the masses in the political process, but not to the point of not
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having a sense of political efficacy,

Political efficacy was operationally defined as the feeling that
one could influence governmental policy-making and the feeling that one
would be treated considerately and equally by governmental authorities,
Pables 5«8, 5=9, and 5-10 present evidence on the impact of the course
on personal political efficacy,

The first indicator of political competence involved the students!
feelings about their ability to change a policy (1oca1, state, and
federal) that they considered to be unjust or harmful, As may be seen
in Table 5=-8, the range of change in perceived polit;cal competence was
between some 25 and 42 per cent., In general, change was not a result of
experimentation, Additionally, the direction of alteration was mixed
and not related to teaching technique, Clearly, experimenting did not

Table 5-8, Fersonal political efficacy.

"How likely is it that you would change a policy passed by the
city government of Los Angeles which you considered unjust or

harmful?"
Experimental Control Total

Positive change* 12,65 1725 13,65
No change 58,1 58,6 58,2
Negative change 24,7 22,4 24,3
Not ascertained 4.5 1.7 4.0
Totals (222) 99,97%%%  (58) 99,95**(280) 100, 155%*
Net proportion of

change -12,1% =5,2% -10,7%
C.R. = .74 (p not significant at the .05 level)
Tau b = ,001
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Table 5«8 continued.
"How likely is it that you could change a policy passed by the
state government of California which you considered unjust or

harmful?"
Experimental Control Total

Positive change* 9,0% 10, 3% _9.3%
No change 67.6 7943 70.0
Negative change 19,7 8.6 17.5
Not ascertained 3.6 1.7 3,3
Totals (222) 99.97%  (58) 99.9/**(280) 100,175
Net proportion of

change ~10,7% +1.7% «8,2%
C.R. = 1,18 (p not significant at the ,05 level)
Tau b = ,11

"How likely is it that you could change a policy passed by the
Federal government which you considered unjust or harmful?"

Experimental Control Total

Positive change* 8,55 12,15 9.3%
No change 74.8 19.3 15.1
Negative change 12.2 6,9 11,4
Not ascertained 4,5 1.7 3.6
Totals (222) 100,0%  (58) 100,0% (280) 100,05
Net proportion of

change -3,7% +5,2% -2,1%
C.R. = .36 (p not significant at the ,05 level)
Tau b = ,02

¥ "Positive change" refers to those students who moved from a
position of at least somewhat unlikely to somewhat likely to
change a policy of these governments,

*% Column does not sum to 100% because of rounding error,

picndte feelings of competence in the students.
The students were also to note the type of reaction that they
expected when interacting with administrative agencies at the three

levels of government and with the police, Specifically, they were to
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indicate how.much attention they expected fhese officials to pay to their
point of view and if they felt that they would be treated equally,

Many students altered their expectation of consideration by admine
istrative agencies and, especially, by the police (Table 5-9), In the
case of the police almost 79 per cent of the students changed their feel-
ings about the amount of attention the police would pay to their point
of view, In general, alteration in these orientations was not related
to experimentation, Moreover, the direction of the shift in views was
not related to section, For all changers the direction in feelings
about the administrative agencies slightly tended toward expecting less
consideration, On the other hand, the majority of shifters, irrespec-
tive of section, were moved to expect more consideration by the police.

A number of students (around 38%) altered their expectations of
equal treatment from administrative units and the police (Table 5=10),
There is little to suggest that change in this area was associated with
innovation, The direction of change in both groups was more toward
expecting equal treatment or toward a feeling that it depended on the
agency or situation, This pattern appliéd to the administrative units
of all three levels of government and to the police,

Feelings about others., The democratic, humanist would probably hold

feelings of empathy, sympathy, and,at least, concern for those who are
not in the mainstream of society. Included in this deviating group, and
the referents used in operationalizing this concern with the less ad-
vantage, are the poor, racial and ethnic minorities, and the criminally

suspicious,
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Table 5-9, Expected consideration from governmental agencies.,

a, Los Angeles administrative agency:

Experimental Control Total

Positive change* 10,8% 19,0% 12,5%
No change 63,1 56,9 61,8
Negative change 19,8 19,0 19,7
Not ascertained 6.3 5.1 6.1
Totals (222) 100,04  (58) 1€0.0% (280) 100,1%**
Net proportion of

change ~9.0% 0.0% =702
C.Re = 1,05 (p not significant at the .05 level)
Tau b = =,04

b. Polices
Experimental Control Total

Positive change¥ 43,2 43,1% 43,2
No change 21,8 25.9 22,3
Negative change 28,7 27.6 28,6
Not ascertained 6.3 3.4 5.9
Totals (222) 100,05  (58) 100,05 (280) 100,0%
Net proportion of

change +14,5% +15,5% +14,6%
C.Re = .23 (p not significant at the .05 level)
Pau b = .03
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Table 5-9 continued.

¢, California administrative agency:

Experimental Control Total
Positive change¥ 9,95 18,9% 11,19
No change _59.0 43.1 5644
Negative change 24,8 32,7 26,4
Not ascertained 6.3 5.1 6.1
Totals (222) 100,05 (58) 99,87**(280) 100,0%
Net proportion of
change -14,9% -13.,8% =15,3%
C.R. = .12 (p not significant at the ,05 level)
Tau b = =,12

d, Federal administrative agency:

Experimental Control Total
Positive chanze* 9,465 22,4% 12,0%
No change 53,6 50.0 52,9
Negative change 30,4 22,4 29,3
Not ascertained 6.3 5ol 6.0
Totals (222) 99, 75%*  (58) 99,9:5%*(280) 100, k¥
Net proportion of
change ~21,0% ' 0,0% -17.3%
CoRe = 2,23 (p significant at the ,01 level)
Tau b = =,02

¥ Wpositive change" refers to any increase, i,e., from "no" to
"a little" or "serious," or from "a little" to "serious," in
the amount of consideration expected from these agencies,

*¥* Column does not sum to 100% because of rounding error,
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Table 5=-10, Expected treatment by governmental agencies.

a., Los Angeles administrative agency:

Experimental Control Total

Positive chanme¥ 19,5% 17.1% 19.0%
No change 59,0 71.7 61.4
Negative change 15,5 9.5 13,9
Not ascertained 6.2 1.7 5.5
Totals (222) 100,26+ (58) 100,0% (280) 99,8%+*
Net proportion of

change +4.0% +7.6% +51%
C.R. = .40 (p not significant at the .05 level)

Tau b = ,10

b. police:
Experimental Control Total

Positive change® 26,7 25,8% 26,8%
No change 57.7 65,5 59,3
Negative chanme 11.5 6.9 10,1
Not ascertained 4,0 1,7 3,8
Totals (222) 99,95%%  (58) 99,9%m*(280) 100,0%
Net propertion of

change +15,2% +18,7% +16,7%
C.R. = .40 (p not significant at the .05 level)

Tau b = ,06
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Table 5~10 continued,

¢, California administrative agency:

Experimental Control Total

Positive change¥ 16,6% 19,7% 17.%%
No change 60.8 67,2 62,1
Negative change 16,6 11.2 15.5
Not ascertained 5.8 1.7 51
Totals (222) 99.8:5%% (58) 99.8:5%* (280) 99,95**
Net proportion of

change 0.0% +8,5% +1.7%
C.Re = 1.00 (p not significant at the .05 level)
Tau b = ,06

d, Federal administrative agency:

Experimental Control Total

Positive change* 17.5% 18.6% 17.8%
No change 60.4 72,4 62,9
Negative chance 16,2 6,8 14,2
Not ascertained 5.8 1.7 5.1
Totals (222) 99,9%%x  (58) 99,7#*(260) 100,05
Net proportion of

change +1,3% +12,0% +3,6%
C.R. = 1,20 (p not significant at the .05 level)
Tau b = ,10

* "positive change" refers to those who moved to expect equal
treatment or from not expecting equal treatment to "depends
on agency."

%% Column does not sum to 100% because of rounding error,
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Changers (around 37 per cent of the students) appear to be more
willing to accept specific governmental intervention to ensure a good
standard of living for all, even if it would mean providing a guaranteed
income, than to sound the call for a general move toward socialism
(Table 5-11), Moreover, changers were closely divided on the propositim
that poverty was inevitable and immutable, In short, direction of change
was not completely in the direction of concern for the poor, There is
no evidence to suggest that this pattern of alteration was related to
teaching techniques.

Turning to the items concerning racial and ethnic minorities (Table
5=12), the students who shifted their views (some 40 per cent) were
more likely (1) to feel that "...America is a racist country," (2) to
question the equality of treatment accorded to a poor white or a "non-
white" by the police, but (3) to be divided on the desirability of
having racially balanced schools instead of maintaining the neighbor-
hood school concept, Movement, again, had relatively little to do with
section attended, |

Lastly, approximately 30 per cent of the students changed their
minds about criminals and persons suspected of crimes (Table 5-13),
There is a slight tendency for the changers to become more concerned
with the welfare of the criminally suspicious, Change, however, was
not the result of classroom experiences,

Orientations about the activities of demonstrators and militants,

Those imbued with a humanistic, democratic perspective would
probably be inclined to support the activities of people engaging in

behavior designed to change extant political policies, In this section,
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Table 5-11, Feelings about the economic condition of the poor.
"There will always be poverty so we might as well get used to

the idea,"
Experimental Control Total

Positive change# 16.2% 12,0% 15.3%
No changme 67.6 63,1 66,8
Negative change 12,1 18.9 13,5
Not ascertained 4,0 6.0 4.4
Totals (222) 99,9%* (58) 100,0% (280) 100.0%
Net proportion of

change +4,1% ~6.9% +1,8%
CeRe = 1,27 (p not s1gn1flcant at the .05 level)
Tau b = «,03

"The government ought to make sure that everyone has a good
standard of living,"

Experimental Control Total

Positive change** 22,5 19,0% 21.8%
No chanae 62,2 63,8 62,5
Negative change 8,9 13,8 10,0
Not ascertained 6.3 3.4 5,8
Totals (222) 99,9%%+* (58) 100,0% (280) 100, 156%**
Net proportion of

change +13,6% +5,2% +11,8%
C.R. = 1,01 (p not significant at the ,05 level)
Tau b = ,01
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Table 5«11 continued,
"The government should provide a guaranteed income to all

Americans,"
Experimental Control Total

Positive change®* 24,4% 23,45 23.9%
No change 63,5 58,6 62,5
Negative change 7.6 14,6 9.3
Not ascertained 4.5 3.4 4.3
Totals (222) 100.,0%  (58) 100,0% (280) 100,0%
Net proportion of

change +16,8% +8.8% +14,6%
C.Re = 1,30 (p not significant at the .05 level)
Tau b = «,03

“"Some form of socialism is necessary to achieve a true democracy,”

Experimental Control Total

Positive chanamex* 16,1% 12,0% 15,4%
No chanee A2 A A2 1 A2.5
Negative chanme 16,6 20,6 17.5
Not ascertained 4,5 5,1 4.7
Totals (222) 99,854%% (58) 99,85%%¥(280) 100, 155%**
Net proportion of

change -e5% -8, 6% «2,1%
C.R. = .93 (p not significant at the .05 level)
Tau b = «,01

%  "pogitive change" refers to those students who moved to dise
agree with the statement or shifted from disagreement to "don't
know/depends.,"

¥% Wppsitive change" refers to those students who moved to agree
with the statement or shifted from disagreement to "don't know/
depends,"

*%¥% Colum does not sum to 100% because of rounding error,
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Table 5-12, Feelings about the status of racial minorities,
"In general, America is a racist country."

Exverimental Control Total
Positive change* 21,9% 29,3% 23,4%
No change 65,8 56.9 63.9
Negative change 8.0 10.3 8,6
Not ascertained 4,1 3.4 3,9
Totals (222) 99.8%k*x (58) 99,9%+**(280) 99.85mk¥
Net proportion of
change +13,9% +19,0% +14.6%
CeR. = ,62 (p not significant at the .05 level)
Tau b = =,07

"It is more important to have racially balanced schools than to
orotect the idea of neizhborhood schools."

Experimental Control Total
Positive change® 21,200 15.8% 19,665
No chanpge 58,6 56.5 57.9
Negative change 15.7 22,6 17.8
Not ascertained 4.5 51 4.7
Totals (222) 100,0%  (58) 100,0% (280) 100.0%
Net proportion of
change +545% -6,8% +1,8%
C.R. = 1.32 (p not significant at the ,05 level)
Tau b = «,01
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Table 5=12 continued, '

"In general, do you think a non-white or a poor white person
receives equal treatment from the police with that accorded to
a middle class white?"

Experimental Control Total

Positive change** 25.5% 18.9% 24.3%
No change 59.9 63,8 60,7
Negative change Ts6 13.8 9,0
Not ascertained 6,8 3,4 6,1
Totals (222) 99.8%% (58) 99,95%*%(280) 100, 155#¥¥
Net proportion of

change +17.9% +541% +15,3%
C.R. = 1,52 (p not significant at the .05 level)
Tau b = ,04

¥ Wpositive change" refers to those students who moved to
agree with the statement or shifted from disagreement to
"don't know/depends,"

*% "Pogitive change" refers to those who moved in any way,
i.e., from "sometimes" to "rarely" or "never" or from
"asually" to "sometimes," "never" or "rarely' to not
agree with the statement,

¥%* (Column does not sum to 100% because of rounding error,
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Table 5=13, Feelings about criminals and suspects,
"It seems that the courts are concerned with protectlng criminals
at the expense of society's welfare,"

Experimental Control Total

Positive chansme* 17,5% 22,3% 18, 6%
No change 68,4 60,3 66,6
Negative chanse 8.9 12.0 °,7
Not ascertained 5.1 52 51
Totals (222) 99.9%%* (58) 99.8%*%(280) 100.,0%
Net proportion of

change +8,6% +10,3% +8,9%
C.R. = .21 (p not significant at the ,05 level)
Tau b = -,07

"Any person who hides behind the laws when he is being
questioned by the police does not deserve much consideration,™

Experimental Control Total

Positive chanse¥ 14,85 12,07 14,3%%
No change 70,7 75,4 71.8
Negative chance 8.9 8.6 8,9
Not ascertained 5.4 5.4 5.0
Totals (222) 99,8 (58) 99.9%%%(280) 100,05
Net proportion of

change +5.5% +3,4% +5, 4%
C.R. = .34 (p not significant at the .05 level)
Tau b = ,04

¥ "Pogitive change" refers to those students who moved to
disagree with the statement or shifted from agreement to
"don't know/depends,"

#% Column does not sum to 1007 because of rounding error.
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change in orientations about demonstrators, militants, and some of their
strategies is investigated (Table 5~14),

The rate of change in féelings about political activists and their
tactiés varied from a low of 20 per cent concerning the free speech of
black militants to a high of 52 per cent on the item measuring if it
were wrong for government officials to photograph demonstrators, There
was a slight tendency for changers in the experimental sections to be
more moved to support activists and their tactics than the shifters
in the control group who exhibited a more mixed reaction toward these
referents, Yet, statistically,this relationship between change toward
a democratic, humanist perspective and section was significant only on
the item tapping feelings about black militants making public speeches,

Philosophical identification, The final political orientation to be

analyzed concerns the self-rating of the student's political philosophy.
In accord with a humanistic, democratic perspective it would be expected
that any shift in philosophical identification would occur in the experi=-
mental group and be in the direction of radicalism or at least liberal-
ism, The data testing these hypotheses are presented in Table 5=-15,

Two questions were asked about philosophical identification, The
first was simply a yes, no item regarding whether the student felt he
had a political philosophy. At the end of the course 20 per cent of
the students showed instability on this dimension., More change was
found in the control group, who, contrary to expectation, was more
likely to adopt a political philosdphy than the experimental group.
Results from the second item concerning direction in the change of

political philosophy reveal that shifting to radicalism or liberalism
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Table 5-14, Feelings about militants, demonstrators, and

some militant strategies,

"These days it is usually better to prohibit black militants

from making public speeches."

Experimental  Control Total
Positive change* 13,0% 5,1% 11.4%
No change 79,3 82,8 80,0
Negative change 5.0 10.3 6.0
Not ascertained 2.7 1.7 2.5
Totals (222) 100,0%  (58) 99.9%%*(280) 99,9%x**
Net proportion of ,
change +8,0% =5¢2% +5:4%

C.R., = 2,21 (p significant at the ,02 level)

Tau b = 003

"It is not wrong for government officials to take photographs
of individuals participating in a demonstration,"

Experimental Control Total
Positive change# 27.% 24.2% 26,35

+ No change 48,2 46,6 47,9
Negative chanme 19,8 22,5 20,3
Not ascertained 4,9 6.8 5.4

Totals

Net proportion of

change +70 4%

(222) 100, 1¢%%¥%% (58) 100, 17%**(280) 99, ***

+1.7% +6.0%

C.R. = .78 (p not significant at the ,05 level)

Tau b = =,02
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Table 5-14 continued,

WA public high school teacher who organizes demonstrations
and strikes should be dismissed,"

Experimental Control Total
Positive changme¥ 20,6% 27,5% 22,%%
No change 61.8 5567 60,4
Negative change 12,5 13,7 12,9
Not ascertained 4.9 3.4 4.7
Totals (222) 99,8%%%% (58) 100, 355%**(280) 100, 2h**
Net proportion of
change +8,1% +13,8% +9,3%
C.R. = .77 (p not significant at the .05 level)
Tau b = =,05

"People who advocate revolutionary change in the form of our
government should be allowed o hoid public meevings at all

times,"

Experimental Control Total
Positive changei¥ 20,85 24.0% 21.5%
No change 62,2 65,5 62,9
Negative change 11,2 8.5 10,8
Not ascertained 5.8 1,7 5,0
Totals (222) 100,0% (58) 99, 796%+¥(260) 100, 255***
Net proportion of
change +9,6% +15,5% +10,7%
CoR. = 1,00 (p not significant at the ,05 level)
Tau b = ,03
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Table 514 continued.

"There are times when it almost seems better for people to
take the law into their own hands rather than wait for the
machinery of government to act,"

Experimental Control Total

Positive change¥¥* 23, 3% 29,3% 24,7%
No change 56,3 5542 56, 1
Negative change 14,4 10.3 13,6
Not ascertained 5.8 5.1 5.8
Totals (222) 99.67%%* (58) 99,9%* 280) 100, 2bx**
Net proportion of

change +8,9% +19,0% +11,1%
CeRe = 1.13 (p not significant at the .05 level)
Tau b = =,01

At timer it seems that vinlence is the only way ta get the
government moving,"

Experirenval Convrol Total

Positive change¥ 15,2% 25,8% 18.2%
No chance 66,7 58,6 65,0
Negative change 13,5 12,0 1245
Not ascertained 4.5 3.4 4.3
Totals - (222) 99,9%x%%  (58) 99,85%%*{280) 100,0%
Net proportion of

change +1.T% +13,8% +5.Th
C.Re = 1.41(p not significant at the ,05 level)
Tau b = =,06

* Mpogsitive change" refers to those students who moved to
disagree with the statement or shifted from agreement to
"don't know/depends,"

*% "pogitive change" refers to those students who moved to
agree with the statement or shifted from disagreement to
"don't know/ depends,"

*%% Column does not sum to 100% because of rounding error,
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Table 5-15, Identification with a political philosophy,
"Do you have a political philosophy?"

Experimental Control Total

Pogitive change

(no to yes) 7.6% 17.2% 9,6%
No change 81,1 75.9 80,0
Negative change '

(yes to no) 5,8 3.4 5.4
Not ascertained 5.4 3.4 5.0
Totals (222) 99,9%%%* (58) 99.9%%**(280) 100,0%
Net proportion of

change +1,60% +13.6% +442%
C.R. = 2,10 (p significant at the .02 level)
Tau b = «,05

Direction of change in political philosophy.

FXperimental Conirol Total

Positive change¥* 12, 6% 10.3% 11.8%
No change 63,1 63,1 63,1
Negative change 4.1 3,4 3.9
Not ascertained** 20,3 23.1 20,9
Totals (222) 100, 195%%%  (58) 99,97%**(280) 99, 7g***
Net proportion of

change +8,5% +6,9% +7,9%

CeRe = 427 (p not significant at the ,05 level)
Tau b = =,009

* Wpogitive change" refers to students who moved to call
themselves "liberal" or "radical" from "conservative" or
“ean't describe it in words,"

** The not ascertained category is mainly composed of students
who moved to other labels such as moderate and middle of the
road,

#%% Column does not sum to 100% because of rounding error,
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was most common, This pattern of change, though, was not associated
with experimental teaching.
Overview

Three general conclusions emerged from the data presented in this
chapter, In the first place, a substantial amount of change in political
orientations was discovered, The range of alteration was from 20 to 78
per cent depending on the item, Secondly, the amount of change noticed
was not associated with section attended, There was only a slight sug-
gestion of a relationship evident; yet, the strength of association
never attained much magnitude, Thirdly, the direction of movement among
the changers was not unequivocally toward a humanistic, democratic set
of beliefs. Movement was not, in general, in any uniform direction,

It is quite clear that the experimental stimuli introduced in the
curriculum did not have much, if any, impact on altering the political
orientations of the students, The change noted in the students cannot
be explained by the innovative techniques utilized, Before concluding
this chapter speculation on some of the possible sources of change is
appropriate,

In the first place, the amount of change uncovered might be illue
sionary, The basis of this deception lies in the possibility that
students were not changing orientations but simply altering marks on the
questionnaires, It has been found that low test-retest scores on the
same items may not be the result of attitude change but an indication
of the absence on the part of the respondents of any fixed notion about
an item.5 What might happen in testing the same respondent at various

times is the multiple measurement of a nonexistent state of mind.

-160-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



This corrective should sensitize the researcher against overstating
actual change in orientations, Nevertheless, change in viewpoints
might be a verdical finding, A study finding alteration among college
students, for instance, has a greater likelihood of being a correct
assessment of change in views than an investigation of other populations.
The problem of measuring a none-orientation, or to use Converse's term
a "non-attitude," is less likely to occur in research conducted among
the college educated.6

Assuming that change among the students was not a mirage, one
possible source for alteration is the impact of the overall course.

The findings reported above do not rule out the possibility that the
course might have been instrumental in shifts in views, All that has
been discounted is the likelihood that experimentation was at the base
of alteration, The acrosse-section change could have been the resuit of
the general course environment, The research design did not permit the
adequate testing of this potential relationship. The impact of the
course could have been empirically measured if a group of situdents not
in the course had been given the pre and posttest during the spring, A
cross sectional sampling of UCLA students would have been an appropriate
baseline facilitating a measurement of movement both inside and outside
the walls of the classroom,

Finally, the roots of change found among the students might be
grounded in terrain not related to the course at all, Likely candidates
for creating change are the political atmosphere affecting the students,
the intimate environment (parents and friends) of the student, and
psychological variables within the student, Testing these matters is

beyond the scope of this project,
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NOTES CHAPTER 5

1. The literature relevant to this model and a more extengive
discussion of the model are found in Chapter three, pp, 95=96,

2., A discussion of the methodological procedures followed in
constructing the tables is found in appendix B,

3. The students were asked on the posttest: "Do you feel that any
of your political attitudes changed during this quarter?"
Possible answers were "yes, no, don't know.," The students were
then asked: "If 'yes', did this course have any bearing on the
change?" The possible responses weres "great bearing, slight
bearing, no bearing, don't know,"

4, The innovative sections are combined under the label "experimental,"
There are two reasons for this classification, First, it creates
some order in data presentation, Second, disaggregating the
category into individual sections does not produce any different
interpretation than combining the innovative groups.

5. See P, Converse, "Attitudes and Non-Attitudes: Continuwation of a
Dialogue,™ in E, Tufte (ed.), The Guantitative Analysis of Social

Problems (Reading, Mass: Addison-Wesley, 1970), pp. 168=1€9,

6, Ibid., p. 176,

62

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



.

CONCLUSION

In this discussion of experimental education in political science,
many different topics were presented., The terrain covered included the
following points: an historical anal&sis of the concern among American
political scientists for the teaching of sociopolitical values to under-
graduates; an inventory of empirical insights into the impact of
educational experiences on the college campus on political orientations;
a methodological and substantive discourse on the use of experimentation
in studying the relationship between classroom experience and student
reactions; and, a presentation of evidence collected in a study of the
influence of innovative teaching on the educational and political views
of students enrolled in an introductory course in American politics. A
common dimension in this report has been the concern with educational
policies, In particular, the thrust of this project has been directed
both at some understanding of the effects of experimental education on
the students and the development of some thoughts about improvement in
this area, |

A major premise of this approach to educational policy is that
description and prescription are enhanced by a multiple analysis of the
subject area under scrutiny., That is, to grasp the problem of innova-
tion in the introductory course in American politics, historical trends,
relevant empirical discoveries, development of means and goals facili-
tating the measurement and accomplishment of change, are all important.
From each topic discussed the following points help in constructing
insights into policy-making in this area of education.

1, Political scientists have historically been interested in the
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use of the classroom, especially with regard to the basic course, to
influence political orientations. One position has stressed the need
to develop a democratic citizen out of the undergraduate. Conversely;
others in the profession have seriously questioned the propriety of
socializing students., Instead, they have offered that courses are to
emphasize the improvement of the cerebral qualities of the student,
Moreover, opponents of the teacher-citizenship training role have cast
doubt upon the empirical likelihood that coursework in political science
can alter political views,

Recently, a new voice has expressed the desire that courses in
political science be geared to the sociopolitical values of the students,
Thg origins of this appeal mostly resides in some students who find a
purely cognitive approach to politics to be dull and not to provide
insight into politics, Instead, it has been offered, the curriculum
should be constructed with the students foremost in mind, The result
would be an educational process producing interested, enlightened, and
creative students, This position has made limited inroads into the
curriculum policies or recommendations of political science faculty and
administrators,

2, There is subs*tantial evidence that indicates that college exper-
ience directly influences political viewpoints, In particular, university
matriculation, especially in recent years, is related to sociopolitical
liberalism, Some hesitation in crediting college with causation comes
in facing this generation of young people, It might be that this current
gencration is more similar in political views regardless of educational

differences than older generations; this is still an open question,
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The evidence about the impact of political science ecourses on

- political orientations is mixed, Some gtudies suggest that coursework,
even experimental teaching, has relatively no impact on changing polite

- ical views, Courses in politics, though, might accentuate political
perspectives and, also, reinforce the political values of some students.,
Moreover, there is a limited amount of data nggesting that courses
requiringan intense, personal involvement of the students in actual
politics do reshape, or at least are more likely to affect, the political
orientations of the students.

3. The experimental method is a useful device tp measure the effect
of innovative teaching on students, The researcher is able to introduce
experimental stimuli under conditions allowing control over the study
environment, By utilizing questionnaires to collect information before
and aiter the manipulations oi the experimenter, inferences atoul The
relative impact of the stimuli introduced is facilitated,

In this study students were divided into six groups: one control
condition and five experimental treatments, The students in the experi-
mental contingent were exposed to a variety of pedagogical stimuli
including films, field observations of politics, and music., Question=
naires designed to tap the educational and political reactions of the
students to the course were administered at the beginning and again at
the conclusion of the quarter.

There were two overall goals in introducing this experimental
curriculum, Firstly, the innovative techniques were selected to improve
the educational response of students to coursework in political science.
Secondly, the experimental teaching tools were employed to gocialize

the students to a political perspective stressing a commitment to
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humanistic democracy. The experimental stimuli would promote these
goals, it was hypothesized, if they intrpduced students to polities
through making coursework a personal gxperience.

4, The first goal of the experiment was to facilitate a favorable
appraisal of the course on the part of the students in the experimental
group, To a large extent, this goal was accomplished, The students
exposed to innovative teaching were much more positive about their
discussion sectione~the focus of the experiment, The favorable evalue
ation of the lecture across experimental and nonexperimental groups
suggests that the students desire to have a structure@, formal presen-
tation that stresses cognitive transmission of knowledge., One possible
casuality of innovation appears to be the affective rating of the
readings,

Tne effects oi experimentation were limited to the immediate classe
room environment, Other educational orientations were not much affected
by the innovative techniques utilized,

5, The experimental stimuli did not promote the goal of inculcating
a democratic, humanistic orientation toward sociopolitical matters.
These findings are in line with previous research suggesting that formal
coursework in political science does not resocialize the political
orientations of students.

On virtually every view investigated a large number of students did
alter their position during the period of the course. The research
design was not suited to test if the course, in general, had an impact
on change in political orientations, Many students who perceived a
change in political attitudes in the spring attributed at least some of

this alteration to the course, It is clear, though, that the
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experimental materials per se were not the crucial variables in this
perceived pattern.

This research has again documented the lack of impact of formal
coursework in political science in resocializing the political views
of students., Even teaching wethods that are designed to be innovative
and to capture the political interests of the students were unable to
alter their political orientations., Should it be concluded that the
university classroom may never serve as a channel for the successful
inculcation of political ideology? Should ideologues seek other
settings to attempt to attract a following? To approach answering
these questions requires some idea of why political views of students
appear beyond the reach of curricular forces,

In the first place, it may be that the teaching tecﬁniques used
in this and other studies were not novel enough to engage the political
concerns of the students, The themes presented in the music and in the
films and the focus on power politics might be redundant to an already
sophisticated audience of students, This explanation assumes that the
message transmitted through the innovative teaching devices was a
replica of cues and views already communicated to the students from
socializing agents outside of the classroom environment, Also implicit
is the proposition that formal curriculum might yet be a source of
political resocialization if more novel instruction devices are employed
or if the students are not receiving political cues presented in the
experimental stimuli from other sources, Pedagogical techniques that
seriously shock the value system of the student might be influential

in altering political perspectives, For instance, confronting the
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students with political situations completely at odds with their expec=
tations could severely jolt their political orientations. Perhaps an
intense simulation of political events or direct participation in a
political arena beyond the scope of the student's previous experience
would serve as stimuli that.restructure political viewpoints,

An additional constraint on the coursework influencing political
orientations is the inability of the curriculum to engage in total the
students' interests, If might be that students are able to disassociate
their political views from a classroom experience no matter how novel
the teaching techniques introduced are, As such, students might
approach any educational setting with a set of attitudinal and behavicral
responses appropriate to the student role but removed from their po-
litical thoughts and actions, To overcome this type of segmental
thinking would require more than just introducing unexpected teaching
methods, Probably the student's immediate personal environment would
have to be restructured if political resocialization were to be possible¥
This would require time, a great expenditure of personal energy on the
part of the instructor, and students who would be willing to open their
personal lifes to their teachers, Such a task is much to demanding of
both student and professor,

In short, the future of using the classroom as a vehicle for the
successful transmission of political ideology depends on an accurate
answer to why students' political orientations are not restructured by

the curriculum, Conclusions will come only as the body of knowledge in

* The probable reason whyhigher education does appear to have an impact
on political orientations lies in the everyday environment of the
gtudents, Friends and new experiences combine over time to serve as
stimulants of political socialization, At best, the formal currice
wlum plays a small part in this environmerial configuration of influences,
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this area becomes substantial and firm,

Not to be forgotten in this study are the findings that point to
the likelihood that innovative teaching techniques did enhance the
educational reactions of the students, While political resocialization
might be beyond the impact of the formal curriculum, improving the
receptivity of students to the teaching of political science appears
attainable through experimentation, Efforts in experimentation in the
classroom are rewarded by improving the educational environment and
assuaging any tension that might be growing between students who feel
their instructors are disinterested in the teaching process and the
professors,

Finally, if nothing else, this project suggests'the value of using
an experimental methodology in political science, especially in the
area of policy analysis, The experiment permits lhe political scientist
to conceptualize policy in terms of exploring alternative approaches
in the policy area., Education, specifically teaching political science
at the introductory undergraduate level, has been the policy addressed
in this experiment., Just in this area additional experimentation is
not only feasible but necessary to understand in full the effects of

teaching politics to students,
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APPHENDIX A: Course Materials Used
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I, Texts used by all students:

4, Marian D, Irish and James W, Prothro, The Politics of
American Democracy (Englewood Cliffs, N.J.: Prentice Hall,
1968, 4th Edition).

b, Joseph R, Fiszman, (Ed.) The American Political Arena
(Boston, Mass,: Little, Brown & Co., 1966, 2nd Edition).

¢, Arthur A, North, S.J., The Supreme Court: Judicial Process
ahd Judicial Politics (New York, N.Y.: Appleton=Century
Croft, 1966),

II, Films shown in the nondocumentary group {in order of

presentation):
a, The Organizer b. MaratZSade ¢, Masculine~Feminine
d, Before the Revolution e. La Guerre est Finie

III. Films shown in the documentary group (in order of presentation):

a, The Tenement, and Time for Burning

b, Obedience

c. Watts: Riot or Rebellion?

d, Operation Avolitions: Overation Correction (Not shown because
of projectionist's error)

e. Sons and Daughters

IV, Additional Reading used in the Political Problem Solving Group:

a, Kenneth Keniston, The Youns Radicals: HNotes on Committed
Youth (New York: Harcourt, Brace, and World, 19¢8),

b, Jerry Hopkins, The Hionie Lapers (mew York: Kew American

* Library, 1969).

¢. Jerry L, Avorn, Up Against the Ivy Wall (New Yorks
Atheneum, 1969).

d, Seymour M, Lipset and Sheldon Weolin, The Berkelev Student
Revolt (Garden City, N.Y.: Anchor Books, Doubleday & Co. -
Inc., 1965).

e. Theodore Sorenson, DecisioneMakins in the White House (New
York: Columbia Press, 1963).

f. Robert A, Dahl, A Preface to Democratic Theorv (Chicago:
Phoenix Books, 1956).

V.,  Music played in section (in order of presentation):

a. Chuck Berry, "School Day"

b, Tom Paxton, "What Did You Learn in School Today?"
¢e Bob Dylan, "Subterranean Homesick Blues"

d. Chuck Berry, "Too Much Monkey Business"

e, Bob Dylan, "With God on Our Side"

f. Nina Simone, "Mississippi Goddam"

g, Nina Simone, "Pirate Jemny"

h. Bob Dylan, "The Times They are a'Changing"

i, 3Bob Dylan, "When the Ship Comes In"

jo Bob Dylan, "Ballad of a Thin Man"
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k. Mothers of Invention, medley of excerpts from "Concentration
Moon," "Mom and Dad," and "What's the Ugliest Part of Your
Body?"

1, Jefferson Airplane, "Crown of Creation"

m, Jefferson Airplane, "The House at Pooneil Corners"

n, Cream, "The Politician"

0, Country Joe and the Fish, "Super-Bird"

p. United States of America, "Love Song to Dead Che"

q. Buffalo Springfield, "For What It's Worth"

r, Beatles, "Revolution"

8. Rolling Stones, "Street Fighting Man"
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APPENDIX B: A Note on

Quantitative Procedures
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The first methodological problem in this study was to design a way
to gauge attitude change over the ten week course, Questionnaires (see
appendix C) containing a large number of like items testing political
attitudes were distributed at the beginning and again at the conclusion
of the course, With the data in hand, a method was devised to detect
the respondent's attitudinal movement or stability, All items used in
this study to analyze pre and posttest consistency (Table 4=6, 4~9, 4=10
and 5-2 through 5=15) were recoded so that no more than four categories
of responses were possible to any one item on either questionnaire,

For instance, the responses to the Likeft type questions1 were recoded
into four groups: (1) an agreement category established without regard
for magnitude of agreement; (2) disagreement category again without
concern for magnitude; (3) a don't know or depends category; and (4)a not
asceriuiucd category, Bach recoded Dikerh item was gilveu a nuerical
symbol: an agree response was numbered O; a disagree response was coded
3 the don't know/depends response was called 1; and a not ascertained
value was labelled 7, Then on each like item the response to the second
questionnaire was subtracted from the response given on the first quese
tiomaire, The result was a computed new variable that had thirteen
subcategories measuring direction and actuality of change., For concise
presentation of the data these subcategories were combined in the Tables
(4-6, 4-9, 4=10, and 5=~2 through 5-15) to show no change, only two
dizections of change, and not ascertained; the operational referents of
the direction of change are provided in each table,

The next task was to employ statistical tests that would note any

variations between treatment groups in the experiment and the strength
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of relationship between section attended and change in political
orientation,

Two tests of statistical significance were used in this study: Chi
sqnare2 and the critical ratio (C.R.)5 or z score, At first blush, it
might be argued that such tests of inference are inappropriate considere
ing that the subjects investigated were a census of one group and not a
sample of students drawn randomly from a universe, Yet, such tests
are applicable to experiments if it can be safely assumed that subjects
were randomly distributed throughout the treatment sections.4 The come
bined aggregate of subjects in the experiment may be treated as the
universe and each treatment group may be analyzed to see if it signifi
cantly diverged from the norm, As pointed out by Edgington, this",,.view
will not permit statistical inferences about persons not used in the
experiment, but will permit statistical inferences about treatment
effects for the experimental subjects."5

The measures of association between treatment group and strength of
change or of attribution were tau b and gamma, Tau b, used in Tables
4=6, 4=9, 4=10, and 5=2 through 5-15, is a nonparametric statistic
designed to test relationships between ordinal variables, In addition,
its usage assumes a 2 by 2 table, To meet these assumptions, a great
deal of recoding had to be done, On each item measured in the above
tables, each respondent was coded as one who changed or one who remained
stable over the course, Furthermore, section attended was dichotomized
into control and experimental., Tau b, thus, is a measure of the magni=-
tude of association between section attended (experimental or control)
and political change (alteration or stability), Gamma, used in Tables

4=1, 4=2, and 4-4, is also a nonparametric measure of association
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between ordinal variables that does not depend on a 2 by 2 table.6

1. The Likert items are the following: First questionnaire, numbers 29,
30, 32, 33, 34, 36, 38, 39, 40, 42, 47, 48, 49, 53, 54, 57, 58, 69,
71, 73, 75, 78, 80, 81, 87, 95, 96, 98, 103, 105, 108, 109, 137,
and 138; second questionnaire, numbers 23, 24, and 27 through 59.
The questionnaires are in appendix C,

2, Chi square was used in analyzing every table in this revort, The
formula for computing Chi square may be found in virtually any
book on statistics for the behavioral sciences,

3, The critical ratio (C.R.) was used in Tables 4«6, 4«9, 4-10, and
5«2 through 5«15 to determine if there were any significant
differences between direction of change in the experimental
group as compared to the control group, The formula used to
compute the C,R. for the above tables can be found in C.I.
Hovland, A.A, Lumsdaine, and F.D. Sheffield, Exveriments in
Mass Communication (hew Vorks Jonn Wiley ana Soms, 1509,
pp. 303-305.

4, The discussion of this assumption as it applies to this experiment
is found in Chapter 3, pp. 86=91,

9« E.S. Edgington, "Statistical Inference and Non-random Samples,”
reprinted in E.M. Heermann and L.A. Braskamp, (Eds.), Readincs
in Statistics for the Rehavioral Sciences (Englewood Cliffs:
Prentice=Hall, 1970), pp., 117=121,

6. Concise discussions of tau b and gamma are presented in the following:
S. Siegel, Nonvarametric Statistics for the DBehavioral Sciences
(New York: McGraw-dill, 1956), pp. 21%=258; D.C. Miller, Handbook
of Research Desiem and Social leasurement (New Yorks David McKay
Co., 1970, second edition), pp. 1%6=-140; and, G, David Garson,
Handbook of Political Science Methods (Boston: Holbrook, 1971),
pp. 158=160,
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APPENDIX C: Questionnaires Used

In The Exvperiment
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University of California
at Los Angeles
Political Science Department

Dear Student:

As a college student and member of a political science class,
you are being asked to contribute to a very important research project.
By answering this questiomnaire you will be aiding a systematic study
of college education and democratic government, It is important that
you answer each question below and in as much detail as possible., Bear
in mind that this questionnaire asks you about opinions, about your own
activities, beliefs and attitudes, It is not a test; there are no -
"right" or "wrong" answers, so be as honest as you can about your own
feelings in answering the questions, The questiommaire is quite long,
80 you are advised to put it down when you tire of answering and return
to it at another time. In any case, you have five days to fill it out;
bring it to lecture class Monday SAgril 14th) completed. When you are
finished, please note how long it took you to answer all of the ques=
tions in the space provided at the bottom of this letter.

I would like to stress that this is a scientific study, I
promise to respect in full the confidential nature of the information
you supply, Your name will be removed from this questionnaire when it
is returned, and your name will never be associated with the answers
given, (It is imperative, however, that you write your name below, so
that I will know you have returned the questionnaire,) I assure you
that teaching persomnel in this course will not have access to these
questionnaires; of course your answers will have no bearing on your
grade in this course,

An important part of this study is understanding the student's
noneclassroom environment, Therefore, we must ask your parents (or
guardians) and your closest friend to fill out a similar, but much
shorter, questionnaire, Please list their names and full addresses in
the spaces provided below, (Even if you believe they would be unwilling
to contribute to this effort, please provide this information so that
ve may contact them and "plead our case.")

Finally, if you have any questionse-=or if you feel you
camnot f£ill out all or substantial parts of the questionnaire=es

please contact me; I will be glad to talk with you about it, (Office:
RBH 4349; home phone: 826=2357)
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Thank you very much for your cooperation and your time,

Sincerely yours,

James W, Lamare
Research Assistant

YOUR NAME Time taken filling out: hrs, mins,

Father's name (or male guardian)

Father's address (or male guardian)

Mother's name (or female guardian)

Mother's address ( " r )

Closest Friend's name

Closest Friend's address
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1, Please check your age

17 or under 20
18 21 or over
19

2, Where were you born?

City State (or country, if appropriate)

3, What high school did you graduate from? (If you attended more
than one high school, please 1list them below the school from which you
graduated)., Be sure to include the city and years of attendance in
the spaces provided.

HIGH SCHOOL CITY, STATE YEARS IN ATTENDANCE

4, Are you a citizen of the U.S.? Yes No

5¢ What r»2ligion were you raised in?

6, What religion do you consider yourself now?

7. How important is religion to you now?
—Very important
. Somewhat important
—Not very important
—Completely unimportant

8, How many years have you been in college?
—Under one year
. One year but less than two years
—Two years but less than three years

Three years but less than four years
Four years or more

9, If you have attended another college, please designate which and
for what length of time:
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10, 4s of the end of the winter quarter (1969), what is your UCLA
overall grade point average?

1,99 or below 3.50 and over
2,00 to 2.49 this is my first quarter at
2,50 to 2,99 UCLA

_3000 to 5049

11, What was your overall high school GPA (assuming 4.0 for 4, 3.0 for
B, 2,0 for C, 1,0 for D, 0,0 for F)

3,00 to 3.29

3,30 to 3.49
3,50 to 3.79

«80 and over
other (please explain

12. What type of high school did you graduate from?

public
__parochial (what denomination?

private
13, Where are you living while at UCLA?

At home or with other relatives
o University dormitory
—hpartment

—Fraternity or Sorority House
___Other (What is that?

14. Are you working during this quarter? Yes Yo

a, 1if yes, how many hours a week do you work?
be ee.and is it on=campus or off=campus ?

15. What is your major field of study at UCLA?

16, Do you consider yourself a member of a social class?
Yes No

a. 1if "yes", please check which class:
Upper Class
Middle Class

Working Class
. Jower Class

17. Briefly, what does the term "democracy" mean to you?
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18, Are you a member of any social organizations (on or off campus)?
No (if "no", please go on to question #19)
Yes (if "yes", olease answer "a" through "d" below

a, If "yes", how many organizations?
b. Are you an officer in any of these organizations? No Yes__
¢. Do you expect to be an officer in any of them? No___ Yes
d, Are any of these organizations political in mature? No__ Yes
(now, please go on to question #20)
19. For those who are not now members of any social organization:

a. Were you a member of any social organization within the last
two years? No Yes

be If "yes", how many organizations? . Were you an officer
in any of them? Yes _ No___. WVere any of them political in
nature? Yes __ No .,

20, Briefly, what does the term "government" mean to you?

21, During the last five years, have you travelled in another country?
Yo Yes

a, If "yes", please note the country (or countries) and length

of stay

The next two questions concern the party preferences and
political interests of your parents, your closest friend,
and yourself,

22, Please designate the political party preferences of your
parents, your closest friend and yourself's

Father Mother Friend Yourself

Strong Republican

Weak Republican

Independenteleans toward Rev.

Tndependent

_Iﬂependent-lea.ns toward Dem,
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ather Mother Friend Yourself,

Weak Democrat

Strong Democrat

American Indevendent Party

Peace and Freedom Party

Other (please specify)

No preference at all

I don't know

23, How interested are your father, your mother, your closest
friend, and yourself in politics?

Father Mother Friend Yourself

Very interested

Somewhat interested

gqu a little interested

Not interested

Don't know

24, Have you ever served in the U.S. armed services? Yes__ No

25. Thinking back to the 1968 elections for President, among all the
possible candidates, who would you have preferred? (Check one)

- Hubert Humphrey —Richard Nixon
—Nelson Reckefeller —Jlonald Reagan
o Fugene MeCarthy —George Wallace
___George McGovern ___Other (Who? )

No preference Don't know
26, During the 1968 election campaigns, did you do any of the following?

a, Contribute money to a political party, an electoral interest
group, or to a particular candidate? Yes___ No__ Don't
remember
b. Distribute literature, wear a button, display a bumper
sticker for any candidate? Yes___ No___ Don't remember

¢. Talk to other people (strangers) about the merits or failings
of a candidate or political party? Yes__ No___ Don't
remember
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d. Talk to closer associates (e.g., friends and relatives) about
the merits or failings of a candidate or political party?
Yes No Don't remember

27, Aside from the above activities, during the last two years, have
you engaged in any other political activity, e.g., circulating
or signing political petitions; or attending a political meeting?
Yes Don't remember

Yo

a., If "yes", please briefly describe or list any activities:

28, Speaking generally, what are the things about this country that
you are most proud of as an American?

For the following statementsy please mark the reaction that most
resembles your own feelings about the statement: strongly agree
yith it, agree, disagree, strongly disagree, or don't know, depends.

Strongly Don't know Strongly
Agree Acree Depends Disagree Disagree

29, Money is the most
important factor in
influencing public
policies,

30, Many local elections
are not important
enough to bother
with,

31. Most people can be .
divided into the
dumb and the smart,

32, Student demonstra-
tions hurt colleges
more than they help.

33. These days it is
usually better to
prohibit black
militants from
making public
speeches,

=194

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Strongly Don't know Strongly
Agree Agree Depends. . Disagree Disagree

34, Most people don't have
enough sense to pick
their leaders wisely,

35, When a minority is
blocking progress
wanted by the
majority, the latter
has the right to
totally disregard
the former.

36, People are frequently
manipulated by polite
icians.,

37, The freedom to
express any ideas
is crucial for
preserving our form
of government.

38, Some form of sociale
ism is necessary to
achieve true democracy,

39. The trouble with
American politics is
that the higher you
8o, the greater the
necessity to "sell
out" your political
principles.

40, Human nature is
fundamentally
cooperative,

41, A belief in God is
very relevant to
understanding our
gocial problems.

42, It is not wrong for
government officials
to take photographs
of individuals pare
ticipating in a
demonstration.
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This section of questions concerns your feelings about the local
(Los Angeles), state (California) and Federal governments,

43, Considering these three levels of government, how much effect do
you think that each government's activities--the laws passed, and
80 on==have on your day=-to=-day life?

108 Angeles California State U.S, Federal

Great Effect

Some Effect

No Effect

44. Considering these three levels of government, how likely is it that
you could change a policy passed by them which you believed to be
unjust or harmful?

Fs Angeles volicy State volicy ,Federal policy

Yery likely

Somevwhat likely

Somewhat unlikely

Very unlikely

a, Have you ever tried to change a policy of any of these governe
ments? No___ Yes_ (Please elaborate

45. If you had to take some question to an administrative agency of
these governments (for example, to the department of roads in
Los Angeles, the Department of Motor Vehicles of the state, or
the Department of Justice of the United States), do you think
that you would be given equal treatment, i.e.,, the same treat=-
ment as everyone else, by this agency?

Los Angeles California
?ncL Agency U.,S. Agenc

I would be treated
equally

1 would not be
treated equally

Depends on the
agency
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46, If you explained your point of view to these agencies, what type of
consideration do you think that these officials would give your

viewpoint?

They would give it

gerious consideration
S

Los Angeles

Agency

California

Agency

U.S. Agenc

They would pay only
g little attention

They would pay no
attention

For the next block of questions, please indicate your feelings

about the statements:

depends, disagree, or strongly disagree,

4T7. There are times
when it almost seems
better for the people
to take the law into
their own hands rather
than wait for the
machinery of govern=
ment to act,

Strongly

Agree

Don't know
Depends

Strongly agree, agree, don't know or

Strongly
Disagree Disagree

pazee

48, People really have
very little control
over what happens in
mrnmento

49. In general,
America is a racist
country.

50, Most people can~
not be trusted,

51« It seems to me
that other poople
find it easier to
decide what is right
than I do.
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Strongly Don't know Strongly
Agree Agree Devends Disagree Disagree

52¢ The far right is
more influential than
the far left in the
United States.

53, A public high
school teacher who
organizes demonstrae
tions and strikes
ghould be dismissed,

54. Politicians rep=
rescnt the general
interest more than
they represent spece
ial interests.,

55« I often feel that
many of the things our
parents stood for are
just going to ruin
before our very eyes,

56, Economically, my
future seems very
bright,

57. The main trouble
with democracy is that
most people really
don't know what is
best for them.

58. People who
advocate revolue
tionary change in
the form of our
government should
be allowed to hold
public meetings at
all times,

59. Residential seg=
regation by ethnic
and racial charace
teristics is natural
and inevitable,
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This section of questions is concerned with what methods you think
that you or others could use to influence or attempt to change a
public policy of the federal, state or local governments (not
necessarily Los Angeles or California governments).

60, If you were to attempt to influence a government decision, federal
state, or local~=which of the following methods would be most
effective to that end? (Please note at least one of the alter-
natix)res, and no more than three, numbered ace: accordlng to effective=~
ness),

Federal Gov't, State Gov't., Local Gov't,

Work through personal or
family connections,

Write to government
officials.

Get other people inter-
ested by forming a group
or having a petition
si@edo

Work through a
political party.

Organize or contrie
bute time or money
to a protest demon=
gtration.

Threaten or actually
use_violence.

Nothing could be
Qnea

61. Referring to the question (#60) vhich would be the least effective
for you to use? (Only note the one least effective alternative)

Federal Gov't., State Gov't Local Gov't,

Work through personal or
family connections.

Write to government
officials.,

Get people inter=
ested by forming a
group or having them
Bign a petition,
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Federal Gov't, State Gov't., Local Gov't,

Work through a political
party,

Organize or contribute
time or money to a
protest demonstration,

Threaten or actually
use violence,

Bothing could be done,

62, In your opinion, what strategy should non-white minorities utilize
to influence governmental decisions at the federal, state, and
local levels? (Note at least one, but not more than three, listing
them in numerical order according to effectiveness),

Pederal Gov't., State Gov't. ;Local Gov't,

Work through personal
or family connections,

Write to government
officials,

Get people interested
by forming a group or
having them sign a
petition,

Work through a
political party,

Organize or contribute
time or money to a
protest demonstration,

Threaten or actually
use violence.

Nothing could be done.

63, What, in your opinion, would be the least effective strategy for
none-white minorities to use. Again check only one,

Federal Gov't, State Gov't, Iocal Gov't,

Work through personal and
family connections,
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Federal Gov't., State Gov't, Local Gov't,

Write to government
officials,

Get people interested by

forming a group or have
ing them sigm a petition.

Work through a political
party,

Organize or contribute
money or time to a
protest demonstration,

Threaten or actually
use violence,

Strongly Don't kmow Strongly
Agree _ Agree Depends _ Disagree Disagree

64, In foreign policy
matters the president
has the right to act as
he sees best even if
public opinion or
Congress don't agree
with his provosals.

65, I often feel awke-
ward and out of vplace,

66, Members of racist
organizations such as
the EKu Klux Klan should
not be permitted to
gpeak in public places,

67, The Government
ought to make sure
that everyone has a
good standard of
living,

68, We might as well
make up our minds that
in order to make the
world better a lot of
immocent people will
have to suffer,
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Strongly Don't Know Strongly
Agree Agree Depends Disagree Disagree

69, Politicians spend
most of their time

trying to get re=-

elected.,

70, The individual owes
his first duty to his
country, only secondarily
{$0 his personal welfare.

T1. Generally, voting
determines how the
Government will act.,

72, What is lacking
today is the old kind
of friendship that
Jasted a lifetime,

73, The president of
the UoSo should be
abore party conflicts,.

74. A few strong
leaders would do
more for this
country than all
the laws and talk,

75. The government
should provide a
guaranteed income
to all Americans,

76, I don't mind a
politician's methods
as long as he manages
to get the right things
done.,

77. Most people are
more inclined to help
others than to think
of themselves first,

78, At times, it
geems that violence
is the only way to
get the government
moving,
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Strongly Don't Know Strongly
Agree Apree Devends Disagree Disagree

79. People associated with
militant organizations
should not be allowed to
teach courses on our
college campuses,

80, There will always be
poverty so we might as well
get used to the idea.

81, The tactics of the far
left threaten democracy
more than those of the far
right,

82, No one is going to
care what happens to you
when you get right down
to it,

83, Regardless of what
some people say, there
are certain races in the
world that just won't mix
with Americans,

84, The Presidential
Fominating Conventions
of 1968 vividly showed
that the two major
parties need a drastic
overhaul,

85, If the government
would only stay out of
the way, private bus=
iness would solve most
of the country's
domestic problems,

86, A large number of
city and county politicians
are political hacks,

This section of questions asks you about your feelings about the
police,

87. If you had some trouble with the police--a traffic violation maybe,
or an arrest for a minor offense-edo you think that you would be
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88,

89.

90.

9.

given equal treatment by the police?

I would receive equal treatment,
I would not receive equal treatment.

It depends,

If you explained your point of view to the police, how much
attention would they pay to it?

They would give my point of view serious consideration,
They would pay only a little attention to my point of view,

They would ignore what I had to say,

Have you ever personally had any contact with any police force
involving alleged law violation by you? (This would include
traffic violations) No__  Yes___

a. If "yes" did it involve the Los Angeles Police Department?
Yes ___ (then what department was it?

b, and were you treated fairly ( )y or unfairly (_ )?

¢, were you treated courteously ( ), or discourteously ( )?

In general, do you think a Negro, a Mexican-American, or a poor
"yhite" person receives equal treatment from the police with
that accorded to a middle-class "white" person?

Never Rarely Sometimes Usually

How we would like to take up some of the complaints that citizens
have made about the police, Some people say that policemen lack

respect or use insulting language to them, Do you think that this

bappens to Negroes? No __ Yes 3 if yes, do you think it
generally can happen to an any Negro, or only to some?

8. Any Negro__ _ Only some (then what "type" or "types"?
)

b, Do you think that this happens to Mexican-Americans? No___
Yes__; if "yes", do you think it generally can happen to a any
Mexican-American, or only to some? Any___ Some___ (then,
what type or types?

)

c. Do you think that this happens to "white” people? No___ Yes

if "yes", do you think it generally can happen to any "white"
person, or only some ___ (then what "type" or "fypes"?

)
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d, Has this ever happened to you personally? No___  Yes

92, Some people say that policemen roust, frisk, or search them without
good reason, Do you think that this happens to Negroes? No___
Yes__; if "yes", do you think that it generally can happen to
any Negro or only to some? Any__ Only some__ (Then what "type"
or "types"?

)

a. Do you think that this happens to Mexican-Americans? No__
Yes ;5 if "yes", do you think that generally it can happen
to any Mexican-American or only to some? Any _  Only some
(then what "type" or "types"?

be Do you think that this also happens to "white" people? No_
Yes _; if "yes", do you think that it generally can happen
to any "white" person, or only to some? Any___ Only some__
(then what "type" or "types"?

c. Has this ever happened to you personally? Yes__ No___

Strongly Don't Know Strongly
fgee Agree Depends Disagree Disagree

93. People were better
off in the old days when
everyone knew just how
he was expected to act.

94. People should be
allowed to vote even if
they cannot do so intel-
ligently,

95. It seems that the
Courts are concerned
with protecting criminals
at the expense of
gociety's welfare.

96, A book that contains
dangerous political
views should not be
published,

97. It is more important
t$0 have racially balanced
schools than to protect the
idea of neighborhood schools)
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Strongly Don't Know Strongly
gree Agree Depends Disagree Disagree

98, The true American way
of life is disappearing so
fast that we might have to
uge force to save it.

99, It is alright to get
around the law if you
don't actually break it,

100, If you don't watch
yourself people will
take advantage of you,

101. An election doesn't
mean much unless the
persons running dise
agree about important
issues,

102, Any person who
hides behind the laws
when he is being
questioned by the
police does not
deserve mich consid-
eration,

103, With everything in
such a state of disorden
it is hard for a person
to know where he stands
from one day to the next,

104, There does not seem
to be much connection
between what I want and
vhat my legislative
representative does,

105. A man should be
allowed to speak even
if he does not know
what he is talking
about.

106, The trouble with
the world today is that
most people really don't
believe in anything,
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Strongly Don't Know Strongly
Agree Agree Depends Disagree Disagree

107, Politics and govern-
ment are so complicated
that the average man cane
not really understand
what is going on.

108, In general teachers
of government don't tell
you what really is
happening in politics
and government,

109, With everything so

uncertain these days it

almost seems as though
- anything could happen.

110, All laws against the
use of Marijuana should
be abolished.

111, Most people over
thirty really can't be
trusted.

112, The voting age
ghould be lowered to 18.

113, Suppose there was a very serious problem in your community, which
affected, in one way or another, most people in that community,
In deciding on a public policy for dealing with the problem, which
of the following concerns should be given most consideration?
(Place a "1" next to that alternative) Which should be given
gecond most consideration? (Place a "2" in the space next to that
concern) Third most? (Indicate with a "3") Fourth or least
consideration? (Indicate with a "4")

1o Participation in the deliberations by all concerned.

» Following the recommendations of experts in the area,

o The speed with which the policy is to be arrived at.

» Achieving consensus or near-consensus on what the policy
should be,

UL

This section of questions will be concerned with your feelings
about your high school and UCILA,

114, How much time was spent in your high school studying current events
and the government in your senior year?

A lot A little None
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115, Please briefly note what was discussed about the American political
system in your high school,

116, Were you encouraged to express your own opinions on social issues
in classrooms?

A lot Some Fot at all

117, Did you express your opinions on politics, government or social
problems in such things as debates or classroom discussions?

Yes  No

118, What about your high school teachers-~how interested were they in
you as an individual?

Very much interested
Somewhat interested
No interest

119, Did your teachers in high school treat everyone fairly or were
gome treated better than others?

All were treated fairly
Some received better treatment

120, If you felt that you had been treated unfairly in some way or
disagreed with the teacher, did you feel free to complain to

him or hexr?

1T felt free to compiain,
I felt a bit uneasy about it,
It was better not to talk to the teacher,
—__Other (Please specify )

121, If you did talk to the teacher about a disagreement would it make
any difference?

It would make a lot of difference,
It would make some difference,
It would make no difference,
I don't know,
122, Do you remember ever talking to a teacher about a disagreement?
Often____ Occasionally _ Never__ Don't know___
123, How active were you in extracurricular activities while in high
school?
Yery active Somewhat active Fot active
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124, Vere you an officer in student government while in high school?
Yes No '

125, Did you feel that high school student government was relevant to
most students in your school?

Yes No

a. Was it relevant to your interests? Yes _ No___

126, Do you think that high school students should participate more
in decisions made about such things as curriculum, discipline,
and so on, at their schools?

Much greater participation
_Some additional participation
__Participation that they have now is fine
—Less participation than now

127. How about in colleges, do you think that students should partic-
ipate more in making these types of decisions?

. Much greater participation

Some additional participation
_Participation they have now is adequate
-~ Less participation than now

128, Are you active in extracurricular activities here at UCLA?

Very active___ Somewhat active___ Not active __ (Do you
expect to become more active over the next few years?

Yes_  No__)
a, If active, are any of your activities political in nature?
No Yes

bs If they are political, are these activities concerned with
campus or student politics » Oor with offecampus politics .

129, Thinking about the student government at UCLA, how much effect
do you think its activities~-the measures it passes, etco==
have on your daily life?

Great effect Some effect No effect Don't know
130, If you had a complaint to make to those with a position of

authority at UCLA, do you think you would make that complaint?

Yes No

131, Thinking hypothetically, if you did complain, would you be treated
fairly?
Yes No

=209

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



132, Would your point of view be given serious consideration?
Yes No

133, Have you ever tried to register a complaint with someone in a
position of authority at UCLA? No___ Yes ; If "yes", please
elaborate, e.g.,, what was the complaint?, who did you see?, what
was the outcome?:

134, If those in authority at UCLA had or proposed a regulation that
you considered very harmful or unjust, what could you do to
affect this regulation?

135, Some people feel that student government at UCLA is nothing more
than a puppet of the administration., Do you agree or disagree?

Strongly agree Agree Disagree Strongly disagree
Don't know or depends

136, Some people feel that student strikes and demonstrations are
necessary to produce needed changes in universities and colleges
?oday. Do you agree or disagree with this position?

Strongly agree Agree Disagree Strongly disagree
Don't know or depends

137, What about the way student government at UCLA spends ASUCLA funds
(student fees going to the Associated Students)? Is the money
well spent or poorly spent ?

138, Have you ever run for ASUCIA office or campaigned for a candidate
for student body office?

Yes No
This section of questions concerns how decisions were made in
your family,

139, Thinking about decisions concerning your appearance and dress (such
as the purchase of clothes and personal grooming practices), when
you were 16, who made these decisions? In most cases, was it...

Your parents alone
Your mother alone

Your father alone

Yourself alone :

Jointly by parent(s), yourself, and others in the family.

a, In general, were you satisfied with this arrangement?
Satisfied most of the time___ Dissatisfied most of the time_
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140, Thinking about decisions concerning your social life (for
example, how you spent your leisure time and with whom),
when you were 16, who made these decisions? In most cases,
was it..,

Your parents alone
Your mother alone

Your father alone

Yourself alone
Jointly by parent(s) and yourself

a, In general, were you satisfied with this arrangement?
Satisfied most of the time __ Dissatisfied most of the time

141, Thinking about decisions concerning the whole family (for
example, how to spend a vacation, or concerning a major
purchase for the family), when you were 16, who made these
decisions? In most cases, was it...

Your parents alone
Your mother alone
Your father alone
—Yourself alone
—Jointly by parent(s), yourself, and others in the family,

In this, the final section of questions, we would like to ask
you some questions about your political philosophy and other
preferences,

142, Do you have a political philosophy? No___ Yes

a, If "yes", from the following list, what would you describe your
philosophy as?

Liberal
Radical

Conservative

Can't describe it in words
Other (What? )

143, In the development of your thoughts on politics, regardless of
whether or not you have a political philosophy, is their any
single event that stands out in your mind as having influenced
your ideas?

No___ Yes __ What ?

144, In the development of your thoughts on politics, again regardless
of whether you have a politiecal philosophy, are there any books
(fiction or non-fiction), films, or songs that have influenced
your political ideas? No___ Yes_

a, If "yes", please give the title and author/artist,
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145. In the development of your political ideas, how would you rank
the importance of the following people on these thoughts? (Use
"{" for most important influence, "2" for next most important,
and so on to "5"; if any of these people have had no influence
on your thoughts at all, leave the space blank,)

. Friends
o Family
Teachers
Journalists (e.g.s newsmen, writers, in the press or

other mass media
People in politics (e.g., politicians, political
spokesmen for groups

146, How often do you follow the accounts of politics and government
as reported in the mass media?

O0ften, about every day
Sometimes
Not very often

Never

147. Which of the mass media do you rely on in following accounts of
politics and government? (Check at least one; if more than one
is relied upon, list in order of importance, with "1" meaning
most relied upon)

Newspapers Radio
Television Magazines (which ones?

148, All of us have some ideas about what people should be like,
Briefly, what qualities do you admire most in people?

149, Aside from the people that you know personally=--of all the people
you have heard or read about, could you name one or more indive
iduals whom you admire very much?

150, Among the same people as described in question #149, is there
anyone (or more than one) for whom you have very little
admiration?

151. In general, during your leisure time, what activities interest
you the most?

152, How desirable to you is the Los Angeles area to live in?
Very desirable Desirable Not very desirable
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153. bo you plan to spend the greater part of your life in the IA
area?

Yes No

154. In the immediate future, if you could, would you rather be in
some other area? No Yes

155. What do you expect to be doing five years from now?

156, What about 10 years from now?

157. In your opinion, what are the most important issues in this
country today? (1list in order of importance)

1.

2
3
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University of California at
Los Angeles
Department of Political Science

June 2, 1969

Dear Student:’

We are again asking you to fill out a questionnaire which seeks
information about your political opinions, attitudes and behavior,
You will immediately notice that the content of this questionnaire
is almost identical with the firs. questionnaire administered; this
is by purpose. For one of the primary veasons for this course is
to see if political orientations change over the ten week period,
Hence it is of utmost importance to the success of the experiment
carried out this quarter that you again co-operate in this endeavor,
Please answer completely and honestly,

This questionnaire is about half as long as the one given at
the beginning of the class; the average time taken to fill out the
first one was between one and one and one~half hours, Therefore,
this one should not take more than an hour of your time, You have
until Wednesday to do this; please return it then (June gth).

Let me remind you again that the data collected will be treated
anonymously and your identity will be kept in the strictest confid-
ence, If you are interested in the results of this study, feel free
to contact me over the summer or next year,

I have entertained the thought of follow=-up surveys over the
next few years, if you would be willing to cooperate. If you would
consent to later interviews, please indicate this in the space
provided below, If you mark "no", your name will be removed from
my file, and you will not be contacted,

Thank you for your patience and cooperation,

Sincerely,

Jim Lamare

YOUR NAME

Would you participate in this study in the future? Yes Fo
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This first section concerns your personal definitions of the words
"government" and "democracy."

1, Briefly, what does the term‘"democracy" mean to you?

2, Briefly, what does the term "government" mean to you?

The next section of questions concerns your feelings about the
local (Los Angeles), the state (California) and the federal
governments,

3, Considering these three levels, how much effect do you think that
each government’s activities-~the laws passed and so one=have on
your day=to~day life?

. Los Angeles California State U.S, Federal

Great Effect

Some Effect

No Effect

4, Would you say that the activities of these three governmments are
mostly favorable, somewhat favorable, or not favorable to you?

Los Angeles California State U.S, Federal

Mostly favorable

Somewhat favorable

Not favorable

5 Consdering these three levels of government, how likely is it
that you could change a policy passed by them which you congide
ered to be unjust or harmful?

L.A, Policy (Calif, State Policy U.S. Policy

Very likely

Somewhat likely
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L.A. Policy Calif, State Policy U,S. Policy

Somewhat unlikely

Very unlikely

6, If you had to take some question to an administrative agency of
one of these governments, do yon think that you would be given
equal treatment, i.e., the same treatment as everybody else, by
this agency?

L.A. Agency California Agency U.S. Agency

I would be
treated equally

I would not be
treated equally

It would depend
on the agency

7. If you explained your point of view to these agencies, what type
of consideration do you think that these officials would give
your viewpoint?

L.A. Agency California Agency U.S. Agency

They would give it
gerious consideration

They would pay only a
1ittle attention

They would pay no
attention

This next section concerns your feelings about the police.

8, If you had some trouble with the policee~a traffic violation maybe,
or an arrest for a minor violatione~do you think that you would
be given equal treatment by the police?

I would receive equal treatment,

I would not receive equal treatment.
It depends.

9, If you explained your point of view to the police, how much
attention would they pay to it?
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They would give my point of view serious consideration,
They would pay only a little attention to my point of view,
They would ignore what I had to say.

10, In general, do you think a nonewhite or a poor white person
receives equal treatment from the police with that accorded to a
middle class white?

Never __ Rarely ___Sometimes __Usually

This section of questions is concernmed with what methods you think
that you or others could use to influence or attempt to change a
public policy of the federal, state, or local governments ( not
necessarily Los Angeles or California governments),

11, If you were to attempt to influence a government decision, federal,
state, or local, which of the following methods would be most
effective to that end? (Please note at least one of the alterna=
tives, and no more than three, numbering according to effectiveness.)

Federal Gov't, State Gov't, Local Gov't,

Work through personal or
family connections

Write to gov't, officials

Get other people inter-
ested by forming a group
or having a petition
Si@edo

Work through a political
party.

Organize or contribute
time or money to a
protest demonstration.

Threaten or actually
use violence.

Nothing could bte done,

12, Referring to the question above (#11), which method would be the
least effective for you to use? (Check only one alternative for
each level of government),

Pederal Gov't, State Gov't, Local Gov't,

Work through personal or
family connections.,
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Federal Gov't, State Gov't, .Local Gov't,

Write to government
officials,

Get people interested by
forming a group or having
them sirn a petition.

Work through a political
party.

Organize or contribute
time or money to a
protest demonstration.

Threaten or actually
use violence,

13, In your opinion, what strategy should non=-white minorities utilize
to influence governmental decisions at the federal, state, and
local levels? (Note at least one, but not more than three, listing
them in numerical order according to effectiveness,)

* ederal Gov't, State Gov't. Local Gov't.

‘Work through personal or
family connections.

Write to government
officials,

Get people interested by
forming a group or having
them sign a petition,

Work through a political
party.

Organize or contribute
time or money to a
protest demonstration,

Threaten or actually
use violence,

Nothing could be done,

14, What, in your opinion, would be the least effective strategy for
non-white minorities to use, Again check only one for each level
of government, .
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Federal Gov't, State Gov't, ILocal Gov't,

Work through personal and
family connections.

Write to government
officials,

Get people interested by
forming a group or having
them sign a petition,

Work through a political
pa.‘rty °

Organize or contribute
time or money to a
protest demonstration.

Threaten or actually
use violence,

15, Suppose there was a very serious problem in your community, which
affected, in one way or another, most people in that commmnity. In
deciding on a public policy for dealing with the problem, which of
the following concerns should be given most consideration? (Place
a ™" next to that alternative.) Which should be given second most
consideration? (Place a "2" in the space next to that concern.)
Third most? (Indicate with a "3".) Fourth or least consideration?
(Indicate with a "4",)

Participation in the deliberations by all concerned,
Following the recommendations of experts in the area,
The speed with which the policy is to be arrived at,
Achieving consensus or near-consensus on what the policy
ghould be,

16, Do you think that high school students should participate more in
decisions made about such things as curriculum, discipline, and so
on, at their schools?

Much greater participation,

Some additional participation,
Participation that they have now ig fine,
. Less participation than now.

17. How about in colleges, do you think that students should participate
more in making these types of decisions?

— Much greater participation,
—Some additional participation,
_Participation they have now is adequate,
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—less participation than now.

18, Thinking about the student government at UCLA, how much effect do
you think its activitiese~the measures it passes, etc.,=-have on
your daily life?

Great effect _ Some effect  No effect _ Don't know_

19, If you had a complaint to make to those with a position of authority
at UCLA, do you think you would make that complaint?

Yes No

20, Thinking hypothetically, if you did complain would you be treated
fairly?
Yes No

21, Would your point of view be given serious consideration?

Yes_ No

22, If those in authority at UCLA had or proposed a regulation that
you considered very harmful or unjust, what could you do to
affect this regulation?

23, Some people feel that student government at UCLA is nothing more
than a puppet of the administration, Do you agree or disagree?

Strongly agree _ Agree Disagree_ Strongly disagree
Don't know/it depends___

24, Some people feel that student strikes and demonstrations are
necessary to produce needed changes in universities and colleges
today, Do you agree or disagree with this position?

Strongly agree__ Agree  Disagree  Strongly disagree
Don't know/it depends
25, During the spring quarter did you ever try to register a complaint
with someone in a position of authorify at UCLA? No__ Yes  ;

if "yes", please elaborate, e.g., what was the complaint?, who did
you see?, what was the outcome?
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26, During the spring quarter, were you involved in any off-campus
political activities? No___ Yes _ ; if "yes", please elaborate

For the following stutements, please mark the reaction that most
resembles your own feelings about the statement: strongly agree
vith it, agree; disagree, strongly disagree, or don't know, depends,

Strongly Don't know Strongly
gree Agree Depends Disacree Disagree

27, Money is the most
important factor in ine
fluencing public policies,

28, Many local elections
are not important enough
to bother with,

29, Student demonstrations
hurt colleges more than
they help,

30, These days it is
usually better to pro-
hibit black militants
from making public
gpeeches,

31, Most people don't have
enough sense to pick their
leaders wisely,

32. People are frequently
manipulated by politicians,

33, Some form of socialism
is necessary to achieve
txrue democracy.

34, The trouble with
American polities is that
the higher you go, the
greater the necessity to
"gell out" your political
principles,

35« Human nature is fune
damentally cooperative,
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Strongly Don't Know Strongly

Azree Agree Depends Disagree Disagree

36, It is not wrong for
government officials to
take photographs of
individuals participating
in a demonstration.

37, There are times when
it almost seems better for
the people to take the law
into their own hands
rather than wait for the
machinery of government

to act,

38, People really have
very little control over
what happens in government,

39, In general, America
is a racist country.

40, A public high school
teacher who organizes
demonstrations and strikes
should be dismissed.

41, Politicians represent
the general interest more
than they represent
gpecial interests.

42, The main trouble with
democracy is that most
people really don't kmow
what is best for them,

43, People who advocate
revolutionary change in
the form of our govern-
ment should be allowed to
hold public meetings at
all times,

44, The government ought
o make sure that everyone
has a good standard of
living,

=222=

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Strongly Don't Know Strongly
Agree Apree Depends Disagree Disagree

45, Politicians spend most
of their time trying to get
reelected,

46, Generally, voting
determines how the
Government will act.

47. The president of
the U.S, should be
above party conflicts,

48, The government should
provide a guaranteed
income to all Americans.

49, At times, it seems that
violence is the only way
to get the government
moving,

50, There will always be
poverty so we might as
‘well get used to the idea,

51, The tactics of the far
left threaten democracy
more than those of the far
I‘ight .

52 A large number of city
and county politicians
are political hacks,

53, People should be
allowed to vote even if
they cannot do so
intelligently,

54, It seems that the
Courts are concerned
with protecting criminals
at the expense of
gociety's welfare,

55 It is more important
to have racially balanced
schools than to protect
the idea of neighborhood
schools,
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Strongly Don't Know Strongly

!ALgree Agree Depends Disagree Disagree

56, Any person who hides
behind the laws when he is
being questioned by the
police does not deserve
much consideration,

57. There does not seem to
be much connection between
what I want and what my
legislative representative
does,

58, Politics and govern=
ment are so complicated
that the average man
cannot really understand
what is going on,

59, In general, teachers
of government don't tell
you what really is
happening in politics
and government,

60, On each of the following issues, designate whether you think the
federal government should do more, less, or the same,

Issues Do more Do Less Do Same

Degegregate schools and housing,

Get tough with urban violence,

Expand opportunities for the poor,

Withhold financial aid from
demonstrating students.

61, Some people say that the political parties are so big that the
average member hasn't anything to say about what they do, Do
you agree or disagree with that statement?

Strongly agree_ Agree__ Disagree _ Strongly disagree
Don't know/depends

62, Do you have a political philosophy? No Yes

«224m

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.




a, If "yes", from the following list, what would you describe
your philosophy as?

Liberal
Radical
Conservative
Can't describe in words
___0Other (What? )

63, In the development of your thoughts on politics, regardless of
whether you have a political philosophy, are there any books
(fiction or non-fiction), films, or songs that have influenced
your political ideas? No___  Yes_ ; if "yes", please give the
title and author/artist

64, In your opinion, what are the most important issues in this
country today? (List in order of importance)
1.
2,
3
4.

*

65. What do you expect to be doing five years from now?

66, What about ten years from now?

The above concludes the questions on government and politics, The
remaining questions are routine biographical items, Such infor-
mation is necessarv for meaninsful statistical analysis of the
attitudinal data you have already provided,

67. What is your place of present residence? (Commmity and states
not street address)

68, Do you consider yourself a member of a social class? No___  Yes
ae, If "yes", please check which classs
Upper,_ Middle _ Working _  Lower__
The following three questions concern your parents' occupations,
education and income, If you know that your parents have already

returned a questionnaire to this study, please disregard these
questions,
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69, What are your parents' occupations? (If retired, please indicate
"retired" and then what the occupation was, Please indicate all
occupational functions and all titles in as much detail as possible,
without indicating the name of the particular company, firm or
organization. )

Father:

Mother:

70, Please check the last school year completed by each of your
parents:

Father Mother

Pogt-grad professional
Some post=grad prof,
Coliege graduate

Some college

High school graduate
9th to 11th grade

8th grade or less

T1. Please check what is approximately your family's current income
'(a.nnual) from all sources, (If your parents are separated or
divorced, give the income of the parent with whom you have made
your residence,)

Below $5,000
$5,000-9,999
$10,000-14,999
$15,000-19,999
8209000"49 ] 999
$50,000 or more

This final section, applicable to all students in the course,
concerns some of your reactions to the course,

72, Do you feel that any of your political attitudes changed during
this quarter? Yes___ No___ Don't know

a, If "yes", did this course have any bearing on the change?
Great bearing Slight bearing No bearing Don't know___

73, Do you plan to take more political science courses? No___ Yes_
If "yes", is this because of having taken P.S. 1?

Completely___ Partly___ Not at all

74. Do you plan to do post graduate work in Political Scier.ce?

Yes__ No__; if "yes", is this because of having taken political
science 17

Completely  Partly _ Not at all
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75, Do you plan to go into politics? Yes_ _ No__; if "yes", is this
because of having taken P,S. 17

Completely _ Partly _ Not at all __

76, Please designate your estimate of how much you learned in this
last quarter in this course from the lectures, the discussion
section, and the readings,

Lectures Section  Readings

Learned very much

hearned somewhat

Learned verv little

Learned nothing

77. Please designate how much you enjoyed the lectures, section and
readings.

Lectures Section Readings

Enjoyed very much

Enjoyed somewhat
* Enjoyed very little
Enjoyved not at all

THANK YOU VERY MUCH FOR YOUR KIND COOPERATION IN FILLING OUT
THIS QUESTIONNAIRE, AND FOR YOUR PATIENCE AND ATD DURING THE

QUARTER, YOUR CONTRIBUTIONS ARE DEEPLY APPRECIATED,
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